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Introduction  

 
Woven throughout the Conceptual Framework of the Boyce teacher preparation unit is the 

concept of assessment as the fabric of an effective teacher preparation unit.  We believe that an 

effective teacher preparation unit must develop and maintain an assessment system that achieves 

two major objectives: 1. Provide credible performance data on the progress and achievement of 

each teacher candidate as related to specific program standards and EPSB standards 1 and 2, and 

2. Provide feedback to the unit on the effectiveness of the program components and functions in 

achieving the specified program standards. To these ends we have developed a system of 

continuous performance assessment for the Boyce Teacher Education Program to assure that the 

vision we have articulated for the development of professional teachers as leaders will be a 

reality. This Continuous Assessment Plan (CAP) is based on the Boyce TEP Conceptual 

Framework, comprised of the four foundation components of knowledge, skills, service, and the 

dispositions of a professional teacher with the goal of developing ñteachers as leadersò.  The 

Boyce Teacher Education Program Continuous Assessment Plan is designed to monitor and 

report overall teacher candidatesô progress through their performance-based programs. The CAP 

also will permit the collection and electronic storage of the data for analysis of the effectiveness 

of the Boyce teacher preparation unit to effect necessary changes for improvement of the overall 

program.   

  

 

CAP Rationale 

 

The Boyce CAP is based on the belief that the knowledge and skills of the teacher candidate  are 

the foundation of the effective professional teacher, but that the dispositions of the teacher 

greatly determines teacher behaviors toward the required acquisition and applications of the 

knowledge and skills of the professional teacher; thus, the assessment of the identified Boyce 

teacher preparation unit dispositions is given equal importance to that of the knowledge and 

skills assessments of the CAP. For the purpose of dispositions assessments we have adopted the 

INTASC dispositions and have added our own disposition for servant leadership. (These are 

presented in Table 1 of the Conceptual Framework as the twelve Boyce Core Standards of 

Expectations and are aligned with the INTASC standards and the dispositionsô indicators for 

each standard, and also are aligned with the Kentucky Teacher Standards for initial level teacher 

preparation units, and are shown in relation to the Professional Education courses where 

assessments of the performance expectations and dispositions occur). We base our treatment of 

the assessment of teacher dispositions on the belief that what the teacher values is a primary 

issue for all aspects of effective teaching.  Of course, the continuous growth of knowledge and 

the development and application of teacher skills is absolutely necessary, but we believe the 

dispositions of the teacher candidate must be brought more into the assessment process to assure  

a well-rounded assessment of the teacher candidate.  Unless the teacher has values that drive the 

growth of knowledge, and the development of pedagogical and professional educator skills, and 

even the involvement in service and leadership, the resulting knowledge, skills, and service may 
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likely lack enduring and deep roots of professionalism.  This may be illustrated by the example 

of teaching the art of lesson planning to teacher candidates. While this is an absolutely necessary 

skill which must be overtly assessed and is connected to the knowledge of what comprises good 

lessons, the effective and professional teacher is driven by the dispositions or values that 

planning and organization are important for effective learning situations.  If the teacher does not 

have these values, the labor of lesson planning may soon become drudgery and the tendency to 

drift into teaching from past experience becomes the easier route.  The teacher driven by the 

value of planning has the motivation to continue effective lesson planning as the only option for 

effective teaching.  We therefore believe that the growth of the knowledge and the application of 

skills and the demonstration of service and leadership involvement are vitally connected to the 

dispositions of the teacher candidate. We do not believe, however, that the dispositions of any 

candidate are immutable.  We believe that teacher candidates will  grow in knowledge as they 

value the continued growth in knowledge, and that they will change in the values they hold for 

effective teacher behaviors (skills) as they experience the student learning benefits of those 

behaviors through teaching activities, and thus develop new habits generated by newly acquired 

dispositions. Just as knowledge and skills can grow and develop, so also can dispositions.  It is 

the intent and design of the Boyce TEP to identify the inappropriate dispositions and direct the 

teacher candidate to develop the appropriate dispositions.   

  

Assessment of Conceptual Framework Components 

 

Using the above rationale we have developed a means for assessing teacher candidate 

knowledge, skills, and dispositions throughout the teacher preparation process, while also 

assessing the candidatesô servant leadership. Table 1 below presents how each of the 

components of the Conceptual Framework are assessed throughout the experiences of the teacher 

candidate, experiences that are both external to the TEP and also internal.  While Table 1 reflects 

a comprehensive listing of all assessments, not all of these assessments are critical assessments 

for entering into the database to determine the teacher candidateôs final assessment score.  

 

Table 2 below presents each of the Professional Education courses and the assessment 

components of those courses aligned with each of the BCSE standards.  Table 2, therefore, gives 

a more exact overview of how the assessment process is carried out internally.  While each of the 

Professional Education courses involves more assessments than shown, those that are shown are 

the assessments that must be recorded as part of the data for tracking all candidatesô progress and 

performance in meeting the standards for the Boyce teacher preparation unit. 

 

Each of the targeted assessments are scored using the 4 level rubric adopted by the Boyce 

Council on Teacher Education (CTE) and is the same scale used by KTIP for first year interns 

(1-Novice; 2-Apprentice; 3-Proficient; 4-Distinguished).  The candidateôs rubric score for each 

of the targeted assessments is recorded as part of the permanent record in the Boyce TEP 

Electronic Database. The desired rubric score for each assessment is a minimum of ñ3ò; 

however, the mean score for the aggregated assessments is the critical score and must be no 

lower than 2.5 by the final exit evaluation at the conclusion of Supervised Teaching  The mean 
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score is calculated and applied as the final critical evaluation for exit from the TEP.  Candidates 

who do not achieve the required 2.5+ are referred to the CTE for recommendations for further 

action on assessments where the candidate has scored below the required 3 and that therefore 

resulted in the low mean score. Any candidate who fails to raise the mean score to the 2.5+ level 

through the recommended action of the CTE will be denied program completion. 

 

 

 

Table 1: Alignment of Program Assessments with Conceptual Framework Components 

 
CF 

Component 

TEP External 

Assessments 

TEP  Internal  Assessments 

 Prerequisite 

Assessments 

For TEP 

TEP 

Checkpoint 1 

Application for 

TEP 

TEP 

Checkpoint 2 

Application to  

Student 

Teaching 

TEP 

Checkpoint 3 

TEP Exit  

 

 

 

 

Knowledge 

*ACT, SAT, 

Praxis I:  

EN 101 tests 

SP 105 tests 

Gen. Ed. course 

tests;  Bible/  

Theo.course 

tests; 

*Praxis II  Score. 

ED 200: Course 

tests, 

 

ED 210: 

Completion of 

technology 

projects 

 

Gen. Ed. courses 

Bible/Theo. 

courses final 

course grade 

ED 381: Course 

assessments; 

Prof. Ed. final 

courses grade; 

*KTS Standard #1 

Rubric sc.  3 min.; 

Gen. Ed. course 

Grades 

S t.Teaching: 

KTS Rubric #1 

*Final GPA 2.50  

*Final ST Gr.-C 

*TWS  min. 

rubric score85%; 

Praxis II Score 

 

 

 

 

Skills 

*ACT, SAT, 

Praxis I: 

Reading, Writing 

score 

EN 101 Writing 

evaluations 

SP 105 Speaking 

evaluations; 

*PLT Score 

ED 200: writing 

evaluation min. 

grades of ñCò 

ED 210: 

Minimum course 

grade of ñCô; 

*Portfolio rubric 

min. score 3 

Prof. Ed. Course 

 FE evaluations;  

*KTS Standards 

2-6 rubrics min. 

score 3  

 

ED 380 FE: 

Teaching skills: 

*KTS Standards 

2-8 rubrics scores; 

ED 381: 

Assessment of 

assignments. 

Prof. Ed. course 

grades 

Final GPA 2.5; 

Final Supervised 

Teaching grade, 

min. ñCò;  

TWS min. rubric 

score  85%; 

KTS Rubrics 2-

8; 

PLT Score 

 

 

 

Dispositions 

 ED 200: Analysis 

of INTASC 

Dispositions; 

*Dispositions 

preassessment 

Thurstone Scale 

Thurstone Scales 

Pre-assessment; 

Score 85% 

minimum 

ED 381 

*Dispositions 

Questionnaire 

pre-assessment-

Rubric Score 2.5 

minimum 

*Dispositions 

Questionnaire 

final mean score 

2.5; 

*Thurstone Scale 

Min score  88% 

 

 

 

Service/ 

Leadership 

ED 330 *Service 

Learning project 

minimum rubric 

score of 3 

expected. 

KEA-SP 

membership 

 

 KEA-SP 

membership and 

active leadership 

role 

ED 480 *rubric 

Leadership score 

of 3 min. 

ED 480 *Service 

rubric  3 min.; 

ED 330 *Serv. 

Lng. rubric score 

3 min. 

*KTS #10 rubric 

score of 3 min, 

.*KTS #10 

Rubric 

Sc of 3 for 

school service 

role  

Dispositions  

Question #11 

Rubric Score -3 
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Table 2 below presents each of the Professional Education courses and the assessment 

components of those courses aligned with each of the BCSE standards.  Table 2, therefore, gives 

a more exact overview of how the assessment process is carried out internally.  While each of the 

Professional Education courses involves more assessments than shown, those that are shown are 

the assessments that must be recorded as part of the data for tracking all candidatesô progress and 

performance in meeting the standards for the Boyce teacher preparation unit. 

 

Table 2: Professional Education Course Assessments 
Aligned with Kentucky Teacher Standards  (KTS)  

         

Course  

ID 

KTS #1 KTS #2 KTS #3 

 

KTS #4 KTS #5 

 

ED 200 

*Thurstone  

Scale Pre- 

Assessment 

*Thurstone  

Scale Pre- 

Assessment 

TWS 

LessonPlan; 

*Thurstone  

Scale Pre- 

Assessment 

*Thurstone  

Scale Pre- 

Assessment 

*Thurstone  

Scale Pre- 

Assessment 

ED 210  Power Point w/ 

Lesson Plan 

   

ED 220 Course Tests     

 

ED 230 

   Special Ed 

Portfolio 

Team  

Mini -Lesson 

 

ED 310 

TWS Lesson 

Plan 

TWS Lesson 

Plan 

 TWS Lesson 

Plan 

 

ED 320   TWS Unit Plan   

ED 330   TWS Unit Plan   

ED 340     RubricsProject 

 

 

ED 380 

Lesson 

Teaching 

KTS Rubrics 1-5 

 Lesson 

Teaching 

KTS Rubrics 1-5 

LessonTeaching 

KTS Rubrics 1-5 

 

 

ED 410 

   LessonTeaching  

Individualization 

 

 

ED 420 

   Lesson Teaching  

Strategies 

 

 

ED 480 

    Learning  

Outcomes 

Analysis 

 

 

ED 490, 

495 

*Disposition 

Ques. #1; 

*Thurstone 

Scale:Final; 

 

*KTS Rubri #1 

*Disposition 

Ques. #7; 

*Thurstone 

Scale:Final; 

*TWS Unit; 

 

*KTS Rubri#2 

*Disposition 

Que. #2; 

*Thurstone 

Scale:Final; 

*TWS Unit; 

 

*KTS Rubric#3 

*Disposition 

Ques. #4; 

*Thurstone 

Scale:Final; 

*TWS Unit; 

 

KTS Rubric #4 

*Dispositions 

Ques. #8; 

*Thurstone 

Scale:Final; 

 

*KTS Rubric#5 
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(continued) 

 

   Table 2: Professional Education Course Assessments (Continued) 

 

Aligned with Kentucky Teacher Standards (KTS)  

Course  

ID 

KTS #6 

(BCSE #12) 

KTS #7 KTS #8 

 

KTS #9 

 

KTS #10 

(BCSE #11) 

 

ED 200 

*Thurstone  

Scale Pre- 

Assessment 

Phil. Of Ed; 

 

*Thurstone  

Scale Pre- 

Assessment 

*Thurstone  

Scale Pre- 

Assessment 

Phil. Of Ed; 

 

*Thurstone  

Scale Pre- 

Assessment 

*Thurstone  

Scale Pre- 

Assessment 

ED 210 Technology 

Projects 

Portfolio 

    

ED 310   Lesson Plan 

Collaboration 

  

 

ED 320 

TWS  

Lesson 

Plan 

Classroom 

Management 

Reflection 

 Classroom 

Management 

Reflection 

 

 

ED 330 

  Service 

Learning 

Collaboration 

 Service 

Learning 

Project 

 

ED 340 

 PD Growth 

Plan; 

 

Teaching 

Reflection 

 PD Growth Plan; 

 

Teaching 

Reflection 

 

 

ED 381 

 Clinical  

Experience 

Portfolio 

 Clinical  

Experience 

Portfolio 

 

ED 420  Lesson  

Reflection 

 Lesson  

Reflection 

 

 

ED 480 

 Service 

Leadership 

Reflections 

P D Leadership 

Plan 

Service 

Leadership 

Reflections 

P D Leadership 

Plan 

 

 

ED 490, 

495 

*Disposition 

Ques. #6; 

 

*Thurstone 

Scale:Final; 

 

*KTS Rubric #6 

*Dispositions 

Ques. #9; 

 

*Thurstone 

Scale:Final; 

 

*KTS Rubric#7  

8Dispositions 

Ques. #10; 

 

*Thurstone 

Scale:Final; 

 

*KTS Rubric #8 

*Dispositions 

Ques. #9; 

 

*Thurstone 

Scale:Final; 

 

*KTS Rubric #9 

*Di spositions 

Ques. #11; 

 

*Thurstone 

Scale:Final; 

 

*KTSRubric#10 
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KTS, INTASC, and BCSE Assessment  

All assessment of the Elementary Education program is standards-based.  Table 3 below shows 

the alignment of the standards with each of the program assessments throughout the experiences 

of the teacher candidates.    

Table 3 
Alignment of KTS Standards, BCSE,  INTASC Principles, and Program Assessments  

KTS  # BCSE INTASC  Program 
Assessment

s 
STANDARD 1: THE TEACHER 

DEMONSTRATES APPLIED 

CONTENT KNOWLEDGE  

The teacher demonstrates a current and 

sufficient academic knowledge of the 

certified content areas to develop student 

knowledge and performance in those areas 

 

 
 
 

1, 2, 
3 

1. Knowledge of Content & 
Pedagogy- The teacher understands 
the central concepts, tools of inquiry, 
and structures of the discipline he or 
she teaches and can create learning 
experiences that make these aspects of 
subject matter meaningful for students. 

Praxis II, 
Gen. Ed.Course 
Grades for each 
degree program 
El.Ed. Related 

Studies Courses:  
Mus Ed.: MU 

110,120, 210, 220 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #1 

STANDARD 2: THE TEACHER 

DESIGNS AND PLANS INSTRUCTION  

The teacher designs/plans instruction that 

develops student abilities to use 

communication skills, apply core concepts, 

become self-sufficient individuals, become 

responsible team members, think and solve 

problems, and integrate knowledge 

 
 
3, 7 

7. Planning Instruction 

The teacher plans instruction based upon 
knowledge of subject matter, students, the 
community, and curriculum goals. 

 

ED 380, E-portfolio 
lesson plans, 
TWS Unit,  

Supervised 
Teaching, 

Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric # 2 

STANDARD 3: THE TEACHER 

CREATES AND MAINTAINS 

LEARNING CLIMATE  

The teacher creates a learning climate that 

supports the development of student 

abilities to use communication skills, apply 

core concepts, become self-sufficient 

individuals, become responsible team 

members, think and solve problems, and 

integrate knowledge. 

 

 
 
 
2, 3, 

5 

2. Student Development The teacher 

understands how children learn and 

develop, and can provide learning 

opportunities that support a childôs 

intellectual, social, and personal 

development. 

5. Learning Environment The teacher uses 

an understanding of individual and group 

motivation and behavior to create a learning 

environment that encourages positive social 

interaction, active engagement in learning, 

and self motivation 

ED 380, ED 430 
TWS Unit, 
 
Teaching 
Performance 
Evaluations of 
Field Experience 
and Supervised 
Teaching, 
 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #3 

STANDARD 4: THE TEACHER 

IMPLEMENTS AND MANAGES 

INSTRUCTION  

The teacher introduces/implements/manages 

instruction that develops student abilities to 

use communication skills, apply core 

concepts, become self-sufficient individuals, 

become responsible team members, think 

and solve problems, and integrate 

knowledge. 

 
 
 
3, 4 

3. Diverse Learners The teacher 

understands how students differ in their 

approaches to learning and creates 

instructional opportunities that are adapted 

to diverse learners 
4. Multiple Instructional Strategies 
The teacher understands and uses a variety 
of instructional strategies to encourage 
student development of critical thinking, 
problem solving, and performance skills 

 

TWS Unit, 
ED 220, 310, 320,  
330,  380, 410,  420 
 

Supervised 
Teaching 

Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #4 
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STANDARD 5: THE TEACHER 

ASSESSES AND COMMUNICATES 

LEAR NING RESULTS 
The teacher assess learning and communication 

results to students and others with respect to 
student ability to use communication skills, apply 

core concepts, become self-sufficient individuals, 

become responsible team members, think and 
solve problems, and integrate knowledge.  

 
 
8 

8. Assessment The teacher 

understands and uses formal and 
informal assessment strategies to 
evaluate and ensure the continuous 
intellectual, social, and physical 
development of the learner. 

ED 340, ED 380, 
TWS Unit, 
Supervised 
Teaching, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #5 

 STANDARD 6: THE TEACHER 

DEMONSTRATES THE 

IMPLEMENTATION OF 

TECHNOLOGY  
The teacher uses technology to supports 

instruction; access and manipulate data; 

enhance professional growth and 

productivity; communicate and collaborate 

with colleagues, parents, and the 

community; and conduct research. 

 
 
 

12 

6. Communication and 
Technology The teacher uses 

knowledge of effective verbal, 
nonverbal, and media communication 
techniques to foster active inquiry, 
collaboration, and supportive interaction 
in the classroom 

EN 101, 102, 
SP 105, ED 210 
Praxis II, 
Philosophy of 
Education paper, 
Impromptu Writing, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #6  

STANDARD 7: REFLECTS AND 

EVALUATES TEACHING AND 

LEARNING . 

The teacher reflects on and evaluates 

specific teaching/learning situations and/or 

programs. 

 

 
 
9 

9. Reflection and Professional 
Development The teacher is a 

reflective practitioner who continually 
evaluates the effects of his or her choices 
and actions on others (students, parents, 
and other professionals in the learning 
community) and who actively seeks out 
opportunities to grow professionally 

E-portfolio 
reflections, 
TWS Unit 
reflection, 

ED 380,381,480, 
Dispositions:  

1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #7 

STANDARD 8: COLLABORATES 

WITH 

COLLEAGUES/PARENTS/OTHERS 
The teacher collaborates with colleagues, parents, 

and other agencies to design, implement, and 
support learning programs that develop student 

abilities to use communication skills, apply core 

concepts, become self-sufficient individuals, 
become responsible team members, think and 

solve problems, and integrate knowledge. 

 
 
 

10 

10. Collaboration, Ethics, and 
Relationships 
The teacher fosters relationships with 
school colleagues, parents, and 
agencies in the larger community to 
support students' learning and well-
being. 

ED 480, 381,  
KEA-SP 
Membership, 
Supervised 
Teaching, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #8 

STANDARD 9: EVALUATES 

TEACHING AND IMPLEMENTS 

PROFESSIONAL DEVELOPMENT  

The teacher evaluates his/her overall 

performance with respect to modeling and 

teaching Kentuckyôs learning goals, refines 

the skills and processes necessary, and 

implements a professional development 

plan.  

 
 
 
9 

9. Reflection and Professional 
Development The teacher is a 

reflective practitioner who continually 
evaluates the effects of his or her choices 
and actions on others (students, parents, 
and other professionals in the learning 
community) and who actively seeks out 
opportunities to grow professionally 

E-portfolio 
reflections, 
TWS Unit 
reflection, 

ED 380, 381,480, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #9 

STANDARD 10: PROVIDES 

LEADERSHIP WITHIN 

SCHOOL/COMMUNITY/PROFESSION  

The teacher provides professional leadership 

within the school, community, and 

education profession to improve student 

learning and well-being. 

 

 
 
 

11 

9. Reflection and Professional 
Development The teacher is a 

reflective practitioner who continually 
evaluates the effects of his or her 
choices and actions on others 
(students, parents, and other 
professionals in the learning 
community) and who actively seeks out 
opportunities to grow professionally 

TWS Unit, ED 480, 
KEA-SP 

Memebership 
Course Field 
Experience 

teaching lessons, 
Supervised 
Teaching, 

Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #10 
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Knowledge Assessment 

 

Basic to all assessment in the Boyce teacher preparation unit is the continuous assessment of the 

teacher candidatesô growth in knowledge (See Table 1 above).  Required initial knowledge is 

assessed through the academic achievement test score submitted by the candidate in the 

admissions process to the college.  A minimum ACT, SAT, or Praxis I score is required (See 

Four Stage System of Assessment below) for admission to the TEP.  To further demonstrate the 

continuous growth of knowledge the teacher candidate must maintain a minimum 2.5 cumulative 

GPA through the first 30 credit hours of Boyce course work as a prerequisite for admission to the 

TEP.  This course work must include passing grades of a minimum of ñCò for EN 101, and SP 

105, and the two prerequisite Professional Education courses, ED 200, and ED 210. The 

assessments for measuring the growth of knowledge are regularly scheduled tests and final 

exams.  

 

After admission to the TEP, the candidate must maintain the 2.5 cumulative GPA for all course 

work to demonstrate continued growth in knowledge and for admission to the Supervised 

Teaching Stage of the TEP. This knowledge is in three areas of study: Liberal Studies, Biblical 

and Ministry Studies, and Professional Education Studies. During Supervised Teaching the 

candidateôs knowledge of the area of endorsement is assessed through the Rubric for KTS #1 

used during observation of the candidateôs teaching.  The candidate is finally assessed for 

knowledge in the endorsement area of teaching through knowledge demonstrated in the planning 

and implementation of the Teacher Work Sample.  A minimum rubric level of 3 is required for 

the KTS #1 Rubric, and for the TWS a minimum score of 85% is required  from the Analytic 

Scoring Rubric.   

 

Finally, the ultimate measure of the candidateôs knowledge is the passing of the Praxis II test for 

elementary education.  Although, it is not a requirement for completion of the Boyce degree 

program, students must report the Praxis II score through the Boyce Teacher Education Program, 

which becomes a component of the Accountability System for follow-up on the Boyce graduates 

and serves as a measure of the success of the program effectiveness. 

 

Skills Assessment 

 

The skills required for the profession of teaching covers a wide range of skills, including skills of 

pedagogy, communication, service, and leadership.  Throughout the teacher candidateôs 

experience as a student at Boyce College, all of these skills are assessed to determine the 

candidateôs qualifications as a professional teacher.  Assignments and projects of the courses for 

each of the teacher education programs of study engage the teacher candidate in training and 

development of these skills which are assessed for determination of a final course grade.   

 

Methods of assessment for determining the teacher candidateôs skills and in meeting the program 

standards, include evaluation of teaching in both simulated teaching, and also authentic 

classroom settings during field experience associated with many of the courses and during 
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student teaching. Candidates are also required to demonstrate skills of communication through 

both writing and speaking as part of course requirements, as well as part of the requirements for 

admission to the TEP and to Supervised Teaching.  The assessment of skills of service and 

leadership are built into several of the required courses of study for all teacher education majors, 

and are assessed as a major requirement of the Supervised Teaching experience, using the KTS 

Rubric #10.  Finally, the assessment of skills reaches its culmination during the Supervised 

Teaching experience when the teacher candidate is assessed for all skills of the KTS using 

rubrics during the observation of the candidateôs overall experience of student teaching.  The 

Boyce teacher preparation unit believes that the Supervised Teaching semester should be a time 

of intense assessment of professional teacher skills.  Through both the cooperating teacherôs 

daily assessment of the student teacher, and the college supervisorôs regular observations and 

assessments, the Boyce teacher candidate is thoroughly assessed in the skills of professional 

teaching. 

 

 

Dispositions Assessment  

 

We recognize that the entire field of teacher education is only in the infant stages of placing 

importance on the measurement of teacher dispositions, and that the instruments we are using for 

assessing dispositions need refinement and empirical testing for validity and reliability. Over 

time we plan to refine both the dispositions measurement instruments and the process for their 

use to make the overall assessment of dispositions more effective.  We have only laid the 

foundation for that ultimate goal, but we intend to continue to develop the assessment of 

dispositions as one of the key components of assessing teacher candidates.  The Boyce TEP 

dispositions measurement instruments were developed from the guidelines presented by 

Wilkerson and Lang (2007) from their research on assessing teacher dispositions.  

 

The three measurement instruments for assessment of teacher candidate dispositions may be 

viewed in the appendix of this CAP document in Tables 4, 5, 6, 7, 8, and 9.  The first  instrument 

uses the Thurstone Scale (1928) (See Appendix, Tables 4, 5, and 6) of agreement/disagreement 

to assess a teacher candidateôs beliefs about principles of teacher education drawn from the 10 

INTASC principles and the dispositions indicators (See Appendix, Table 2), which we have 

aligned with the Kentucky Teacher Standards (See Appendix, Table 1), and our own Boyce 

teacher preparation unit standards (BCSE) (See Appendix, Table 3). The alignment of these 

standards is fully illustrated in the TEP Conceptual Framework.   

 

The second dispositions assessment instrument, Dispositions Questionnaire,(See Appendix, 

Table 7 and 8) is a series of questions or response tasks that require the teacher candidate to 

respond in writing.  Each of the questions are drawn from one of the INTASC standardôs 

dispositions indicators for teacher preparation and probe the teacher candidateôs disposition 

associated with a particular standard.  
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The third dispositions instrument, Observations and Checklists, will be more fully developed 

over the next one to two years and will be used in the observation of teacher candidates when the 

teacher candidate is teaching a lesson in an authentic classroom setting. Examples of the 

observation forms and checklists that may be used are shown in Tables 9.1-9.3 of the Appendix.  

The purpose of this form of assessment is to derive information about the teacher candidateôs 

behaviors in actual teaching situations.  The observations and checklists will be focused on a 

particular disposition as opposed to observing all behaviors during the teaching lesson.  These 

measures will be based on the frequency of affective characteristics or behaviors as related to a 

specific disposition.  

 

 

Administration of the Dispositions Measures 

 

The first dispositions measure, the Thurstone Scale of agreement/disagreement, is administered 

during the ED 200 Introduction to Teacher Education course and again later in the ED 381 

Clinical Experience course.  We believe the time lapse between the two courses will allow the 

teacher candidate time to work on the development of dispositions that are indicated as weak on 

the first ED 200 assessment.  The second measure, the Dispositions Questionnaire, is 

administered on a week-to-week basis, a question or 2 at each of the sessions, during the ED 381 

Clinical Experience course, and also later during the weekly sessions of the seminars of 

Supervised Teaching.  Again, the time lapse between the two administrations allows the teacher 

candidate time to strengthen areas of weak dispositions indicated from the first administration. 

Discussions in the class sessions of the ED 381 course and Supervised Teaching seminars will 

focus on the development of professional teacher dispositions. The third measure, Observations 

and Checklists, is administered during observations of the teacher candidates in teaching 

situations of the Field Experiences and Student Teaching.  The results of these measures give 

insights into the candidateôs affective characteristics and actual teaching behaviors in authentic 

teaching settings.  For each observation a post teaching session will be conducted to discuss the 

candidates observed disposition behaviors. 

 

 

 

Application and Use of the Results of the Dispositions Measures 

 

The results of each of these measures will be shared with the teacher candidate by the instructor 

of the course in which the Thurstone Scale and Dispositions Questionnaire are administered. 

Guidance and counseling will be given to each candidate with regard to the areas of weak 

dispositions, either individually or in group sessions when appropriate. In the initial years of the 

Boyce TEP, the results of the use of these instruments will be used only for counseling and 

guidance of those candidates who score poorly with regard to the intended dispositions 

measurements.  At this beginning stage of the Boyce TEP, it is not intended that these 

dispositions measures will be used in a high stakes process i.e. teacher candidates will not be 

removed from the TEP because of low scores or weak dispositions as indicated by these 
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dispositions instruments.  As the measures are used over time with the teacher candidates, 

analysis of the results will allow us to perform statistical analyses and studies of the dispositions 

instruments for more exact validity, reliability, and fairness.  When this has been achieved, 

decision-making from the results of the dispositions measures will become more high stakes, or 

some candidates will be advised to withdraw from the TEP, and low evaluations will be assigned 

to courses in which the dispositions measures are administered.  We do not plan for this high 

stakes process to be in place until the validity, reliability, and fairness of the dispositions 

instruments have been statistically established.  Our goal is that by the time of the first 

graduating cohort (2012-2013), we will have dispositions measures that are sound in validity, 

reliability, and fairness, and from that time forth may be used in a more high-stakes process. 

 

 

 

Validity, Reliability , and Fairness of the Dispositions Test Instruments 

 

As we launch into this dispositions assessment of teacher candidates, we are aware that issues 

related to psychometric integrity are at stake.  By ñpsychometricò we understand that we are 

trying to measure functions that involve thinking or feeling and by ñintegrityò we mean that we 

are attempting to do this honestly. The statistical components that we must use to assist us in this 

goal of psychometric integrity are validity, reliability, and fairness.  The very nature of 

developing instruments with these statistical qualities requires time and actual use of the 

instruments in a field testing situation.  Both the time and field testing will be accomplished 

during the use of the instruments with the teacher candidates over the initial years of the Boyce 

TEP, 2009-2013.  During these years we will be gathering evidence that will support the high-

stakes decision-making process that will be in place in the years to come.  That evidence will 

come from valid measures that are also reliable and fair for all teacher candidates who are 

evaluated.  The development of these kinds of dispositions instruments is our goal. 

 

 

 

Initial Credibility of Di spositions Instruments 

 

While full evidence of the validity, reliability, and fairness of the dispositions instruments is still 

forthcoming, certain elements of these are already established in the development of the test 

instruments. CAP Figure 1 below summarizes the psychometric evidence already collected in 

the process of developing the two dispositions instruments of the Thurstone Scale and the 

Dispositions Questionnaire, and therefore serves as a summary of the initial credibility studies 

for the use of the two dispositions measures. As the table clearly shows, most of the initial 

credibility is related to the validity of the instruments, with some fairness covered, but with no 

reliability.  Plans to establish some reliability before actual administration of the instruments 

include Rater Consistency, which will determine how consistently the instrument items measure 

dispositions as stated in the INTASC standards dispositions indicators as rated by active 

professionals in the field of education. The raters will also be asked to rate the items for 
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ñfairnessò to determine if any bias may exist in the items against any protected populations 

(women, minorities, disabled persons). This rating will be conducted during the 2009-10 school 

year and revisions will be made if necessary for those items which score a low inter-rater 

reliability or are determined to be unfair. The revisions will be made before the first 

administration of the instruments to teacher candidates.  After several administrations of the 

instruments, item analysis of the measures to determine the validity of the test items will be 

performed.  Those items determined to be invalid for use in measuring the dispositions will be 

replaced or removed from the instrument.   

 

 

 

 

 
Credibility Task  Validity Reliability Fairness 
Determine Purpose, 

Use, Content 

Construct-the measurement of 

teacher candidate dispositions 
 Item decisions based on 

purpose of assessing 

disposition only 

Guiding Principles TEP Conceptual Framework 

(See KTS and Boyce Core 

Standards of Expectations- 

BCSE) 

  

Alignment Process Construct-domain specific: 

connected to recognized 

standards 

 Item decisions based on 

INTASC, KTS, BCSE 

criteria, not on any target 

group other than teacher 

candidates in general. 

Standards Indicators 

Coverage 

Content- 

Representative of each INTASC 

principle, relevant to the 

indicators, and each standard 

proportionally represented 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

CAP Figure 1: Summary of the Initial Credibility Studies for the Dispositions Instruments 
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KTS, INTASC, and BCSE Assessment  

All assessment of the Elementary Education program is standards-based.  Table 3 below shows 

the alignment of the standards with each of the program assessments throughout the experiences 

of the teacher candidates.   This table therefore summarizes how each of the standards as aligned 

are assessed throughout the program. 
 

Table 3 
Alignment of KTS Standards, BCSE,  INTASC Principles, and Program Assessments  

KTS  # BCSE INTASC  Program 
Assessments 

STANDARD 1: THE TEACHER 

DEMONSTRATES APPLIED CONTENT  

KNOWLEDGE  

The teacher demonstrates a current and 

sufficient academic knowledge of the certified 

content areas to develop student knowledge 

and performance in those areas 

 

 
 
 

1, 2, 
3 

1. Knowledge of Content & Pedagogy- The 

teacher understands the central concepts, 

tools of inquiry, and structures of the 

discipline he or she teaches and can create 

learning experiences that make these aspects 

of subject matter meaningful for students. 

Praxis II, 
Gen. Ed.Course 
Grades for each 
degree program 
El.Ed. Related 

Studies Courses:  
Mus Ed.: MU 110,120, 

210, 220 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #1 

STANDARD 2: THE TEACHER DESIGNS 

AND PLANS INSTRUCTION  

The teacher designs/plans instruction that 

develops student abilities to use 

communication skills, apply core concepts, 

become self-sufficient individuals, become 

responsible team members, think and solve 

problems, and integrate knowledge 

 
 
3, 7 

7. Planning Instruction 
The teacher plans instruction based upon 

knowledge of subject matter, students, the 

community, and curriculum goals. 

 

ED 380, E-portfolio 
lesson plans, 
TWS Unit,  
Supervised Teaching, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
 
KTS Rubric # 2 

STANDARD 3: THE TEACHER 

CREATES AND MAINTAINS LEARNING 

CLIMATE  

The teacher creates a learning climate that 

supports the development of student abilities 

to use communication skills, apply core 

concepts, become self-sufficient individuals, 

become responsible team members, think and 

solve problems, and integrate knowledge. 

 
 
 
2, 3, 

5 

2. Student Development The teacher 

understands how children learn and develop, 

and can provide learning opportunities that 

support a childôs intellectual, social, and 

personal development. 

5. Learning Environment The teacher uses 

an understanding of individual and group 

motivation and behavior to create a learning 

environment that encourages positive social 

interaction, active engagement in learning, 

and self motivation 

ED 380, ED 430 
TWS Unit, 
Teaching 
Performance 
Evaluations of Field 
Experience and 
Supervised Teaching, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #3 

STANDARD 4: THE TEACHER 

IMPLEMENTS AND MANAGES 

INSTRUCTION  

The teacher introduces/implements/manages 

instruction that develops student abilities to 

use communication skills, apply core concepts, 

become self-sufficient individuals, become 

responsible team members, think and solve 

problems, and integrate knowledge. 

 

 
 
 
3, 4 

3. Diverse Learners The teacher 

understands how students differ in their 

approaches to learning and creates 

instructional opportunities that are adapted to 

diverse learners 

4. Multiple Instructional Strategies The 

teacher understands and uses a variety of 

instructional strategies to encourage student 

development of critical thinking, problem 

solving, and performance skills 

TWS Unit, 
 
ED 220, 310, 320,  
330,  380, 410,  420 
 
Supervised Teaching 

 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
 
KTS Rubric #4 
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STANDARD 5: THE TEACHER 

ASSESSES AND COMMUNICATES 

LEARNING RESULTS  
The teacher assess learning and communication 

results to students and others with respect to student 
ability to use communication skills, apply core 

concepts, become self-sufficient individuals, become 

responsible team members, think and solve 
problems, and integrate knowledge.  

 
 
8 

8. Assessment The teacher understands and 

uses formal and informal assessment 

strategies to evaluate and ensure the 

continuous intellectual, social, and physical 

development of the learner. 

ED 340, ED 380, 
TWS Unit, 
Supervised Teaching, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
 
KTS Rubric #5 

 STANDARD 6: THE TEACHER 

DEMONSTRATES THE 

IMPLEMENTATION OF TECHNOLOGY  
The teacher uses technology to supports 

instruction; access and manipulate data; 

enhance professional growth and productivity; 

communicate and collaborate with colleagues, 

parents, and the community; and conduct 

research. 

 
 
 

12 

6. Communication and Technology The 

teacher uses knowledge of effective verbal, 

nonverbal, and media communication 

techniques to foster active inquiry, 

collaboration, and supportive interaction in 

the classroom 

EN 101, 102, 
SP 105, ED 210 
Praxis II, 
Philosophy of 
Education paper, 
Impromptu Writing, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #6  

STANDARD 7: REFLECTS AND 

EVALUATES TEACHING AND 

LEARNING . 

The teacher reflects on and evaluates specific 

teaching/learning situations and/or programs. 

 

 
 
9 

9. Reflection and Professional 

Development The teacher is a reflective 

practitioner who continually evaluates the 

effects of his or her choices and actions on 

others (students, parents, and other 

professionals in the learning community) and 

who actively seeks out opportunities to grow 

professionally 

E-portfolio 
reflections, 

TWS Unit reflection, 
ED 380,381,480, 

Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #7 

STANDARD 8: COLLABORATES WITH 

COLLEAGUES/PARENTS/OTHERS 
The teacher collaborates with colleagues, parents, 

and other agencies to design, implement, and 
support learning programs that develop student 

abilities to use communication skills, apply core 

concepts, become self-sufficient individuals, become 
responsible team members, think and solve 

problems, and integrate knowledge. 

 
 
 

10 

10. Collaboration, Ethics, and 

Relationships 
The teacher fosters relationships with school 

colleagues, parents, and agencies in the 

larger community to support students' 

learning and well-being. 

ED 480, ,490, 380, 
381,  
TWS unit 
 
KEA-SP Membership, 
Supervised Teaching, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #8 

STANDARD 9: EVALUATES TEACHING 

AND IMPLEMENTS PROFESSIONAL 

DEVELOPMENT  

The teacher evaluates his/her overall 

performance with respect to modeling and 

teaching Kentuckyôs learning goals, refines the 

skills and processes necessary, and implements 

a professional development plan.  

 
 
 
9 

9. Reflection and Professional 

Development The teacher is a reflective 

practitioner who continually evaluates the 

effects of his or her choices and actions on 

others (students, parents, and other 

professionals in the learning community) and 

who actively seeks out opportunities to grow 

professionally 

E-portfolio 
reflections, 

TWS Unit reflection, 
ED 380, 381,480, 

Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #9 

STANDARD 10: PROVIDES 

LEADERSHIP WITHIN 

SCHOOL/COMMUNITY/PROFESSION  

The teacher provides professional leadership 

within the school, community, and education 

profession to improve student learning and 

well-being. 

 

 
 
 

11 

9. Reflection and Professional 

Development The teacher is a reflective 

practitioner who continually evaluates the 

effects of his or her choices and actions on 

others (students, parents, and other 

professionals in the learning community) and 

who actively seeks out opportunities to grow 

professionally 

TWS Unit, ED 480, 
KEA-SP 

Memebership 
Course Field 

Experience teaching 
lessons, 

Supervised Teaching, 
Dispositions:  
1. Thurstone Scale 
2. Dispositions 
    Questionnaire 
KTS Rubric #10 
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THREE CHECKPOINT SYSTEM OF ASSESSMENT 

 

The overall system of assessment for all teacher candidates occurs in the three monitoring 

checkpoints for each teacher candidate.   Definite assessments are required for each teacher 

candidate in each of the 3 checkpoints.   The assessments of each checkpoint serve as criteria for 

determining the success of the teacher candidate for progressing to the next level of the program 

and are linked to at least one of the KTS, INTASC, and Boyce Core Standards of Expectations 

(BCSE), and are also linked to the four core components of knowledge, skills, dispositions, and 

service of the Conceptual Framework of the Boyce teacher preparation unit. This assessment 

process attempts to assure that each of the teacher candidate program completers have met all 

program standards and have acquired the necessary knowledge, developed the needed skills for 

effective teaching, have demonstrated the required dispositions for the profession of teaching, 

and have proven themselves to be servant leaders.   

 

The major components of the assessment plan include the following: 

 

The major components of the assessment plan include the following: 

   CAP Throughout the Three Checkpoints of the TEP 

Checkpoint # 1  Assessment Criteria for Admission to the Teacher Education Program 

(TEP) 

Knowledge Assessments 
1. Scholastic Aptitude Test  

Option 1: Minimum ACT 20 Comprehensive Score or SAT 990  

Option 2: Minimum Composite Score of 532 on Praxis I  

Option 3: This option is a substitute for a minimum level scholastic aptitude test 

score of Options 1 and 2 above.  The teacher candidate may prove academic 

capability by maintaining a cumulative GPA of 3.0 out of a 4.0 system for all 

course work for 45 credit hours or more of Boyce College courses up to the time of  

                  application to the TEP. 

2. Course Requirements 

1. Pass EN 101 and SP 105: Minimum grade of ñCò 

2. Pass ED 200 and 210: Minimum grade of ñCò 

3. Pass all General Education Core, and Biblical and Theological courses taken 

prior to TEP application. 

Skills Assessments 

1. Communication Skills: a. Write Philosophy of Education (ED 200) 

                                      b. Impromptu writing assessment 

2. Computer Skills: Develop and write artifacts for e-portfolio (ED 210) 

Dispositions Assessments 

1.  Complete Thurstone Scale of Dispositions (ED 200) 

2.   Write Analysis of INTASC Dispositions (ED 200)      



17 

 

 

 
 Checkpoint  # 2: Assessment Criteria for Admission to Supervised Teaching  

 

Knowledge Assessments 

1. Knowledge of Teaching Content and Pedagogy: Pass all Professional Education 

courses with minimum grade of ñCò, and maintain GPA of 2.5 minimum 

2. Knowledge of the Teaching Profession: Complete ED 381 Clinical Experience 

assignments; pass all Professional Education courses with minimum grade of ñCò. 

3. Teaching Area Content Knowledge: Pass Praxis II for endorsement area (Not required 

for supervised teaching admission but is required for state certification) 
4. Knowledge of Principles of Learning and Teaching: Pass PLT test (Not required for supervised 

teaching admission but is required for state certification) 
 

Skills Assessments 

1. Pedagogical Skills: Write lesson plans (TWS format: See Appendix- Table 10) in all 

teaching methods courses. Pass Professional Education courses with a minimum of ñCò 

grade.  Complete all Field Experience assignments ïProfessional Education courses 

with Field Experience requirements and ED 380 Field Experience: Teaching- the 

teacher candidate is assessed during the course by both the cooperating Field 

Experience teacher and the course instructor of the ED 380 course. Lesson planning 

and implementation, collaborations, reflections, and classroom management are all part 

of the teaching of lessons in the ED 380 course 
2. Professional Education Skills: Complete clinical experience assignments ED 381 Clinical 

Experience-the assignments are assessed by the course instructor. Write ñreflectionsò as part of 

the teaching of lessons in the ED 380 Field Experience: Teaching course. 
3. Technology Skills: Continued development of the professional e-portfolio with reflections and 

artifacts from course assignments. 
Dispositions Assessments 

1. Dispositions Questionnaire: Completed in the seminar sessions of ED 381 Clinical 

Experience. 

2. Dispositions observations and checklists during teaching lessons of field experience. 

Service Assessments 
1. Complete service leadership assignments of  ED 480 Field Experience: Service: All 

teacher candidates 

2. Complete service learning project of ED 330 Teaching Soc. Studies: El.Ed. majors only   
3. Be active in KEA-SP: All teacher candidates 

Checkpoint # 3 ï Assessment Criteria for TEP Exit  

1. Teaching Content Assessment: Demonstrate knowledge of teaching area content during 

teaching of lessons; four evaluations by the cooperating teacher and four by the college 

supervisor.  

2. Knowledge of Assessment: Demonstrate knowledge of assessment during teaching of 

lessons; four evaluations by the cooperating teacher and four by the college supervisor. 

3. Knowledge of Teaching Strategies: Demonstrate knowledge of appropriate teaching 
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strategies during teaching of lessons; four evaluations by the cooperating teacher and 

four by the college supervisor. 

4. Knowledge of Lesson Planning: Demonstrate knowledge of lesson planning during 

teaching of lessons; four evaluations by the cooperating teacher and four by the college 

supervisor. 

5. Knowledge of classroom management: In the course ED  430 Classroom Management 

develop knowledge of classroom management and discipline and design a classroom 

management strategy. 

6. Knowledge of Program of Studies and Kentucky Core Content: Demonstrated in lesson 

planning and evaluated by the cooperating teacher. 

7. Knowledge of Unit Plan: Demonstrated in planning of the TWS Unit (Appendix: Table 

10) and evaluated by the college instructor of Supervised Teaching. 

8. Knowledge of Technology: Demonstrated in the planning and teaching of lessons and 

the TWS Unit; Continued development of e-portfolio. Evaluated by the college 

supervisor. 

Skills Assessments 
1. Teaching Skills Assessment: Demonstrate teaching skills during teaching of lessons; 

four evaluations by the cooperating teacher and four by the college supervisor 

2. Assessment Skills Assessment: Demonstrate assessment skills during teaching of 

lessons and TWS Unit (pre-assessment, formative assessments, and summative 

assessment) four evaluations by the cooperating teacher and four by the college 

supervisor. 

3. Technology Skills Assessment: Demonstrate use of technology in lesson and unit 

teaching; Continuation of work on artifacts of the e-portfolio. Evaluated by the 

Coordinator of Supervised Teaching 

4. Leadership Skills: Demonstrate leadership in the classroom and in the school; 

Evaluated by the college supervisor. 

5. Classroom Management Skills: Demonstrated in the creation of a ñcommunity of 

proactive learnersò and skills of classroom management during all phases of the 

Supervised Teaching experience. Evaluated by both the cooperating teacher on a daily 

basis and by the college supervisorôs observations and checklists. 

Dispositions Assessments 

      1.   Dispositions Questionnaire: Completed during seminar sessions of the Supervised 

            Teaching course.  Evaluated by the Supervised Teaching Supervisor. 

      2.   Thurstone Scale of Teacher Dispositions: Second administration during Supervised 

            Teaching seminars. 

3. KTS Rubrics: Completed during observations of the teacher candidate in the classroom 

and the school. 

4. Observations and Checklists of INTASC Dispositions: Completed during observations 

            of the student teacher by the cooperating teacher and the college supervisor. 

Service Assessments 

1. Service Leadership Assessment: Demonstrated by the student teacher in a school 

leadership role.  Evaluated by the leader of the program in the school. 
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TEACHER EDUCATION PROGRAM ACCOUNTABILITY SYSTEM  

 
The TEP Accountability System is an electronic database which will permit the collection and 

electronic storage of vital data for analysis of the effectiveness of the Boyce teacher preparation 

unit.  The data to be stored includes teacher candidate demographic information and performance 

data derived from the assessment components of the Continuous Assessment Plan as discussed 

above.  The table below (See Figure 2) depicts the vital information that will be collected for the 

Boyce TEP Accountability System.  This data when aggregated will provide for the unit insights 

into both individual teacher candidate progress and achievements, and also vital information on 

the effectiveness of the overall program to achieve the desired results of preparing teacher 

candidates for the teaching profession.  Since the accountability system will provide feedback on 

the performance of the teacher candidates on each of the program standards (KTS, BCSE, and 

INTASC), insights will be provided about where the unit needs to make necessary improvements 

in achieving the goals set by the standards.  Where teacher candidate assessment demonstrates 

low performance on any standard, the unit may takes steps to improve the program related to that 

standard.  Because the Boyce teacher preparation unit is a new program, no data has yet been 

entered into the data base other than the admissions and basic demographic information on the 

students who have declared teacher education as the desired major for the year 2009-2010.  As 

data becomes available through the use of the assessment instruments on the teacher candidates, 

the data as shown in the table headings will be entered.   

 

 
 

 
 

CAP Figure 2: Boyce TEP Accountablity System Database  

IDNum Yr.Code TermCde ProgCde Last,           First           Middle        Addr_Line_1 City State 

 0910 FA C05 A    

 0910 FA C05 B    

 0910 FA C05 C    

 0910 FA C05 D    

Zip Phone email 
Acad.Test 

Score Thurst. Scale Pre Thurst.Scale-Post 
Pre- 

TEP GPA 
Exit 

TEP GPA 

 
FE I 
Eval. 

 
FE II 
Eval 

          

          

          

          

Disp Ques-Pre Disp  Ques.-Post KTS  Rub.Sc. TWS ST Score ST Grade KTIP-Pass/Fail/NA 
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Appendix 

 
TABLE 1: Kentucky Teacher Standards- Initial Level Performance 
 
 

STANDARD 1: THE TEACHER DEMONSTRATES APPLIED CONTENT KNOWLEDGE  

The teacher demonstrates a current and sufficient academic knowledge of the certified content areas to develop student 

knowledge and performance in those areas 

1.1 Communicates concepts, processes, and knowledge 

Accurately and effectively communicates concepts, processes and/or knowledge and uses vocabulary that is clear, 

correct, and appropriate for students. 

1.2 Connects content to life experiences of students. 

Effectively connects most content, procedures, and activities with relevant life experiences of students. 

1.3 Demonstrates instructional strategies that are appropriate for content and contribute to student 

      learning. 

Uses instructional strategies that are clearly appropriate for the content and processes of the lesson and make a clear 

contribution to student learning. 

1.4 Guides students to understand content from various perspectives. 

Provides opportunities and guidance for students to consider lesson content from different perspectives to extend their 

understanding. 

1.5 Identifies and addresses studentsô misconceptions of content. 

Identifies misconceptions related to content and addresses them during planning and instruction. 

 

STANDARD 2: THE TEACHER DESIGNS AND PLANS INSTRUCTION  

The teacher designs/plans instruction that develops student abilities to use communication skills, apply core concepts, become 

self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge 

2.1 Develops significant objectives aligned with standards. 

States learning objectives that reflect key concepts of the discipline and are aligned with local or state standards. 

2.2 Uses contextual data to design instruction relevant to students. 

Plans and designs instruction based on conceptual (i.e., student, community, and/or cultural) and pre-assessment data. 

2.3 Plans assessments to guide instruction and measure learning objectives. 

Prepares assessments that measure student performance on each objective and help guide teaching. 

2.4 Plans instructional strategies and activities that address learning objectives for all students. 

Aligns instructional strategies and activities with learning objectives for all students. 

2.5 Plans instructional strategies and activities that facilitate multiple levels of learning. 

Plans instructional strategies that include several levels of learning that require higher order thinking. 

 

STANDARD 3: THE TEACHER CREATES AND MAINTAINS LEARNING CLIMA TE 

The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply core 

concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate 

knowledge. 

3.1 Communicates high expectations. 

Sets significant and challenging objectives for students and verbally/nonverbally communicates confidence in studentsô 

ability to achieve these objectives. 

3.2 Establishes a positive learning environment. 

Establishes clear standards of conduct, shows awareness of student behavior, and responds in ways that are both 

appropriate and respectful of students. 

3.3 Values and supports student diversity and addresses individual needs. 

Uses a variety of strategies and methods to support student diversity by addressing individual needs. 

3.4 Fosters mutual respect between teacher and students and among students. 

Treats all students with respect and concern and monitors student interactions to encourage students to treat each other 

with respect and concern. 

3.5 Provides a safe environment for learning. 

Creates a classroom environment that  is both emotionally and physically safe for all students. 
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STANDARD 4: THE TEACHER IMPLEMENTS AND MANAGES INSTRUCTION  

The teacher introduces/implements/manages instruction that develops student abilities to use communication skills, apply core 

concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate 

knowledge. 

4.1 Uses a variety of instructional strategies that align with learning objectives and actively engage  

      students. 

Uses a variety of  instructional strategies that engage students throughout the lesson on tasks assigned with learning 

objectives. 

4.2 Implements instruction based on diverse student needs and assessment data. 

 Implements instruction based on contextual information and assessment data. 

4.3 Uses time effectively. 

Establishes efficient  procedures for performing non-instructional tasks, handling materials and supplies, managing 

transitions, and organizing and monitoring group work so that there is minimal loss of instructional time. 

4.4 Uses space and materials effectively. 

 Uses classroom space and materials effectively to facilitate student  learning. 

4.5 Implements and manages instruction in ways that facilitate higher order thinking. 

 Instruction provides opportunity to promote higher-order thinking.  

 

STANDARD 5: THE TEACHER ASSESSES AND COMMUNICATES LEARNING RESULTS  

The teacher assess learning and communication results to students and others with respect to student ability to use 

communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and 

solve problems, and integrate knowledge.  

5.1 Uses pre-assessments. 

Uses a variety of  pre-assessments to establish baseline knowledge and skills for all s tudents. 

5.2 Uses formative assessments. 

Uses a variety of formative assessments to determine each studentôs progress and guide instruction. 

5.3 Uses summative assessments. 

Uses a variety of  summative  assessments to measure student achievement. 

5.4 Describes, analyzes, and evaluates student performance data.  
Describes, analyzes, and evaluates student performance data to determine progress of individuals and identify 

differences in progress among student groups. 

5.5 Communicates learning results to students and parents. 

Communicates learning results to students and parents  that provide a clear and timely understanding of learning 

progress relative to objectives. 

5.6 Allows opportunity for student self-assessment. 

            Promotes opportunities for students to engage in accurate self-assessment of learning. 

 

STANDARD 6: THE TEACHER DEMONSTRATES THE IMPLEMENTATION OF TECHNOLOGY  
The teacher uses technology to supports instruction; access and manipulate data; enhance professional growth and productivity; 

communicate and collaborate with colleagues, parents, and the community; and conduct research. 

6.1 Uses available technology to design and plan instruction. 

 Uses technology  to design and plan instruction. 

6.2 Uses available technology to implement instruction that facilitates student learning. 

 Uses technology  to implement instruction that facilitates student learning. 

6.3 Integrates student use of available technology into instruction. 

Integrates student use of technology into instruction to enhance learning outcomes and meet diverse student needs. 

6.4 Uses available technology to assess and communicate student learning. 

 Uses technology to assess and communicate student learning. 

6.5 Demonstrates ethical and legal use of technology. 

 Ensures that personal use and student use of  technology are ethical and legal. 
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STANDARD 7: REFLECTS AND EVALUATES TEACHING AND LEARNING . 

The teacher reflects on and evaluates specific teaching/learning situations and/or programs. 

7.1 Uses data to reflect and evaluate student learning. 

Reflects on and accurately evaluates student learning using appropriate data. 

7.2 Uses data to reflect on and evaluate instructional practice. 

Reflects on and accurately evaluates instruction practice using appropriate data.  

7.3 Uses data to reflect on and identify areas for professional growth. 
Identifies areas for professional growth using  appropriate data. 

 

STANDARD 8: COLLABORATES WITH COL ELGUES/PARENTS/OTHERS 

The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that 

develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become 

responsible team members, think and solve problems, and integrate knowledge. 

8.1 Identifies students whose learning could be enhanced by collaboration. 

Identifies one or more students whose learning could be enhanced by collaboration and provides an appropriate 

rationale. 

8.2 Designs a plan to enhance student learning that includes all parties in the collaborative effort. 

Designs a plan to enhance student learning that includes all parties in the collaborative effort. 

8.3 Implements planned activities that enhance student learning and engage all parties. 

Implements planned activities that enhance student learning and engage all parties. 

8.4 Analyzes data to evaluate the outcomes of collaborative efforts. 

Analyzes student learning data to evaluate the outcomes of collaboration and identifies next steps.  

 

STANDARD 9: EVALUATES TEACHING AND IMPLEMENTS PROFESSIONAL DEVELOPMENT  

The teacher evaluates his/her overall performance with respect to modeling and teaching Kentuckyôs learning goals, refines the 

skills and processes necessary, and implements a professional development plan.  

9.1 Self assesses performance relative to Kentuckyôs Teacher Standards. 

Identifies priority growth areas and strengths by thoroughly and accurately assessing current performance on all the 

Kentucky Teacher Standards. 

9.2 Identifies priorities for professional development based on data from self-assessment, student 

      performance and feedback from colleagues. 

Identifies priorities for professional development based on data from self-assessment, student performance and 

feedback from colleagues.  

9.3 Designs a professional growth plan that addresses identified priorities. 

Designs a clear, logical professional growth plan that addresses all priority areas. 

9.4 Shows evidence of professional growth and reflection on the identified priority areas and impact on 

      instructional effectiveness and student learning. 

Shows clear evidence of professional growth and reflection on the identified priority areas and impact on instructional 

effectiveness and student learning. 

 

STANDARD 10: PROVIDES LEADERSHIP WITHIN SCHOOL/COMMUNITY/PROFESSION  

The teacher provides professional leadership within the school, community, and education profession to improve student learning 

and well-being. 

10.1 Identifies leadership opportunities that enhance student learning and/or professional environment  

         of the school. 

Identifies leadership opportunities in the school, community, or professional organizations and selects one with the 

potential for positive impact on learning or the professional environment and is realistic in terms of knowledge, skill, 

and time requirement. 

10.2 Develops a plan for engaging in leadership activities. 

Develops a leadership work plan that describes the purpose, scope, and participants involved and how the impact on 

student learning and/or the professional environment will be assessed. 

10.3 Implements a plan for engaging in leadership activities. 

Implements the approved leadership work plan that has a clear timeline of events/actions and a clear description of how 

impact will be assessed. 

10.4 Analyzes data to evaluate the results of planned and executed leadership efforts. 

Analyzes student learning and/or other data appropriately to evaluate the results of planned and executed leadership 

efforts. 
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TABLE 2: Interstate New Teacher Assessment and Support Consortium (INTASC) 

INTASC Standards with Dispositions Indicators 

 

Standard 1: Subject Matter 

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she 

teaches and can create learning experiences that make these aspects of subject matter meaningful for 

students. 

1.20 Dispositions 

1.21 The teacher realizes that subject matter knowledge is not a fixed body of facts but is complex and  

        ever-evolving. S/he seeks to keep abreast of new ideas and understandings in the field. 

1.22 The teacher appreciates multiple perspectives and conveys to learners how knowledge is developed 

         from the vantage point of the knower. 

1.23 The teacher has enthusiasm for the discipline(s) s/he teaches and sees connections to everyday life. 

1.24 The teacher is committed to continuous learning and engages in professional discourse about subject 

         matter knowledge and children's learning of the discipline. 

Standard 2: Student Learning 

The teacher understands how children and youth learn and develop, and can provide learning 

opportunities that support their intellectual, social and personal development. 

2.20 Dispositions 

2.21 The teacher appreciates individual variation within each area of developments, shows respect for the 

         diverse talents of all learners, and is committed to help them develop self-confidence and  

2.22 The teacher is disposed to use students' strengths as a basis for growth, and their errors as an 

         opportunity for learning. 

Standard 3: Diverse Learners 

The teacher understands how students differ in their approaches to learning and creates instructional 

opportunities that are adapted to learners from diverse cultural backgrounds and with exceptionalities. 

3.20 Dispositions 

3.21 The teacher believes that all children can learn at high levels and persists in helping all children  

         achieve success. 

3.22 The teacher appreciates and values human diversity, shows respect for student's varied talents and 

         perspectives, and is committed to the pursuit of "individually configured excellence." 

3.23 The teacher respects students as individuals with differing personal and family backgrounds and 

        various skills, talents, and interest. 

3.24 The teacher is sensitive to community and cultural norms. 

3.25 The teacher makes students feel valued for the potential as people, and helps them learn to value 

         each other. 

Standard 4: Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to encourage students' development 

of critical thinking, problem solving, and performance skills. 

4.20 Dispositions 

4.21 The teacher values the development of students' critical thinking, independent problem solving, and 

         performance capabilities. 

4.22 The teacher values flexibility and reciprocity in the teaching process as necessary for adapting  

         instruction to student responses, ideas and needs. 

4.23 The teacher values the use of educational technology in the teaching and learning process. 
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Standard 5: Learning Environment 

The teacher uses an understanding of individual and group motivation and behavior to create a learning 

environment that encourages positive social interaction, active engagement in learning, and self-

motivation. 

5.20 Dispositions 

5.21 The teacher takes responsibility for establishing a positive climate in the classroom and participates  

         in maintaining such a climate in the school as a whole. 

5.22 The teacher understands how participation supports commitment, and is committed to the expression 

         and use of democratic values in the classroom. 

5.23 The teacher values the role of students in promoting each other's learning and recognizes the  

         importance of peer relationships in establishing a climate of learning. 

5.24 The teacher recognizes the values of intrinsic motivation to students' life-long growth and learning. 

5.25 The teacher is committed to the continuous development of individual students' abilities and 

         considers how different motivational strategies are likely to encourage this development for each  

         student. 

Standard 6: Communication 

The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to 

foster active inquiry, collaboration, and supportive interaction in the classroom. 

6.20 Dispositions 

6.21 The teacher recognizes the power of language for fostering self-expression, identity development,  

         and learning. 

6.22 The teacher values many ways in which people seek to communicate and encourages many modes of 

         communication in the classroom. 

6.23 The teacher is a thoughtful and responsive listener. 

6.24 The teacher appreciates the cultural dimensions of communication, responds appropriately, and  

         seeks to foster culturally sensitive communication by and among all students in the class. 

Standard 7: Planning Instruction 

The teacher plans and manages instruction based upon knowledge of subject matter, students, the 

community, and curriculum goals. 

7.20 Dispositions 

7.21 The teacher values both long term and short term planning. 

7.22 The teacher believes that plans must always be open to adjustment and revision based on student 

         needs and changing circumstances. 

7.23 The teacher values planning as a collegial activity. 

Standard 8: Assessment 

The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the 

continuous intellectual, social and physical development of the learner. 

8.20 Dispositions 

8.21 The teacher values ongoing assessment as essential to the instructional process and recognizes that 

         many different assessment strategies, accurately and systematically used, are necessary for  

         monitoring and promoting student learning. 

8.22 The teacher is committed to using assessment to identify student strengths and promote student  

         growth rather than to deny students access to learning opportunities. 
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Standard 9: Reflection and Professional Development 

The teacher is a reflective practitioner who continually evaluates the effects of her/his choices and actions 

on others (students, parents, and other professionals in the learning community) and who actively seeks 

out opportunities to grow professionally. 

9.20 Dispositions 

9.21 The teacher values critical thinking and self-directed learning as habits of mind. 

9.22 The teacher is committed to reflection, assessment, and learning as an ongoing process. 

9.23 The teacher is willing to give and receive help. 

9.24 The teacher is committed to seeking out, developing, and continually refining practices that address  

         the individual needs of students. 

9.25 The teacher recognizes her/his professional responsibility for engaging in and supporting appropriate 

         professional practices for self and colleagues. 

 

Standard 10: Collaboration, Ethics, and Relationships 

The teacher communicates and interacts with parents/guardians, families, school colleagues, and the 

community to support students' learning and well-being. 

10.20 Dispositions 

10.21 The teacher values and appreciates the importance of all aspects of a child's experience. 

10.22 The teacher is concerned about all aspects of child's well-being (cognitive, emotional, social, and 

           physical), and is alert to signs of difficulties. 

10.23 The teacher respects the privacy of students and confidentiality of information. 

10.24 The teacher is willing to consult with other adults regarding the education and well-being of her/his 

           students. 

10.25 The teacher is willing to work with other professionals to improve the overall learning environment 

           for students. 
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TABLE 3: Boyce Core Standards of Expectations (BCSE) 

  

1. Knowledge of Subject Matter - The teacher understands the central concepts of the subject 

matter necessary for teaching in the endorsement area. (KTS #1) 

2. Knowledge of Human Development and Learning - The teacher understands the nature of 

learning, how students learn and develop, and applies that knowledge to support each learnerôs 

total development. (KTS #3) 

3. Adapting Instruction for Individual Needs - The teacher understands the individual nature 

of learning, and implements assessment and diverse instructional approaches to meet studentsô 

diverse needs and experiences. (KTS #4) 

4. Multiple Instructional Strategies - The teacher understands and uses best practices  

supported by current research to develop student learning. (KTS#4) 

5. Classroom Motivation and Management Skills - The teacher understands principles of 

motivation to learn, and techniques of classroom management to create a positive learning 

environment for effective learning. (KTS #3) 

6. Communication Skills - The teacher knows effective oral and written communication skills, 

and applies that knowledge through a variety of communication techniques to foster active 

learning. (KTS #6) 

7. Instructional Planning Skills - The teacher plans and prepares instruction connected to core 

content, and the learning context, and based on knowledge of effective instructional strategies. 

(KTS #2) 

8. Assessment of Student Learning - The teacher understands the vital importance of 

assessment in the instructional process and applies assessment strategies to promote student 

performance and to determine teaching effectiveness. (KTS #5) 

9. Professional Commitment and Responsibility - The teacher practices reflective skills for 

self-evaluation of teaching effectiveness and is routinely engaged in purposeful mastery of the 

art and science of teaching. (KTS #7 and #9) 

10. Collaboration - The teacher interacts in a professional, effective manner with colleagues, 

parents, and other members of the community to support studentsô learning and well-being. 

(KTS #8) 

11. Servant Leadership - The teacher knows and practices principles of leadership and seeks 

opportunities to serve in leadership roles.(KTS #10) 

12. Technology - The teacher uses technology in the planning, delivery, analysis, and 

assessment of learning and instruction and models ethical uses of technology. (KTS #6) 
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Table 4 below is designed to give comprehensive information about the Thurstone Agreement 

Scale,  how it is to be used (Column 2 ñNew #, is the order of the item on the studentôs version of 

the instrument), the item statements (column 3) that the student must agree or disagree with, the 

alignment of each of the items with the program standards (column 4, ñStandards Assessedò) the 

expected correct response (column 5 ñA or Dò), and the determined level of difficulty (column 6, 

ñDifficulty Levelò, E = Easy, A=Average, D=Difficult) 

 

 

 

TABLE  4:  Thurstone Agreement Scale for Assessing Boyce Teacher Dispositions 

# 
New 

# Item Statement 
Standards 
Assessed * 

A or D 
**  

Difficulty 
Level *** 

1 1 All children can learn. K-3.1, B-3,  I-3.21 A E 

2 13 When I give my best, most children will learn when given enough 
help. 

, K-3.1 B-3,  
I-3.21 

D D 

3 7 ¢ƘŜ ǘŜŀŎƘŜǊΩǎ Řŀȅ ƛǎ ǾŜǊȅ ƭƻƴƎ ǎƻ ƛǘ ƛǎ ƻŦǘŜƴ ǘƻƻ ǘƛƳŜ-consuming to 
tailor instruction to individual children. 

 K-2.4,2.5,3.1, B-3, 
I-3.22 

D A 

4 2 Understanding the central concepts of my teaching subject is 
necessary. 

K-1.1,1.4,1.5, B-1, 
I-1.21 

A E 

5 14 As a teacher I need to understand most of the general concepts 
and the basic structures of the discipline (subject) I teach to be an 
effective teacher.  

K-1.1,1.3,1.4, B-1, 
I-1.24 

D D 

6 8 The most important component of my teaching is the accuracy of 
the knowledge I share, then allowing the student to apply it to 
his/her own everyday life. 

K-1.2 
B-1, 

I-1.23 

D A 

7 9 The effective teacher not only knows the concepts of his/her 
discipline of teaching but also is engaged in continuous learning 
and revision of that knowledge. 

K-1, 7.3 
B-1, 

I-1.24 

A A 

8 3 Principles of learning apply to how all children learn. K-1.3, B-2, I-2.0 A E 

9 15 If I apply the knowledge of how children learn and develop, most 
children will experience a well-rounded development: spiritual, 
intellectual, social, and emotional. 

K-1 
B-2, 

I-2.21 

D D 

10 10 If I apply the knowledge of the nature of learning, and how 
students learn and develop, each student can experience well-
rounded development. 

K1,2,3 
B-2, 

I-4.22 

A A 

11 4 I must know and use a variety of teaching strategies for effective 
student learning. 

K-2.5, B-4, 
I-4 

A E 

12 16 I must know and use a variety of teaching strategies that work 
best for the majority of learners. 

K-2.4,2.5, B-4, 
I-4.22 

D D 

13 11 There are many effective instructional strategies that may be 
used, so trying to use a variety of strategies is not practical for the 
ōǳǎȅ ǘŜŀŎƘŜǊΩǎ ǎŎƘŜŘǳƭŜΦ 

K-2.5, 3.3, B-4, 
I-4. 

D A 

14 5 Use of classroom management skills is necessary for effective 
student learning. 

K-3, B-5, 
I-5.1 

A E 

15 17 The most important part of creating a positive learning 
environment in a classroom is using a variety of teaching 
strategies in order to meet individual needs. 

K-3.1,3.2, B-5, 
I-5.22 & 5.23 

D D 

16 12 If I apply principles of motivation to learn, and effective classroom 
management, I can create an atmosphere for active engagement 
in learning and student self-motivation. 

K-3, B-5, 
I-5.23 

A A 
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17 6 A teacher is an effective communicator. K-1.1,6.2, B-6, I-6.21 A E 

18 18 If I know and apply effective communication skills and techniques, 
I can promote active learning for most of my students. 

K-3.1,6.2, B-6, 
I-6.22 

D D 

19 
 

28 Using my knowledge of effective verbal, non-verbal, and media 
communication techniques will lead to active student 
involvement in the learning process. 

K-1.1,3.1,6.4, B-6, 
,I-6.22 

A A 

20 19 Planning for instruction is important for the teacher who has not 
had experience of writing lesson plans over the years. 

 K-2.2,2.4,2.5, B-7 
I-7.21 

D D 

21 37 Daily planning for instruction is important for most teachers K-2,  B-7,I-7.3 D A 

22 38 The need to plan for instruction is dependent on the extent of 
knowledge of the teacher in the subject or discipline of teaching. 

K-2.2,  
I-7.22, B-7 

D D 

23 29 Lesson planning requires knowledge of the students, the subject 
matter, the community, as well as the curriculum goals. 

K-2.2,2.5, B-7 
I-7 

A A 

24 20 Effective instruction always involves assessment. K-4.2,5, B-8, I-8.21 A E 

25 39 An understanding and use of assessment strategies in the 
instructional process promotes learning for the learners who are 
lagging behind, and helps the teacher gauge the effectiveness of 
the teaching. 

K-5, B-8, 
I-8.22 

D D 

26 30 If I use both formal and informal assessment techniques, I can 
ōŜǘǘŜǊ ŜǾŀƭǳŀǘŜ ŀƴŘ ŜƴǎǳǊŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƻǾŜǊŀƭƭ ƭŜŀǊƴƛƴƎ ƎǊƻǿǘƘΦ 

 K-5.1,5.2,5.3, B-8, 
I-8 

A A 

27 31 Without the application of assessment in the instructional process 
teaching is ineffective. 

K-5.5, B-8,   
I-8.21 

A A 

28  21 As a teacher I must practice reflective self-evaluation skills 
for my own professional continuous improvement. 

K-7.3, B-9 
I-9.21,9.22 

A E 

29 40 A beginning teacher must practice reflective self-evaluation of 
his/her teaching until he/she masters the art and science of 
teaching. 

K-7, B-9, I-9.25 D D 

30 32 If I expect to grow as a professional teacher, I must continually 
evaluate the effects of my choices as a teacher. 

K-7.3, B-9 
I-9.22 

A A 

31 22 The effective teacher must practice collaboration to support 
student learning. 

, K-8.1,8.2, B-10 
I-10.24, 10.25 

A E 

32 41 Fostering relationships with professional colleagues is what 
collaboration is about. 

K-8.2, B-10 
I-10.25 

D D 

33 33 Student learning and well-being is supported by teachers who 
practice collaboration with colleagues, parents, and even agencies 
of the community. 

K-8.3, B-10 
I-10.22 

A A 

34 23 Every teacher is a leader. , K-10.2,10.3, B-11 
I-9.25 

A E 

35 42 .ŜŎŀǳǎŜ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŦƻŎǳǎ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 
learning, participation in leadership roles must be limited. 

K-10.1, B-11 
I-9.24 

D D 

36 34 The effective teacher is open to new ideas in the school. K-10.2, B-11 
I-9.23,10.24 

A A 

37 43 Effective teachers as leaders are usually creative problem solvers. , K-9,10, B-11 
I-9.21;4.21, 4.22 

D D 

38 24 Use of technology is a vital part of the teaching profession. K-6,I-6.2, B-12,  
I-4.23 

A E 

39 44 Technology can be used in the planning, delivery, analysis, and 
assessment of learning and instruction. 

, K-6.1-6.3, B-12, 
I-6.2;8.1 

D D 

40 35 As a teacher I must use media communication techniques to 
foster active inquiry, collaboration, and supportive interaction in 
the classroom. 

K-6.2, B-12, 
I-4.23;6.22 

A A 

41 25 Formal standardized testing is necessary and beneficial in the 
overall process of assessment. 

 K-5.1,.3, B 8 
I-8.21 

A E 
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42 

45 In terms of mastery of the knowledge in my discipline of teaching, 
I will gain that mastery through years of experience in teaching.  

 K-1.1,1.2, B-1 
I-1.24 

D D 

43 36 I believe that all children can learn at high levels. , K-3.1, B-2,  I-3.21 A A 

44 26 I believe a teacher should regularly be engaged in both long-term 
and short-term planning.  

 K-2.2, B 7 
I-7.21 

A E 

45 27 I believe a teacher should be committed to reflection about 
his/her teaching, to assessment as a necessity for effective 
teaching, and to personal learning as an ongoing process. 

K-7.3, B 9 
I-9.22 

A E 

 

Expected Performance Level on Thurstone Dispositions Scales: Minimum 88% Correct (40 of 45 correct) 

Developed  by Al Hickey, All rights reserved 

 

* B= Boyce Core Standard Expectation;  K = Kentucky Teacher Standard;  I = INTASC dispositions 

indicators.  Refer to the Conceptual Framework Table 1 for the full alignment of these standards. 

**A =Agree; D = Disagree   

NOTE: See Table 5 below for an explanation for why each item is scored ñAgreeô or 

ñDisagreeò. 

*** E=Easy, meaning that most students should get this correct.  Those who do not need to be 
corrected immediately 
 
        D=Difficult,  meaning that only the high disposition student or highly motivated teacher will get this 
ŎƻǊǊŜŎǘΦ  ¢Ƙƛǎ ǎǘǳŘŜƴǘ Ƙŀǎ ŀ άƴŀǘǳǊŀƭά ŘƛǎǇƻǎƛǘƛƻƴ ŦƻǊ ǘƘƛǎΦ  hǘƘŜǊǎ ǿƘƻ Ƴƛǎǎ ǘƘƛǎ ƛǘŜƳ ƴŜŜŘ ǘƻ ōŜ 
motivated to reach for the higher standard 
 
        A=Average, meaning many will get this correct while a significant number of others will not.  Those 
who miss this item are borderline low in this disposition, and will need to be trained and taught to 
develop this disposition. 
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Table 5 is designed to explain why each of the items of the Thurstone Dispositions Scales are 

determined to be of a certain ñDifficulty Levelò.  Column 1 matches the item # of Table 4 above, 

column 2 is the Key for the required correct response from the student, column 3 is the difficulty 

level of each item, and column 4 is the explanation for rating the difficulty level as each one is 

rated in column 3.   

 

TABLE  5 ï Explanation of Thurstone Dispositions Scale Scoring Decisions 

 

Item # Correct 

Response 

Difficulty  

Level 

Explanation of Response 

1 A E This is a baseline ñdispositionò that all candidates should believe; therefore 

100% of the candidates should agree with the statement. 

2 D D Because of the phrase ñmost childrenò the candidate should disagree, since the 

goal is that ñall children will learnò 

3 D A A majority of candidates should disagree with this but others will be caught by 

the truth that the teacherôs day is long and therefore too long to spend time 

individualizing instruction; however, the goal is always to tailor instruction to 

meet the needs  of individual learners. 

4 A E All candidates should agree that knowledge of the central concepts of the 

teaching subject is absolutely necessary; therefore 100% of the candidates 

should get this correct. 

5 D D This is difficult because candidates may believe that just knowing ñmostò of the 

concepts is all that can be expected; however, it is necessary to know all of the 

central concepts (not the general concepts) to be an effective teacher. 

6 D A Some candidates will believe that it is the studentsô responsibility to apply what 

they learn to their own lives; however, it is the teacherôs responsibility to guide 

the studentsô to apply the knowledge, and not leave it up to the students to do it 

on their own.  Most candidates will believe the latter, 

7 A A Some candidates will believe that once they have learned their subject area their 

growth in the knowledge of that subject is complete; however most will 

understand that knowledge is ever-changing and therefore the teacher must be 

continuously learning and revising the knowledge of the field.  

8 A E Since a ñprincipleô is an accepted truth the candidates should all agree with this 

statement as a basic axiom of teaching; therefore 100% of the candidates should 

get this correct. 

9 D D The candidate should believe that ñall childrenò will learn if application is made 

of the principles of how children learn and develop; however, many will believe 

that the teacher can only expect that ñmostò not ñallò will learn and grow. 

10 A A Most candidates will believe that the learners ñwillò experience well-rounded 

development, not that they only ñcanò experience well-rounded development.  

Some will believe only that they ñcanô not ñwillò; therefore this statement is of 

average difficulty.  

11 A E It is a basic premise of effective teaching that teachers must know and use a 

variety of teaching strategies; therefore 100% of the candidates should agree 

with this. 

 
 
 

12 

 
 
 

D 

 
 
 

D 

While it seems reasonable to teach to reach the majority of learners, it is really 

required that teachers teach to reach ñallò of the learners;  many will believe in 

this majority idea and therefore agree with it but only the most perceptive will 

disagree and teach to reach ñallò. 
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13 D A Some candidates will believe that the teacher is too busy to attempt to use many 

different strategies and also some will believe they should use the teaching 

strategies that best suit the teacher, not that best achieve the learning results; 

however, most should get this correct and mark ñdisagreeò. 

 

14 A E Every candidate should believe that classroom management is vitally important 

to the learning results; therefore 100% of the candidates should agree with this. 

15 D D This is difficult for a candidate because it is important to use a variety of 

teaching strategies, BUT it is not the most important for ñcreating a positive 

learning environmentò.  Understanding and applying individual and group 

motivation and behavior is most important in creating a positive learning 

environment. 

16 A A Some candidates will believe that it is not necessary to know and apply 

principles of motivation to learn in order to create an atmosphere for active 

engagement of the learners; however, the majority should understand that this 

knowledge is necessary for effective classroom management and creating an 

active engagement of the learners. 

17 A E Every candidate should believe that effective communication skills is basic to 

an effective teacher; therefore 100% of the candidates should agree with this. 

18 D D The word ñmostò is what makes this a difficult statement, because many 

candidates believe that is all that can be expected; however, effective 

communication skills should result in learning by all of the learners. 

19 
 

A A Some candidates will believe that the use of effective verbal and non-verbal 

communication skills is not all that important for active student involvement in 

the learning process; however, the majority should believe that they are 

extremely important to studentsô active engagement in learning. 

20 D D Most students will believe that teachers who have had much experience in 

teaching will no longer need to plan lessons for teaching and will therefore 

ñagreeò with this statement; however, the most insightful candidate will know 

that planning is a perpetual process and that the need to prepare lessons never 

ends. Planning is not just for those teachers who have not had experience in 

teaching over the years, but for all teachers all the time. 

21 D A Some candidates will believe that not all teachers have to plan for  their 

teachingéthey are natural teachers who do not need to plan; however, most 

candidates will know that planning is for all teachers. 

22 D D This is difficult and most will ñagreeò with the statement, believing that the 

more knowledge of the subject the teacher has the less that teacher will need to 

plan for teaching; however, knowledge of the subject does not make a good 

teacher by itself.  Planning for the instruction is ALWAYS necessary, even for 

the most knowledgeable teacher. 

23 A A Some candidates will believe that knowledge of all of these is not necessary for 

lesson planning;  but most will know that the more that is known about the 

context of the teaching the more effective the planning will be.   

24 A E Assessment is such a basic premise of effective teaching that all candidates 

should agree with this; therefore 100% of the candidates should agree with this. 

25 D D Only the most committed and knowledgeable candidates will see that this 

statement is weak because it focuses only on the assessment need for those 

learners who are lagging behind; therefore the majority will agree with this and 

be wrong. The candidates must believe that assessment is necessary for helping 

all learners to learn and grow to their maximum. 
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A 

 
A 

Some students will disagree with this believing that it is not necessary to use 

ñformalò assessments to help the teacher evaluate the studentsô learning growth; 

however, most candidates will see the value in using the formal and informal 

assessments to evaluate student learning. 

 

27 A A Some candidates will disagree with this statement because they believe 

assessment is performed at the end of the teaching process, not ñduringò the 

teaching process; however, most will believe that assessment is a continuous 

process throughout the teaching. 

28 A E Since assessment is so integral to the teaching process, all candidates should 

ñagreeò with this statement; therefore 100% of the candidates should agree with 

this. 

29 D D This statement is difficult because many candidates believe that a teacher will 

one day arrive at the point of near perfection and will therefore not need to 

reflect about their teaching in order to improve. Therefore many will agree with 

this statement and be incorrect.  

30 A A Some candidates believe it not necessary to continually evaluate the effects of 

their choices they will therefore disagree with this statement; however, most 

candidates will see the value in a continuous process of reflection for growth 

and agree with the statement. 

31 A E Because collaboration is a basic standard for effective teacher training, all 

candidates should agree with this statement; therefore 100% of the candidates 

should agree with this. 

32 D D Since most candidates will relate collaboration  solely with their professional 

colleagues, a majority of candidates will agree with this statement;  however, in 

the bigger picture, collaboration must also include parents and others. 

33 A A Some candidates will not understand the need to collaborate with agencies in the 

community and will therefore disagree with this statement.  Many will also 

agree making this statements average in difficulty 

34 A E It is a primary standard of the KTS to help teachers become leaders; therefore 

100% of the candidates should agree with this. 

35 D D Leadership is not in conflict with the teacherôs responsibility to assure that 

studentsô learn; in fact, leadership should be demonstrated in the classroom also;   

however, most candidates separate the concept of leadership from the classroom 

and will therefore agree that being a leader is in conflict with the teaching role. 

36 A A Some candidates are likely to disagree with this since they may view new ideas 

as disruptive change in the stability of the school;  however, the willingness to 

be open to new ideas is a quality of an effective leader, and teachers must be 

effective leaders; Most candidates will agree with this statement making it an 

average difficulty concept. 

37 D D An effective teacher as a leader is ñalwaysò a creative problem-solver, not just 

ñsometimesò;  however, most candidates will not view themselves as creative 

problem solvers and will therefore agree that they are only ñsometimesò creative 

problem solvers, failing to understand how important the quality is for 

leadership. 

38 A E Since the knowledge and use of technology is a basic standard for effective 

teacher training, 100% of the candidates should agree with this statement. 

39 D D Candidates will agree with this because they do not see the word ñcanò that 

should be stated as ñmustò.  While it can be used, the effective teacher must see 

it as an absolute necessity in all phases of the teaching/learning process. 
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40 A A Some candidates will not believe they ñmustò use media and technology and 

will therefore disagree with this statement; however, media and technology 

must be used for all the ends mentioned if the teacher is to be effective.  

41 A E Since formal standardized testing has proven to be an effective part of the 

overall assessment process, 100% of the candidates should agree with this 

statement. 

42 D D Most candidates believe they will master their subject content by teaching many 

years; however, mastery of the content of the teaching area is only achieved as 

the teacher remains current with the research, not by ever achieving final 

mastery of the content.  

43 A A Some candidates believe that some learners cannot learn on high levels 

regardless of how  hard they try; however, most candidates realize that every 

learner has unlimited potential.  Since most will agree with this statement, it is 

an average difficulty concept. 

44 A E Planning, both long term and short term, are basic to effective teaching; 

therefore, 100% of the candidates should agree with this statement. 

45 A E Professional development is a key standard for all teachers; therefore, every 

candidate should be involved in whatever it takes to grow and develop 

professionally. Therefore, 100% of the candidates should agree with this 

statement. 

 

 

 

Table 6 below is the student version of the Thurstone Dispositions Scales that will be 

administered to the student.  No teacher candidate will ever see Table 4 or Table 5 above because 

they contain information that would invalidate the administration of the measure to the candidate 

if the candidate had seen the two tables. 

 

TABLE  6:  Thurstone Scale: Student Version-Assessment of Teacher Candidate 

Dispositions 

Thurston Agreement Scale for Measuring Teacher Candidate Dispositions 

(Student Version) 

Teacher Candidate: ______________________________________  ID # ___________________ 
Education Major: ________________________________________ 

 
Directions: This assessment instrument is a survey of your consistency with the dispositions indicators of 
the Boyce Core Standards of Expectations, that are aligned with the Kentucky Teacher Standards, and 
the national INTASC (Interstate New Teacher Assessment and Support Consortium) principles.  Your 
responses will help you identify any beliefs/attitudes that are contrary to expectations for teacher 
dispositions as set by state and national standards and which Boyce College has adopted.  Your 
responses will be aggregated with those of other teacher candidates and analyzed so that we can 
improve our teacher preparation unit programs.  The survey should take you about 15 minutes to 
complete; however, give serious thought to each statement below to determine if you agree or disagree 
with each one.   
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¢Ƙƛǎ ƛǎ ƴƻǘ ŀ ¢ǊǳŜκCŀƭǎŜ ǘŜǎǘΦ  ¸ƻǳǊ ǊŜǎǇƻƴǎŜǎ ǎƘƻǳƭŘ ōŜ ǎƻƭŜƭȅ ōŀǎŜŘ ƻƴ ȅƻǳǊ άōŜƭƛŜŦǎέΣ ƴƻǘ ƻƴ ǘƘŜ ŦŀŎǘǳŀƭ 
nature of the statements.  Therefore answer honestly about what you believe.  Some of the items will 
be more difficult than others, so read carefully and answer from the heart.  If any part of the statement 
ȅƻǳ ŘƛǎŀƎǊŜŜ ǿƛǘƘΣ ǘƘŜƴ ȅƻǳ ǎƘƻǳƭŘ ŎƛǊŎƭŜ ά5έ ŦƻǊ ά5ƛǎŀƎǊŜŜέΦ  LŦ you agree with the thought of the whole 
statementΣ ǘƘŜƴ ŎƛǊŎƭŜ  ά!έ ŦƻǊά !ƎǊŜŜέΦ 
 
   #      Item Statement               Response 

1 All children can learn. A       D 

2 Understanding the central concepts of my teaching subject is necessary. A       D 

3 Principles of learning apply to how all children learn. A       D 

4 I must know and use a variety of teaching strategies for effective student learning. A       D 

5 Use of classroom management skills is necessary for effective student learning. A       D 

6 A teacher is an effective communicator. A       D 

7 ¢ƘŜ ǘŜŀŎƘŜǊΩǎ Řŀȅ ƛǎ ǾŜǊȅ ƭƻƴƎ ǎƻ ƛǘ ƛǎ ƻŦǘŜƴ ǘƻƻ ǘƛƳŜ-consuming to tailor instruction 
to individual children. 

A       D 

8 The most important component of my teaching is the accuracy of the knowledge I 
share, then allowing the student to apply it to his/her own everyday life. 

A       D 

9 The effective teacher not only knows the concepts of his/her discipline of teaching 
but also is engaged in continuous learning and revision of that knowledge. 

A       D 

10 If I apply the knowledge of the nature of learning, and how students learn and 
develop, each student can experience well-rounded development. 

A       D 

11 There are many effective instructional strategies that may be used, so trying to use a 
varietȅ ƻŦ ǎǘǊŀǘŜƎƛŜǎ ƛǎ ƴƻǘ ǇǊŀŎǘƛŎŀƭ ŦƻǊ ǘƘŜ ōǳǎȅ ǘŜŀŎƘŜǊΩǎ ǎŎƘŜŘǳƭŜΦ 

A       D 

12 If I apply principles of motivation to learn, and effective classroom management, I 
can create an atmosphere for active engagement in learning and student self-
motivation. 

 
A       D 

13 When I give my best, most children will learn when given enough help. A       D 

14 As a teacher I need to understand most of the general concepts and the basic 
structures of the discipline (subject) I teach to be an effective teacher. 

A       D 

15 If I apply the knowledge of how children learn and develop, most children will 
experience a well-rounded development: spiritual, intellectual, social, and 
emotional. 

A       D 

16 I must know and use a variety of teaching strategies that work best for the majority 
of learners. 

A       D 

17 The most important part of creating a positive learning environment in a classroom 
is using a variety of teaching. 

A       D 

18 If I know and apply effective communication skills and techniques, I can promote 
active learning for most of my students. 

A       D 

19 Planning for instruction is important for the teacher who has not had experience of 
writing lesson plans over the years. 

A       D 

20 Effective instruction always involves assessment. A       D 

21 As a teacher I must practice reflective self-evaluation skills for my own professional 
continuous improvement. 

A       D 
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22 The effective teacher must practice collaboration to support student learning. A       D 

23 Every teacher is a leader. A       D 

24 Use of technology is a vital part of the teaching profession. A       D 

25 Formal standardized testing is necessary and beneficial  in the overall process of 
assessment. 

A       D 

26 I believe a teacher should regularly be engaged in both long-term and short-term 
planning. 

A       D 

27 I believe a teacher should be committed to reflection about his/her teaching, to 
assessment as a necessity for effective teaching, and to personal learning as an 
ongoing process. 

A       D 

28 Using my knowledge of effective verbal, non-verbal, and media communication 
techniques will lead to active student involvement in the learning process. 

A       D 

29 Lesson planning requires knowledge of the students, the subject matter, the 
community, as well as the curriculum goals. 

A       D 

30 If I use both formal and informal assessment techniques, I can better evaluate and 
ŜƴǎǳǊŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƻǾŜǊŀƭƭ ƭŜŀǊƴƛƴƎ ƎǊƻǿǘƘΦ 

A       D 

31 Without the application of assessment in the instructional process teaching is 
ineffective. 

A       D 

32 If I expect to grow as a professional teacher, I must continually evaluate the effects 
of my choices as a teacher. 

A       D 

33 Student learning and well-being is supported by teachers who practice collaboration 
with colleagues, parents, and even agencies of the community. 

A       D 

34 The effective teacher is open to new ideas in the school. A       D 

35 As a teacher I must use media communication techniques to foster active inquiry, 
collaboration, and supportive interaction in the classroom. 

A       D 

36 I believe that all children can learn at high levels. A       D 

37 Daily planning for instruction is important for most teachers A       D 

38 The need to plan for instruction is dependent on how knowledgeable the teacher is 
in the subject or discipline of teaching. 

A        D 

39 An understanding and use of assessment strategies in the instructional process 
promotes learning for the learners who are lagging behind, and helps the teacher 
gauge the effectiveness of the teaching. 

 
A        D 

40 A beginning teacher must practice reflective self-evaluation of his/her teaching until 
he/she masters the art and science of teaching. 

A        D 

41 Fostering relationships with professional colleagues is what collaboration is about. A        D 

42 Because of ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŦƻŎǳǎ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΣ 
participation in leadership roles must be limited. 

A        D 

43 Effective teachers as leaders are usually creative problem solvers. A       D 

44 Technology can be used in the planning, delivery, analysis, and assessment of 
learning and instruction. 

A       D 

45 In terms of mastery of the knowledge in my discipline of teaching, I will gain that 
mastery through years of experience in teaching. 

A       D 
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TABLE  7: Dispositions Questionnaire for Assessing Teacher Candidate Dispositions 

 

Dispositions Questionnaire Master Table 

The questions below are used in the intermediate and final dispositions assessment of Boyce teacher 
candidates.  Each question is aligned with one of the INTASC principles, the Kentucky Teacher Standards 
(Initial Level), and the Boyce Core Standards of Expectations (BCSE) as indicated by the identification 
number in the first column of the table.  During the seminar meetings of the ED 381 Clinical Experience 
course, and later during the seminar sessions of the Supervised Teaching semester, the questions are 
ŀŘƳƛƴƛǎǘŜǊŜŘ ŦƻǊ ǘƘŜ ǘŜŀŎƘŜǊ ŎŀƴŘƛŘŀǘŜǎ ǘƻ ǊŜǎǇƻƴŘ ƛƴ ǿǊƛǘƛƴƎΦ  ¢ƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǎǇƻƴǎŜ ƛǎ ŜǾŀƭǳŀǘŜŘ 
according to the rubric as shown beneath each question.  Possible evidence for evaluating each level of 
the rubric is indicated in the boxes for each level.  The teacher candidate is assigned a score from the 
ǊǳōǊƛŎ ŦƻǊ ŜŀŎƘ ǎǘŀƴŘŀǊŘ ŀƴŘ ŀ ƘƻƭƛǎǘƛŎ ǎŎƻǊŜ ŦƻǊ ά¢ŜŀŎƘŜǊ 5ƛǎǇƻǎƛǘƛƻƴǎέ ǿƘƛŎƘ ƛǎ ǘƘŜ ǎǳƳ ƻŦ ŀƭƭ ƻŦ ǘƘŜ 
rubric ǎŎƻǊŜǎ ŘƛǾƛŘŜŘ ōȅ мн ǘƻ ŘŜǊƛǾŜ ŀ άaŜŀƴ 5ƛǎǇƻǎƛǘƛƻƴǎ {ŎƻǊŜέΦ  
 
Purpose and uses of the Dispositions Questionnaire:  The results of the Dispositions Questionnaire are 
ǳǎŜŘ ǘƻ ŀǎǎŜǎǎ ŜŀŎƘ ǘŜŀŎƘŜǊ ŎŀƴŘƛŘŀǘŜΩǎ ŘƛǎǇƻǎƛǘƛƻƴǎ ŀǎ ŀ ǇǊƻŦŜǎǎƛƻƴŀƭ ōŜƎƛƴƴƛƴƎ ǘŜŀŎƘŜǊ ōy the 
recognized standards (KTS, INTASC, BCSE).  When each candidate exits the Boyce TEP, he/she is 
ŜȄǇŜŎǘŜŘ ǘƻ ŀŎƘƛŜǾŜ ǘƘŜ ǊǳōǊƛŎ ƭŜǾŜƭ ƻŦ άhƴ ¢ŀǊƎŜǘέ ŦƻǊ ŜŀŎƘ ƻŦ ǘƘŜ мн ǎǘŀƴŘŀǊŘǎΦ  ¢ƘŜ Ŧƛƴŀƭ ŜǾŀƭǳŀǘƛƻƴ ŦƻǊ 
the student teaching experience will be affected ōȅ ǘƘŜ ǎǘǳŘŜƴǘΩǎ aŜŀƴ 5ƛǎǇƻǎƛǘƛƻƴǎ {ŎƻǊŜΦ 
 
 Patterns of student responses will also be used to determine strengths and weaknesses of the overall 
Boyce TEP.  Where dispositions appear consistently weak over aggregated scores of any of the 
dispositions, the Boyce TEP will be reviewed for revision. 
 

Aligned Standards 1. Disposition Question for Pursuit of Knowledge 
(Candidate values the need to grow in knowledge as an end in itself) 

INTASC-1.21, 
KTS-1, 
BCSE-1 

Select a central concept of your teaching discipline.  If you will be teaching several 
subjects, such as in elementary grades, choose any one subject you will be teaching.  
Then list at least 5 central concepts that are important in the teaching of the 
knowledge or skills of that discipline.  Finally, tell why each one of the listed concepts 
is important for students to learn for that subject area. 

Rationale: If the teacher candidate has not pursued knowledge in his/her studies, the assumption is made for this 

question that the student will be shallow in conceptual understanding  of the subject area, and be unaware of the 
central concepts of the teaching discipline. 

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Demonstrates a grasp of the 
central  concepts of the teaching area 
and of the possible methods for 
teaching the concepts. Knows the 
subject; has been committed to the 
pursuit of knowledge in the teaching 
discipline. 

The candidate is below target for the 
disposition: Weak in the knowledge of 
the subject and central concepts of the 
subject. Knows some major concepts;  
knows why some are major, but others 
not central to the subject. Has been only 
average in the pursuit of knowledge as a 
student.  

The candidate is off-target for the 
disposition: Concepts listed are not 
central to the subject, or has not listed 
any or less than 5.   Does not take study 
seriously or has a poor grasp of the 
subject;  has not been committed to the 
pursuit of knowledge in the teaching 
discipline.  
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Aligned 
Standards 

3. Disposition Question for Awareness of Diversity  
(Candidate is aware of the diverse nature within and between learners)  

INTASC-
3.22,3.23, 

KTS-1,2,3,4 
BCSE-3 

ά/ƘƛƭŘǊŜƴ ŘƛŦŦŜǊ ƛƴ ǘƘŜ ǿŀȅ ǘƘŜȅ ƭŜŀǊƴέΧ9ȄǇƭŀƛƴ ǿƘȅ ǘƘƛǎ ǎǘŀǘŜƳŜƴǘ ƛǎ ƻǊ ƛǎ ƴƻǘ ǘǊǳŜ ǳǎƛƴƎ ȅƻǳǊ 
awareness and knowledge of diverse learning modalities and of developmental psychology.  Then 
explain how you would use the concept of differentiated instruction to meet the diverse learning 
needs of a classroom of learners.  

Rationale:  If the candidate is aware that not all children learn the same way and within the same time period, 

he/she will be able to discuss the different modalities of learning and that some children cognitively develop earlier 
than others.  The candidate will also recognize that emotional and social development affects learning. 

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Understands different 
modalities (visual, auditory, psycho-
motor) of learning; is aware of the 
effects of child development 
(cognitively, emotionally, socially, 
spiritually) on learning and knows the 
need to differentiate instruction 
because of these differences. 

The candidate is below target for the 
disposition: Knows that children differ in 
their learning but is not sure why that is 
true;  vague on the specifics of learning 
modalities and of developmental levels 
and rates.  Does not clearly relate the 
different areas of development (cognitive, 
emotional, social, spiritual) to learning 
growth. 

The candidate is off-target for the 
disposition: May not believe that learning 
is much different from learner to learner 
and has little or no understanding of the 
different modalities of learning nor of the 
differences in development that affect 
learning. 

Aligned 
Standards 

2. Disposition Question for Understanding How Children Learn 
(Candidate values the need to understand what is known about the way learning occurs) 

INTASC-
2.21,2.22, 
KTS-1,2,3 

BCSE-2 

±ȅƎƻǘǎƪȅ ǇǊŜǎŜƴǘǎ ǘƘŜ ƭŜŀǊƴƛƴƎ ŎƻƴŎŜǇǘ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŀ άȊƻƴŜ ƻŦ ǇǊƻȄƛƳŀƭ ŘŜǾŜƭƻǇƳŜƴǘέ ŦƻǊ 
ƛƴŘƛǾƛŘǳŀƭ ƭŜŀǊƴŜǊǎΦ  CƛǊǎǘΣ ŘŜǎŎǊƛōŜ ǿƘŀǘ ƘŜ ƳŜŀƴǎ ōȅ ǘƘƛǎ άȊƻƴŜέΦ  ¢ƘŜƴ ƎƛǾŜ ŀƴ ŜȄŀƳǇƭŜ ƻŦ ŀ 
learner who is in this zone, with reference to a specific learning skill or concept.  Finally, tell how 
you think the learner should be taught tƻ ƳƻǾŜ ŦǊƻƳ ǘƘŀǘ άȊƻƴŜέ ǘƻ ǘƘŜ ƴŜȄǘ ƘƛƎƘŜǊ ƭŜǾŜƭ ƻŦ 
learning for that skill or concept.  Be specific about the teaching method or strategy that you would 
use.     
 
Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ±ȅƎƻǘǎƪȅΩǎ ƛŘŜŀǎ ŀōƻǳǘ ƭŜŀǊƴƛƴƎΣ ŘŜǎŎǊƛōŜ ŀǘ ƭŜŀǎǘ ƻƴŜ ƻǘƘŜǊ ƭŜŀǊƴƛƴƎ ǘƘŜƻǊȅ you are 
familiar with about how children learn.  Then cite recognized teaching methods to illustrate how 
this theory is applied to help children learn.   

Rationale:  If the teacher candidate knows that learning transpires in definite ways, he/she will seek to 

understand what knowledge is available about learning theory and will be attempting to apply the theories with 
actual teaching methods that use recognized learning theory.   

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Understands Vygotsky, and 
knows other learning theory as well.  
Fully appreciates the need to 
understand how learning transpires 
and what teaching methods apply the 
theory or theories. 

The candidate is below target for the 
disposition: Has some grasp of 
Vygotsky but not clear in its application 
to teaching practice; knows some 
learning theory but vaguely, and 
recognizes the connection between a 
teaching method and how children 
learn. 

The candidate is off-target for the 
disposition: Not aware of Vygotsky or 
other theories of learning; hence, has little 
or no knowledge of how children learn. 
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Aligned 
Standards 

4. Disposition Question for the Need to Use a Variety  
of Instructional Strategies 

(Candidate values the use of a variety of teaching strategies to meet the diverse needs of the learners) 

INTASC-
4.22, 
KTS-1 

BCSE-4 

Explain why it is important for teachers at all grade levels to have understanding of and use a wide 
variety of teaching strategies.  Then describe a classroom learning situation that would demand that 
you use a variety of instructional strategies to allow all the students to learn to their maximum 
capacity.  Finally, tell what specific methods or strategies (by name) you would use to get the best 
learning results. 

Rationale: If the teacher candidate does not see the connection between the learning modalities (learning styles) 

and needs of the students for critical thinking, problem solving, and different performance skills, and specific teaching 
strategies, he/she will not understand the necessity of knowing and using a variety of teaching strategies.  Knowing 
different instructional strategies is part of the disposition because they do see the need to learn as many strategies as 
possible for use to connect to the different learning modalities when needed. 

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Knows that the diverse 
learning modalities and needs of students 
for critical thinking, problem solving, and 
performance skills require knowledge and 
use of a variety of teaching strategies; 
knows specific strategies to use that 
would appeal to the different modalities 
and meet the needs.  

The candidate is below target for this 
disposition: Has some knowledge of 
the diversity of learning modalities 
and needs of the learners for critical 
thinking, problem solving, and 

performance skills, but does not 

connect the teaching strategies to the 
learning modalities and needs. 

The candidate is off-target for the 
disposition: Has little or no knowledge of 
the student needs for critical thinking, 
problem solving, or performance skills and 
makes no connection of the diverse 
learning modalities and needs of the 
learners to the instructional strategies 
appropriate to meet the needs and appeal 
to the learning modalities. 
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Aligned 
Standards 

5. Disposition Question for the Value of Motivation  
and Atmosphere for Learning  

(Candidate believes it is vitally necessary to create a positive learning atmosphere in the classroom) 

INTASC-
5.20, 
KTS-3 

BCSE-5 

9ȄǇƭŀƛƴ ǿƘŀǘ ȅƻǳ ōŜƭƛŜǾŜ ƛǎ ƳŜŀƴǘ ōȅ άŎǊŜŀǘƛƴƎ ŀ ŎƻƳƳǳƴƛǘȅ ƻŦ ƭŜŀǊƴŜǊǎέΦ  ¢ƘŜƴ ŘŜǎŎǊƛōŜ ƛƳǇƻǊǘŀƴǘ 
principles of classroom management that will enhance the learning atmosphere and lead to a 
άŎƻƳƳǳƴƛǘȅ ƻŦ ƭŜŀǊƴŜǊǎέ ǳƴŘŜǊ ȅƻǳǊ ǘŜŀŎƘƛƴƎΦ 

Rationale: If the teacher candidate values the principles of individual and group motivation and behavior, he/she will 

see the need to create a community of learners who are socially interactive, actively engaged, and self-motivated. 
SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Describes principles of 
classroom management that enhance 
individual and group motivation and 
behavior to create a  learning 
atmosphere of a community  of learners 
that encourages positive interaction, 
active engagement and self-motivation;  
sees the classroom as an interactive 
community of learners who are 
individually engaged and self-motivated. 

The candidate is below target for the 
disposition: Knows that the classroom 
environment does have an effect on the 
ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ōǳǘ ŘƻŜǎ ƴƻǘ ǊŜǾŜŀƭ 
much knowledge about the principles of 
classroom management that create a 
community  of learners who are 
interactive, actively engaged and self-
motivated. 

The candidate is off-target for the 
disposition: Does not understand how to 
create an atmosphere that promotes 
individual and group motivation and 
behavior; and does not reveal knowledge of 
classroom management that would create a 
community  of learners. 

 

 
 
 

Aligned 
Standards 

6. Disposition Question for the Value of Communication  
Skills for Teaching Effectiveness 

(Candidate believes the ability to communicate in various ways is important for effective teaching) 

INTASC-
6.22, 

KTS-1, 3 
BCSE-6 

Explain why communication is such a vital component for effective teaching and learning. In your 
explanation discuss the different ways to communicate in order to create active inquiry, collaboration, 
and supportive interaction in the classroom. 

Rationale:  If the teacher candidate recognizes the value of all the different modes of communication for teaching 

effectiveness, he/she will present a full range of communication techniques, to include verbal, non-verbal, and media 
for use in teaching to foster active inquiry, collaboration, and supportive interaction in the classroom. 

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 
The candidate is on target for the 
disposition: Recognizes fully the 
vital role of the use of all forms of 
communication techniques; 
Specifically refers to verbal, non-
verbal, and media techniques to 
foster student learning. 

The candidate is below target for the 
disposition: Recognizes the value of 
communication techniques for student 
learning, but fails to understand the full 
range of verbal, non-verbal, and media 
techniques for effective teaching; cites 
some forms, but not all that are available. 

The candidate is off-target for the disposition: 
Does not see the value of communication 
techniques for student learning; knows 
communication is needed in the classroom 
but does not go beyond the verbal 
communication techniques to include non-
verbal and media. 
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Aligned 
Standards 

7. Disposition Question for the Value of Planning and Organization 
 as a Valuable Teacher Trait 

(Candidate values planning and organization as a vital teaching skill) 

INTASC-
7.21,7.23, 
KTS-1, 2 
BCSE-7 

Describe your general habits of study and organization.  In your description relate the methods you 
habitually use in your study, being sure to include time allocations for different subjects of study, 
place of study, and specific techniques you have found are helpful in promoting maximum learning for 
you.  Also, cite specific evidence that you have the habit of planning for things in general in your life 
on a daily basis or at least on a weekly basis. Finally, tell how your personal habits of study, 
organization, and planning will affect your role as a teacher. 

Rationale:  If the teacher candidate has fostered personal habits of study, organization, and planning, these habits 

will carry over to value study, organization, and planning in his/her professional teaching career. 
SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Has developed personal habits 
of study, organization, and planning that 
will be easily transferred to the need for 
these in the teaching profession. 
Recognizes the sacrifice of time and effort 
to study, organize, and plan to be a 
successful professional teacher. 

The candidate is below target for the 
disposition: Has some habits of study, 
organization, and planning, but has not 
cultivated them as a way of life. Knows 
that teachers must be organized and plan 
but fails to see the connection between 
personal habits and the transfer to the 
teaching profession. 

The candidate is off-target for the 
disposition: Has not developed habits 
of study, organization, and planning in 
any consistent way.  Cannot relate 
these habits to the same habits in the 
teaching profession.  

 

Aligned 
Standards 

8. Disposition Question for the Value of Assessment  
in the Instructional Process 

(Candidate values assessment as a central component of effective teaching and learning) 

INTASC-
8.20, 

KTS-4,5 
BCSE-8 

What is the role of assessment in the teaching/learning process?   In your answer, first give a clear 
definition of assessment, then tell how you will use assessment in your own teaching.  Finally, tell the 
basic purpose of all assessment strategies.    

Rationale: If the teacher candidate cannot connect the need to assess as a continual process of teaching, and does 

not understand that assessment is more than determination of a final grade at the end of instruction, he/she will be 
unable to recognize the full range of the contexts of assessment (the individual learner, the school, the community, 
and the match between the performance goals and where the learner presently is), and will fail to connect 
assessment to performance goals of the instructional process. 

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Clearly defines and 
understands the role of assessment in the 
teaching/learning process. Sees the full 
range of assessment as pre-assessment, 
formative assessment, and post 
assessment and the uses of each. 
Connects assessment clearly to the 
performance objective(s) of the 
instruction. 

The candidate is below target for the 
disposition:  Defines assessment but 
not as a continuous process. May 
include some components of pre-
assessment, formative assessment, 
and/or post assessment, but does not 
see their total value. Makes little or 
no connection between assessment 
and the performance objective(s) of 
the instruction. 

The candidate is off-target for the 
disposition: Has no clear or meaningful 
definition of assessment other than for 
άƎǊŀŘŜǎέΦ  5ƻŜǎ ƴƻǘ ǎŜŜ ŀǎǎŜǎǎƳŜƴǘ ŀǎ 
continuous with pre-assessment, formative 
assessment, and post assessment.  Does 
not connect the performance objective(s) 
to assessment. 



41 

 

Aligned 
Standards 

9. Disposition Question for the Value of Reflection  
for Improvement of Teaching 

(Candidate values reflection as a vital practice for growth and effectiveness in teaching) 

INTASC-
9.21,9.22,9.23, 

KTS-5, 7 
BCSE-9 

Tell about a particular success or failure you have experienced in your own personal life.  In the 
aftermath of the experience what did you do in order to assure that you would or would not do 
the same things again, if similar circumstances arose for you.  Do you think you learned anything 
valuable from your experience?  Tell why or why not.  Explain how the answer to this question 
relates to your professional improvement as a teacher?   

Rationale: If the teacher candidate has formed habits of reflecting about the successes and/or failures in the 

experiences of life, the candidate will transfer that habit to the teaching profession successes and/or failures and will 
grow professionally as a result. 

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Has practiced habits of 
reflection through experiences in life that 
resulted in actions to change or maintain 
certain behavior.  Knows that reflection is 
a value that has benefitted personal 
growth. Clearly sees the need to be 
reflective for professional growth as a 
teacher. 

The candidate is below target for the 
disposition: Has understood the need 
to be reflective some time but it has 
not formed as a habit.  Has 
experienced growth through some 
reflective behavior.  Does not see the 
necessity of making reflection a vital 
habit in the teaching profession but 
will use it sometimes. 

The candidate is off-target for the 
disposition: Has not practiced reflection 
much at all and in fact may see it as an 
unnecessary activity with no benefit for 
growth through the use of it.  Does not 
see using it to any advantage in the 
teaching profession.  

 

 
 

Aligned 
Standards 

10. Disposition Question for the Need for Collaboration  
(Candidate values the need for collaboration with others for meeting the needs of learners) 

INTASC-
10.21, 
10.24, 
10.25, 
KTS-6 

BCSE-10 

In your classroom of students, you are having a consistent behavior problem with a certain student.  
The student is under another teacher for part of the day so you do not have to contend with the 
problem all day, but it is becoming a major source of distraction to your teaching and to the other 
students.  Thus far you have attempted to correct the misbehavior during your teaching time but it 
continues to reoccur even after repeated attempts to discipline the student during a single teaching 
lesson.  Describe what action yƻǳ ǿƻǳƭŘ ǘŀƪŜ ƛƴ ŀƴ ŀǘǘŜƳǇǘ ǘƻ ǎǘƻǇ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŘƛǎǊǳǇǘƛǾŜ 
misbehavior.  Be specific in the steps you would take and how you would deal with this problem.   

Rationale: If the teacher candidate recognizes that the personal attempts to deal with the misbehavior have failed, 

he/she will seek help through collaboration and conferring with other professionals or even with the parents or 
guardians.  

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Recognizes the need to seek 
help from others by way of collaboration 
with either other teachers, parents, or 
even by engaging other students. Knows 
that collaboration is not admitting failure 
but that others have valuable insights to 
offer that may benefit.   

The candidate is below target for the 
disposition: Hints at the possibility of 
seeking help from others, but does not 
naturally see collaboration as a viable 
solution.  Tends to be too independent 
of others and thus is not a collaborator, 
especially if the situation may not be so 
desperate. 

The candidate is off-target for the 
disposition:  Sees the situation as one 
he/she must deal with alone.  Does not 
remotely refer to seeking any outside help 
thus does not tend to be a collaborative 
teacher. 
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Aligned 
Standards 

11. Disposition Question for the Attitude of Servant Leadership 
(Candidate has an attitude of serving others as the basis for leadership as a teacher) 

INTASC-
6.23,9,10 
KTS-8, 10 

BCSE-9 

You are about to begin your second year of teaching and you have begun to think about what your 
major purpose for being a teacher should be and how that purpose would affect your overall 
activities as a teacher.  Describe what you decide about your purpose for being a teacher.  You 
have also been asked to serve as the director of a program to get some parents more involved in 
the daily teaching activities as aides or assistants in the classrooms of all teachers in your school 
ōǳƛƭŘƛƴƎΦ  Iƻǿ Řƻ ȅƻǳ ǘƘƛƴƪ ǘƘƛǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǿƻǳƭŘ Ŧƛǘ ȅƻǳǊ ŘŜǘŜǊƳƛƴŜŘ άǇǳǊǇƻǎŜ ŦƻǊ ōŜƛƴƎ a 
ǘŜŀŎƘŜǊέΚ  ¢Ŝƭƭ ǿƘŀǘ ȅƻǳ ŘŜŎƛŘŜ ǘƻ Řƻ ǿƛǘƘ ǘƘƛǎ ǊŜǉǳŜǎǘ ǘƻ ǘŀƪŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ƻǳǘǎƛŘŜ ǘƘŜ 
classroom. 

Rationale: If the teacher candidate does not see the purpose of teaching in the context of being a servant and 

leader in the school and community where he/she teaches, the idea of taking advantage of the opportunity to 
serve the school and community outside the classroom will be negative or a distraction to the profession as a 
άǘŜŀŎƘŜǊέ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ 

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: States that the role of a 
teacher is primarily as a servant and 
leader in the school and community; 
dƻŜǎ ƴƻǘ ǇŜǊŎŜƛǾŜ ǘƘŜ ǊƻƭŜ ƻŦ έǘŜŀŎƘŜǊέ 
as confined to the classroom, but does 
see the classroom teaching as part of 
her role as servant and leader. Sees the 
servant and leader role beginning with 
serving and leading the children in the 
classroom but extending to the school 
and community. 

The candidate is below target 
for the disposition: Does not see 
the purpose of being a teacher 
as being a servant or leader 
outside the classroom.  Agrees 
reluctantly to the responsibility 
of getting involved outside the 
classroom, but does not see this 
as a role of the need to serve or 
be a leader in the school or 
community.   

The candidate is off-target for the 
disposition: Makes no reference to 
being a servant or leader as part of 
the purpose for being a teacher.  
Disagrees with taking any 
responsibility outside the classroom 
because it would interfere with the 
role of classroom teaching.  Does  
not see teaching as related to 
leadership or service in or outside 
the classroom. 
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Aligned 
Standards 

12. Disposition Question for the Value of the  
Use of Technology for Learning 

(Candidate knows technology must be used appropriately in the advancement of learning in schools) 

INTASC-
6.22,4.23 

KTS-9 
BCSE12 

You are aware that technology has a major influence and impact on your students outside the 
school in their daily lives.  You have observed that very little prodding is necessary to get students 
to use the available technology in their personal lives.  However, you do not see much use of 
technology in the actual learning process on a day-to-day basis in the schools.  Describe your 
reactions to this disparity between the use of technology in and outside the schools.  Do you 
believe it is impractical to make much use of technology in schools or do you believe it needs to be 
used to a greater extent? Tell how you plan to use technology in your own teaching.  Be specific in 
your answer, either because you support more technology use or because you believe it is not so 
useful or is often impractical.    

Rationale: If the teacher candidate believes in the value of technology in the planning, delivery, analysis, and 
assessment of leaning, he/she will take the position that all forms of technology have their strategic use and that 
efforts should be made to bring technology into the school setting whenever it can make learning more effective 
and to enhance the overall functions of the school and teacher. 

SCORING RUBRIC 

3-ON TARGET  2-BELOW TARGET 1-OFF TARGET 

The candidate is on target for the 
disposition: Perceives that technology has 
a wider use in schools than is presently 
being used. Applies technology to 
planning, delivery of instruction, analysis 
of learning results, and assessment of 
learning, and even applies it to the school 
as a whole.  Sees technology as more than 
just stand-alone computer use. 

The candidate is below target for the 
disposition: Thinks that technology 
has its place in teaching but depicts it 
as limited to the classroom, not the 
whole of the school operations, or 
vice-a-versa.  Thinks technology is 
limited to computers in the 
classroom or school, not other forms 
of technology. 

The candidate is off-target for the 
disposition: Thinks technology should be 
limited in its use to what the teacher can 
do with it to make teaching easier.  Sees 
no real learning advantage for students 
to use technology.  
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TABLE  8:  Dispositions Questionnaire-Teacher Candidate Version 

 

Dispositions Questionnaire 

Directions : The writing tasks of this questionnaire are designed  to measure your consistency 

with national, state and Boyce Teacher Education Program standards for the preparation of 

professional teachers. These questions specifically assess your dispositions for the teaching 

profession as stated in the INTASC principles, the Kentucky Teacher Standards (KTS), and the 

Boyce Core Standards of Expectations (BCSTE).  Your responses will be used to help you identify 

any beliefs that are contrary to these standards of expectations. Your responses will also be 

pooled with the responses of other Boyce teacher candidates so that we can improve our 

teacher preparation unit here at Boyce College.  You will be completing one or two questions at 

each of the sessions that we meet, and should require no more than 30 minutes each session.   

We request that you respond honestly in your written response to each of these. Read each 

question and answer from your heart. Be as specific as possible.  If you have access to a word 

processor we prefer that you use it in writing your responses.  Please use a separate sheet of 

paper to answer each question.  Please number your response to match the question number. 

Dispositions Assessment Question #1 

Select a central concept of your teaching discipline.  If you will be teaching several subjects, 

such as in elementary grades, choose any one subject you will be teaching.  Then list at least 5 

central concepts that are important in the teaching of the knowledge or skills of that discipline.  

Finally, tell why each one of the listed concepts is important for students to learn for that 

subject area. 

Dispositions Assessment Question #2 

±ȅƎƻǘǎƪȅ ǇǊŜǎŜƴǘǎ ǘƘŜ ƭŜŀǊƴƛƴƎ ŎƻƴŎŜǇǘ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŀ άȊƻƴŜ ƻŦ ǇǊƻȄƛƳŀƭ ŘŜǾŜƭƻǇƳŜƴǘέ ŦƻǊ 
ƛƴŘƛǾƛŘǳŀƭ ƭŜŀǊƴŜǊǎΦ  CƛǊǎǘΣ ŘŜǎŎǊƛōŜ ǿƘŀǘ ƘŜ ƳŜŀƴǎ ōȅ ǘƘƛǎ άȊƻƴŜέΦ  ¢ƘŜƴ ƎƛǾŜ ŀƴ ŜȄŀƳǇƭŜ ƻŦ ŀ 
learner who is in this zone, with reference to a specific learning skill or concept.  Finally, tell 
how you think the learner should be ǘŀǳƎƘǘ ǘƻ ƳƻǾŜ ŦǊƻƳ ǘƘŀǘ άȊƻƴŜέ ǘƻ ǘƘŜ ƴŜȄǘ ƘƛƎƘŜǊ ƭŜǾŜƭ 
of learning for that skill or concept.  Be specific about the teaching method or strategy that you 
would use.     
 
Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ±ȅƎƻǘǎƪȅΩǎ ƛŘŜŀǎ ŀōƻǳǘ ƭŜŀǊƴƛƴƎΣ ŘŜǎŎǊƛōŜ ŀǘ ƭŜŀǎǘ ƻƴŜ ƻǘƘŜǊ ƭŜŀǊƴƛƴƎ theory you 

are familiar with about how children learn.  Then cite recognized teaching methods to illustrate 

how this theory is applied to help children learn.   
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Dispositions Assessment Question #3 

ά/ƘƛƭŘǊŜƴ ŘƛŦŦŜǊ ƛƴ ǘƘŜ ǿŀȅ ǘƘŜȅ ƭŜŀǊƴέΧ9ȄǇƭŀƛƴ ǿƘȅ ǘƘƛǎ ǎtatement is or is not true using your 

awareness and knowledge of diverse learning modalities and of developmental psychology.  

Then explain how you would use the concept of differentiated instruction to meet the diverse 

learning needs of a classroom of learners. 

Dispositions Assessment Question #4 

Explain why it is important for teachers at all grade levels to have understanding of and use a wide 

variety of teaching strategies.  Then describe a classroom learning situation that would demand that you 

use a variety of instructional strategies to allow all the students to learn to their maximum capacity.  

Finally, tell what specific methods or strategies (by name) you would use to get the best learning results. 

Dispositions Assessment Question #5 

Explain what yƻǳ ōŜƭƛŜǾŜ ƛǎ ƳŜŀƴǘ ōȅ άŎǊŜŀǘƛƴƎ ŀ ŎƻƳƳǳƴƛǘȅ ƻŦ ƭŜŀǊƴŜǊǎέΦ  ¢ƘŜƴ ŘŜǎŎǊƛōŜ ƛƳǇƻǊǘŀƴǘ 

principles of classroom management that will enhance the learning atmosphere and lead to a 

άŎƻƳƳǳƴƛǘȅ ƻŦ ƭŜŀǊƴŜǊǎέ ǳƴŘŜǊ ȅƻǳǊ ǘŜŀŎƘƛƴƎΦ 

Dispositions Assessment Question #6 

Explain why communication is such a vital component for effective teaching and learning. In your 

explanation discuss the different ways to communicate in order to create active inquiry, collaboration, 

and supportive interaction in the classroom. 

Dispositions Assessment Question #7 

Describe your general habits of study and organization.  In your description relate the methods you 

habitually use in your study, being sure to include time allocations for different subjects of study, place 

of study, and specific techniques you have found are helpful in promoting maximum learning for you.  

Also, cite specific evidence that you have the habit of planning for things in general in your life on a daily 

basis or at least on a weekly basis. Finally, tell how your personal habits of study, organization, and 

planning will affect your role as a teacher. 

Dispositions Assessment Question #8 

What is the role of assessment in the teaching/learning process?   In your answer, first give a clear 

definition of assessment,  then tell how you will use assessment in your own teaching.  Finally, tell the 

basic purpose of all assessment strategies.    
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Dispositions Assessment Question #9 

Tell about a particular success or failure you have experienced in your own personal life.  In the 

aftermath of the experience what did you do in order to assure that you would or would not do the 

same things again, if similar circumstances arose for you.  Do you think you learned anything valuable 

from your experience?  Tell why or why not.  Explain how the answer to this question relates to your 

professional improvement as a teacher?   

Dispositions Assessment Question #10 

In your classroom of students, you are having a consistent behavior problem with a certain student.  The 

student is under another teacher for part of the day so you do not have to contend with the problem all 

day, but it is becoming a major source of distraction to your teaching and to the other students.  Thus 

far you have attempted to correct the misbehavior during your teaching time but it continues to reoccur 

even after repeated attempts to discipline the student during a single teaching lesson.  Describe what 

ŀŎǘƛƻƴ ȅƻǳ ǿƻǳƭŘ ǘŀƪŜ ƛƴ ŀƴ ŀǘǘŜƳǇǘ ǘƻ ǎǘƻǇ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŘƛǎǊǳǇǘƛǾŜ ƳƛǎōŜƘŀǾƛƻǊΦ  .Ŝ ǎǇŜŎƛŦƛŎ ƛƴ ǘƘŜ 

steps you would take and how you would deal with this problem. 

Dispositions Assessment Question #11 

You are about to begin your second year of teaching and you have begun to think about what your 

major purpose for being a teacher should be and how that purpose would affect your overall activities 

as a teacher.  Describe what you decide about your purpose for being a teacher.  You have also been 

asked to serve as the director of a program to get some parents more involved in the daily teaching 

activities as aides or assistants in the classrooms of all teachers in your school building.  How do you 

ǘƘƛƴƪ ǘƘƛǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǿƻǳƭŘ Ŧƛǘ ȅƻǳǊ ŘŜǘŜǊƳƛƴŜŘ άǇǳǊǇƻǎŜ ŦƻǊ ōŜƛƴƎ ŀ ǘŜŀŎƘŜǊέΚ  ¢Ŝƭƭ ǿƘŀǘ ȅƻǳ ŘŜŎƛŘŜ 

to do with this request to take responsibility outside the classroom. 

Dispositions Assessment Question #12 

You are aware that technology has a major influence and impact on your students outside the school in 

their daily lives.  You have observed that very little prodding is necessary to get students to use the 

available technology in their personal lives.  However, you do not see much use of technology in the 

actual learning process on a day-to-day basis in the schools.  Describe your reactions to this disparity 

between the use of technology in and outside the schools.  Do you believe it is impractical to make 

much use of technology in schools or do you believe it needs to be used to a greater extent? Tell how 

you plan to use technology in your own teaching.  Be specific in your answer, either because you 

support more technology use or because you believe it is not so useful or is often impractical.   
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TABLE  9.1 ï Affective Behavior Checklist for Diversity 

 

 

 

 

 

 

 

 

 

 

 

TABLE  9.2 ï Tally Sheet for Affective Behavior of Diversity 

             

             

             

             

             

             

             

             

             

             

             

             

             

             

             

             

             

             

             

Valuing of Diversity in the Classroom 

Teacher Candidate _____________________________________________________________ 

Observer _____________________________________________________________________ 

Date _______________________________  Location _________________________________ 

LƴǎǘǊǳŎǘƛƻƴǎΥ  /ƘŜŎƪ ά¸Ŝǎέ ŦƻǊ ŀƭƭ ōŜƘŀǾƛƻǊǎ ǘƘŀǘ ŀǊŜ ƻōǎŜǊǾŜŘ ǊŜƎǳƭŀǊƭȅ 

_____ yes     _____no    Treats students equally with pleasant demeanor 
_____ yes     _____no    Treats all students with respect 
_____ yes     _____no    Addresses different learning styles enthusiastically 
_____ yes     _____no    Instructs all students with patience and understanding 
_____ yes     _____no    Provides a positive climate 
_____ yes     _____no    Uses different teaching strategies to address individual needs 
_____ yes     _____no    Provides for special needs learners in specific ways  
_____ yes     _____no    Demonstrates understanding of different ethnicities 
_____ yes     _____no    Uses teaching illustrations of diverse races, or cultures   
 _____ yes     _____no    Modifies instruction for different learning style willingly 
  

 

 

 

 

 

 

    

 

Valuing of Diversity in the Classroom 
Teacher Candidate _____________________________________________________________ 
Observer _____________________________________________________________________ 
Date __________________________  Location ______________________________________ 

 

Instruction: During observation make a tally mark for each time a behavior is observed. 

Effective Attitude # of Effective 

Observations 

# of Ineffective 

Observations 

Ineffective Attitude 

Is responsive and has a 

pleasant demeanor 

toward a child from 

protected population, 

LEP, or low SES. 

  Ignores, frowns, or fails 
to respond to a child from 

protected population, LEP, 

or low SES. 

Speaks with respect to a 

child a child from 

protected population, 

LEP, or low SES. 

  Speaks with disrespect to 

a child from protected 

population, LEP, or low 

SES. 

Modifies  instruction for 

different learning styles 

willingly . 

  Uses same strategies for 

all learning styles or 

shows annoyance when 

needing to adapt. 

Welcomes opinions 

representing diverse 

views. 

  Belittles opinions 
representing diverse 

views. 

Seeks  consensus among 

students. 
  Allows single group or 

student domination. 
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TABLE  9.3 ï Affective Behavior Checklist for Professionalism 

 

 

Professionalism in the School 

Teacher Candidate _____________________________________________________________ 

Observer _____________________________________________________________________ 

Date ___________________________ Location _____________________________________ 

 

Instructions: Check óYesò for all behaviors that are observed regularly 

 

_____ yes      _____ no                  Dresses appropriately for school dress code 

_____ yes      _____ no                  Dresses appropriately for school events 

_____ yes      _____ no                  Arrives on time or earlier 

_____ yes      _____ no                  Respects school colleagues 
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TABLE 10: Teacher Work Sample (TWS) Guide  
 

Boyce College Teacher Work Sample: Overview 
A completed Teacher Work Sample (TWS)  is one of several culminating activities leading to a degree in 
teacher education at Boyce College.. Concepts and terms from the TWS are imbedded into every 
Professional Education course, and portions of the TWS are assigned throughout the program curricula.. 
A well-conceived, fully implemented TWS is an integral component of the Supervised Teaching 
experience and must be submitted as part of the electronic portfolio. 

 
Analytic Scoring Rubric for Boyce TEP Teacher Work Sample (TWS) 

 

 
Teaching Process 

 
Goal for Teacher Candidate Performance 

 
Points 

Learning Context The candidate describes a specific learning context, including 
community, school, classroom, teacher, and student characteristics, 
which might affect student learning. 

 
     15 

Learning Goal & 
Objectives 

The candidate sets a learning goal and multiple learning objectives that 
offer variety and are appropriate to the learning context, challenging to 
students, and aligned with KentuckyΩs standards for student learning. 

 
     15 

Assessment Plan The candidate plans appropriate assessment strategies for each 
learning objective to evaluate student learning before, during, and 
after instruction.  

 
    15 

Design for 
Instruction 

The candidate designs instruction for specific learning objectives, taking 
into account the entire learning context. 

    15 

Instructional 
Decisions 

The candidate makes instructional changes based on analyses of 
assessments before and during instruction, These assessments may be 
simple observations of sǘǳŘŜƴǘ ǊŜŀŎǘƛƻƴǎ ƻǊ ŀŎǘǳŀƭ άǘŜǎǘέ ǊŜǎǳƭǘǎΦ 

 
5 

Analysis of 
Student Learning 

The candidate uses assessment results to profile student learning and 
presents an analysis of student progress for each learning objective. 

 
    15 

Reflections & 
Self Evaluation 

The candidate reflects on his or her instruction and student learning to 
improve teaching practice. 

    10 

Competent 
Communication 

The candidate communicates about his or her teaching through the 
written TWS document that reflects clarity of thought and competence 
in written English. 

    10 

Total     100 

 

Format 

Your Teacher Work Sample should reflect your knowledge and skills in teaching as well as in 
communicating about your teaching, through written expression. Please use the required Boyce College 
style for the mechanics of writing, abbreviations, headings, series, quotations, footnotes, and 
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references. Use 11-12 point font and one inch margins and tabs, and since this document is not being 
prepared for publication, single space the lines. 

Write your TWS clearly and concisely in Standard English and attend closely to your concept 
development, grammar, and mechanics. Concept development includes thesis, coherence, clarity, 
support, and transitions. Grammar includes parallelism, agreement, verb tense, and word choice. 
Mechanics include spelling, punctuation, and capitalization. Use computer software to check spelling 
and grammar.  This is a necessary yet not sufficient step to accomplish this objective. Therefore, also 
print, proofread, and edit a hard draft, and then enter the edits into the final draft on your computer 
before you submit your final TWS for your electronic portfolio.  

 
Section 1: Learning Context 

 
Goal for Teacher Candidate Performance: Learning Context 

The candidate describes a specific learning context, including community, school, classroom, 
teacher, and student characteristics that might affect student learning. 
 

Objectives & Scoring Guide: Learning Context 
 

 
Objective for Teacher Candidate Performance 

 
Points 

The candidate describes specific community characteristics that might affect student learning.      2 

The candidate describes specific school characteristics that might affect student learning.      2 

The candidate describes specific classroom characteristics that might affect student learning.      2 

The candidate describes characteristics of the classroom teacher and herself or himself that might affect 
student learning.                                                                       

     2         

The candidate describes specific student characteristics that might affect student learning.      7 

 
Guidelines: Learning Context 

Instructional  Implications: Community, School, Students, and  Physical Environment, Schedules 
Describe the general socio-economic status of the community where your school is located and 

ŘǊŀǿ ƛƴŦŜǊŜƴŎŜǎ ŦǊƻƳ ǘƘƛǎ ŀōƻǳǘ ǘƘŜ ǇƻǎǎƛōƭŜ ƛƳǇŀŎǘ ƻŦ ǘƘƛǎ ƻƴ ȅƻǳǊ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƛƴ ƎŜƴŜǊŀƭ ŀǎ ȅƻǳ 
teach this unit.   Describe the school, including its age and physical appearance; number of students; 
number of teachers; support personnel; administration; student to teacher ratio; media and educational 
resources (e.g, computer lab, library, teacher resource room); parent involvement; enrichment 
activities; sports; and extracurricular activities. How might the school as you have described it above, 
affect the learning of the students in any way, positive or negative. What is the composition of your 
students in the classroom? How many students are in the classroom? What are the genders by number?  
Do you have any that are repeating the grade?  What is the ethnicity breakdown of the students? Do 
you have a significant number of disadvantages students in you classroom?  Do you have special needs 
learners (LD, ADHD, autistic, etc.)?  If so, how many, and what are the IEPs (if any) for these students?  
How will these student characteristics and the dynamics of the classroom affect the possible learning 
outcomes during the instruction of the unit? What is the physical environment of the classroom and 
how will that affect the instruction?  How is the room arranged, and will you need to do any rearranging 
to accommodate the instruction? How about the lighting, the room temperature, and the resources 
available to you for performance of the teaching?  Will any of this affect the instruction and/or the 



51 

 

student learning outcomes?  Does the room arrangement allow you the freedom to do grouping if 
necessary?  What is the school schedule during the teaching of the unit?  For example, are there any 
interruptions of the instruction by recess, or lunch, or students who are taken from the room for special 
resource learning during the instruction of the unit time? How will any of this affect the learning 
outcomes?

Section 2: Learning Goal and Objectives 
Goal for Teacher Candidate Performance: Learning Goal and Objectives 

The candidate sets a learning goal and multiple learning objectives that offer variety and are 
ŀǇǇǊƻǇǊƛŀǘŜ ǘƻ ǘƘŜ ƭŜŀǊƴƛƴƎ ŎƻƴǘŜȄǘΣ ŎƘŀƭƭŜƴƎƛƴƎ ǘƻ ǎǘǳŘŜƴǘǎΣ ŀƴŘ ŀƭƛƎƴŜŘ ǿƛǘƘ YŜƴǘǳŎƪȅΩǎ ǎǘŀƴŘŀǊŘǎ ŦƻǊ 
student learning. 

Objectives & Scoring Guide: Learning Goal and Objectives 
 

Objective for Teacher Candidate Performance Points  

The candidate sets a learning goal that identifies levels and areas of learning that address the grade-level 

curriculum and the specific students. 

     3 

The candidate sets multiple learning objectives that will lead the students to achieve the learning goal.      5 

The candidate sets learning objectives that describe areas and levels of learning that are appropriate to the 

students, grade level, and multiple learning activities. 

     5 

¢ƘŜ ŎŀƴŘƛŘŀǘŜ ŀƭƛƎƴǎ ŜŀŎƘ ƭŜŀǊƴƛƴƎ ƻōƧŜŎǘƛǾŜ ǿƛǘƘ YŜƴǘǳŎƪȅΩǎ Core Content for Assessment.      2 

 
Guidelines: Learning Goals and Objectives 

Appropriate Learning Goal 
Contemplate the big picture and determine the overall goal you want your students to meet 

through their participation in this unit of activity. State the goal in clear terms that would be understood 
easily by your students. Avoid wordiness. Explain how this goal addresses one or more crucial 
components ƻŦ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ Ƙƻǿ ƛǘ ƛǎ ŀǇǇǊƻǇǊƛŀǘŜΣ ƛƴ ǘŜǊƳǎ ƻŦ ȅƻǳǊ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ƭŜǾŜƭǎΦ 
Multiple Objectives That Lead to the Goal 

Determine what your students will need to know and do to reach the goal you have set. State 
each type of knowledge or skill as a separate objective. 
Objectives Match Learner Context, Grade Level, and Learning Activities 

Consider each aspect of the learning context you described in Section I to assure that each 
objective is appropriate for your specific community, school, classroom, classroom teacher, and 
students. Pay particular attention to the achievement levels, prior knowledge, and learning styles of 
your students, and  how these objectives lend themselves to appropriate learning activities. 
Objectives Align with Core Content for Assessment 

Show the alignment of each objective with Kentucky=s Core Content for Assessment. Write the 
code and the Core Content indicator directly below each objective.  Avoid  ŀ άkitchen sinkέ alignment; 
include only the most important and applicable indicator(s) for each objective. 
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Section 3: Assessment Plan 
Goal for Teacher Candidate Performance: Assessment Plan 

The teacher candidate plans appropriate assessments for each learning objective to evaluate 
student learning before, during, and after instruction. 
 

Objectives & Scoring Guide: Assessment Plan 

Objectives for Candidate Performance Points 
The candidate plans and implements an appropriate pre-assessment and presents the results in a table and 
chart.      3 

The candidate uses pre-assessment results to plan, select, or design appropriate formative assessment and 
post-assessment strategies for assessing each learning objective.      3 

The candidate develops reliable ŀǎǎŜǎǎƳŜƴǘ ǎǘǊŀǘŜƎƛŜǎ ǘƻ ŜǾŀƭǳŀǘŜ ǘƘŜ ƭŜŀǊƴŜǊΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ŜŀŎƘ 
learning objective.      3 

The candidate plans assessment and scoring procedures that will yield valid results for determining progress 
toward the learning objectives.  

 
     3 

The candidate plans adaptations in assessment procedures to meet the needs of each student.      3 
     3  

Guidelines: Assessment Plan 
Pre-assessment 

Develop a pre-assessment strategy that is aligned with your unit goal and objectives. Administer 
the pre-assessment well in advance of implementing your instructional unit. Develop a table and chart 
that reflect the pre-assessment results. 
Assessment Plan Overview 

Develop a table that will reflect an overview of the assessment plan. Include four columns in the 
table with these headings: Learning Objective(s), Type of Assessment, Assessment Format, and 
Adaptations. The purpose of the first two columns is to depict the alignment between the learning 
objectives and the planned assessments. The Assessment Format column should summarize the type of 
assessment (e.g., objective test, essay response, authentic performance, checklist, running record, 
project) to be used to assess the learning objectives. The Adaptations column should explain any 
procedures that will be used to meet the individual needs of the learners in the administration of the 
assessment(s). Make certain that the planned assessments are appropriate for the level of objective 
intended to be assessed. For example, knowledge objectives might best be assessed by questions which 
require the learner to respond with the correct knowledge; whereas, skills objectives might best be 
measured by requiring the learner to practice or demonstrate the learned skill; and thinking skills, such 
as analyzing or evaluating, might best be assessed through some writing activity that requires that 
thinking process. 
Reliable and Valid Assessment 

Describe each of the assessment strategies (pre-assessment, formative assessments, post-
assessment) that you will use to evaluate learning for each of the learning objectives. Does your 
method(s) of assessment measure what you intend for it to measure? Does your pre-assessment and 
post assessment instrument measure reliably the same construct or all of the same objectives or 
learning outcomes?  Verify your judgments by collaborating with a practicing professional teacher. 

1. Justify why you are choosing each of the assessment strategies. 
2. If the pre-assessment and post-assessment are not the same, explain how each assesses 

the same knowledge or skills.  If they do not measure the same learning objectives, the 
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conclusions you make cannot be reliable, i.e. the results cannot be consistent from one 
measure to the next. 

3. Make sure to plan enough items for the test measure(s) to be valid. If you do not have 
enough items or enough opportunities for the learner to demonstrate learning, the test 
measure may not be measuring what you wish for it to measure.  

4. Explain how the assessment items or procedures are a valid assessment of  the stated 
learning objectives they are designed to measure. 

Valid Assessment and Scoring Procedures 
Describe the scoring procedures for each of the assessment strategies. Explain how you will use 

ŀǎǎŜǎǎƳŜƴǘ ǊŜǎǳƭǘǎ ǘƻ ŘǊŀǿ ǾŀƭƛŘ ŎƻƴŎƭǳǎƛƻƴǎ ŀōƻǳǘ ŜŀŎƘ ƭŜŀǊƴŜǊΩǎ ǇǊƻƎǊŜǎǎΦ {ǘŀǘŜ ǘƘŜ ŎǊƛǘŜǊƛŀ ȅƻǳ ǿƛƭƭ 
use to determine learner progress. The criteria may be include a mastery scale, rubric, raw scores, 
percentage scores, gain scores, performance rating scale, observation checklist, anecdotal record, or a 
combination of any of these. Regardless of the chosen criteria, be sure to determine in advance of the 
pre-assesǎƳŜƴǘ Ƙƻǿ ȅƻǳ ǿƛƭƭ ƳŜŀǎǳǊŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ǇǊƻƎǊŜǎǎΦ LŦ ȅƻǳ ǿƛƭƭ ǳǎŜ ŀ ŦƻǊƳ ŦƻǊ 
recording learner responses (e.g., rubric, checklist, rating scale), include it in the Appendices and explain 
its use in the description of this section.. 
Adaptations in Assessment Administration Procedures 

Based on the learning context for differences in student learning characteristics, describe any 
and all planned adaptations for the administration of each of the assessments. If you plan to use a 
different procedure for some of the learners, describe precisely that adaptation. 
 
 

Section 4: Design for Instruction 
 

Goal for Teacher Candidate Performance: Design for Instruction 
The candidate designs instruction for specific learning objectives, taking into account the entire 

learning context. 
Objectives & Scoring Guide: Design for Instruction 

Objectives for Teacher Candidate Performance Points  
 

The candidate clearly describes  how pre-assessment data inform content level and choice of key 
teaching/learning activities. 

 
5 

The candidate plans appropriate teaching strategies that align with the learning objectives and utilizes a 
variety of teaching strategies and resources to facilitate student learning. 

 
4 

The candidate discusses how certain contextual characteristics will impact instruction and student learning.          4 

The candidate integrates appropriate technology and highlights how it will enable teaching and learning or 
provides a clear rationale for not using technology. 

 
2 

 

Guidelines: Design for Instruction 
 

Interpretation and Application of Pre-assessment Data 
Discuss what the pre-ŀǎǎŜǎǎƳŜƴǘ Řŀǘŀ ǎǳƎƎŜǎǘ ƻǊ ǊŜǾŜŀƭ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎ ŀƴŘ 

weaknesses in relation to the learning objectives. Then show how the inferences you draw from the pre-
assessment data guide you to select appropriate level(s) of content and learning strategies.  If you had 
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already made plans for the instruction or parts of it, what changes were required as a result of the pre-
assessment results? 
 
Plan for Instruction 

Draw upon your knowledge of professional theories, principles, best practices, and research to 
design a block plan that shows the topic of each learning activity and the learning objective(s) 
addressed. Be certain that your plan includes a variety of teaching strategies and resources. Then, write 
a narrative that explains the block plan by presenting the scope and sequence (the flow) of the activities 
and provides clear rationales for your choices of activities. Explain how your plan reflects recognized 
ŀǇǇǊƻŀŎƘŜǎ ƻǊ άōŜǎǘ ǇǊŀŎǘƛŎŜǎέ ǘƻ ǘŜŀŎƘƛƴƎ ŦƻǊ ǘƘŜ ƭŜŀǊƴƛƴƎ ƻōƧŜŎǘƛǾŜǎ ȅƻǳ ƘŀǾŜ ƛŘŜƴǘƛŦƛŜŘ ŦƻǊ ǘƘƛǎ ǳƴƛǘΦ 
Impact of Learning Context 

Identify the contextual characteristics (especially special student needs) you are addressing, as 
you plan for instruction. Is there any individual student or group of students you are making 
adjustments in your plan for the instruction? Describe the possible impact of each identified 
characteristic and how your instructional plan deals with it. 
Use of Technology 
 Explain how you will use technology during instruction. Discuss how it will contribute to 
teaching and learning. If you cannot use technology, provide justification. 
 

Section 5: Instructional Decisions  
 

Goal for Teacher Candidate Performance: Instructional Decisions 
The candidate makes instructional decisions and changes based on analysis of the teaching, 

student learning, and the learning context. 
 

Objectives & Scoring Guide: Instructional Decisions 
 

Objectives for Teacher Candidate Performance Points  
The candidate makes sound instructional decisions for changes in the instructional procedures to address 
individual student or group performance. 

 
       2 

The candidate connects instructional decisions for changes to achievement of the learning objective(s).        3 

 

Guidelines: Instructional Decisions 
 

Instructional Decisions Informed by Student Performance 
Discuss two changes you made in terms of content level, pacing, sequencing, instructional 

strategy, classroom management, etc., in response to individual student or group performance or need, 
as indicated by formative assessment data or instructional feedback during instruction. Were the 
modifications effective? Discuss the impact of the modifications. 
 
Instructional Decisions and Learning Goals 

Discuss how each of the instructional decisions for change of instructional procedure 
contributed to the realization of any of the unit learning objectives. 
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Section 6: Analysis of Student Learning 
 

Goal for Teacher Candidate Performance: Analysis of Student Learning 
The candidate uses assessment results to profile student learning and presents an analysis of 

student progress for each learning objective.  
 

Objectives & Scoring Guide: Analysis of Student Learning 
 

Objectives for Teacher Candidate Performance Points  
The candidate graphically presents the results of the assessments clearly and accurately for each learning 
objective, comparing the pre-assessment data and the post-assessment data. 

 
       4 

The candidate analyzes assessment results from the data for both the whole class and two subgroups, using the 
criteria identified in the Assessment Plan. 

 
4 

The candidate interprets and draws meaningful and appropriate conclusions that are based upon analysis and 
interpretation of assessment results. 

 
5 

The candidate presents evidence that clearly demonstrates the affective impact of the learning on student 
attitudes and/or behavior resulting from the overall instructional unit or any segment thereof. 

 
       2 

 

Guidelines: Analysis of Student Learning 
Graphic Presentation of Assessment Results 

To analyze the progress of your whole class, create a table using computer technology that 
shows pre- and post-assessment data on every student on each of the learning objectives. Then create a 
graphic (chart) summary that shows the extent to which your students made progress (from pre- to 
post-) toward the learning criterion that you identified for each learning objective, in the Assessment 
Plan section. 

 
Analysis of Student Learning 

Whole Group. Using the assessment data, analyze and describe student progress for the whole 
class, along each learning objective, according to the criteria you identified in the Assessment Plan 
section. For example, if your criterion for one or more of your objectives was a rubric, how many of the 
students showed learning progress to the higher levels of the rubric? If you used a mastery, partial 
mastery, no mastery scale, how many of the students increased their mastery of the criterion set for 
each objective? 

Sub-Groups. Select any two groups (male vs. females, special needs vs. non-special needs, two 
different ethnic groups or individuals, etc) to compare for progress on each learning objective. Describe 
group similarities and differences in achieving the criterion set for each objective. Did one of the sub-
groups do better than the other(s) on any objective? Explain possible reasons for similarities and 
different. 

 
Interpretation of Assessment Results 

Pull back from the details of your assessment results and discuss what your students learned 
during this unit of instruction. How well did they accomplish your learning objectives? What new 
knowledge and skills did they demonstrate?  Will there be any transfer of what they learned to other 
studies in future lessons? 
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Section 7: Reflection and Self-Evaluation 
 

Goal for Teacher Candidate Performance: Reflection and Self-Evaluation 
 

The candidate reflects on his or her instruction and student learning to improve teaching 
practice. 
 

Objectives & Scoring Guide: Reflection and Self-Evaluation 
 

Objectives for Teacher Candidate Performance in Reflection and Self-Evaluation     Points 
 

The candidate reflects on the need for changes in the learning objectives, instruction, and assessments to 
improve student learning. 

 
5 

The candidate reflects on implications for professional development resulting from the experience of 
planning and teaching this unit of instruction (the TWS). 

 
         5 

 

Guidelines: Reflection and Self-Evaluation 
Reflection on Modifications to the Unit of Instruction 
 Reflect back over the entire unit, both the planning process and the actual instruction, and 
assessments, and discuss any changes that you now believe would improve student learning. These 
modifications may relate to the learning objectives, assessments (pre-, formative, or post-), or the 
instruction and/or planned learning activities. 
 
Reflection on Implications for Professional Development 

What has the planning and implementation of this unit of instruction revealed to you about 
yourself? Consider these questions as you reflect on this issue: What strengths and/or weaknesses 
emerged with regard to... your planning skills and abilities for a lengthy unit of instruction? ...your 
knowledge of assessment and developing assessment criteria? ...your knowledge of the subject area 
covered by this unit? ...your ability to select effective learning activities related to specific learning 
objectives? ...your teaching skills for affecting learning? ...your ability to attend to the attitudes and 
behaviors of the students during instruction? ...your ability to meaningfully analyze and interpret 
assessment results to determine student learning? ...your ability to manage the learning environment 
(classroom management skills) to keep learning on track? 

Identify any three of these areas of consideration and present evidence for your personal need 
for improvement in these areas that emerged from this unit planning and instruction. Finally, describe 
specific steps you would take to meet the goal of improving in these areas. 
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TABLE 11:  Kentucky Teacher Standards Rubrics 

STANDARD 1:: THE TEACHER DEMONSTRATES APPLIED CONTENT KNOWLEDGE  

Directions: After repeated observations of the teacher candidate in teaching lessons, circle one of the rubric levels.  Then follow 

directions for that level with regard to the indicators 

1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 

The teacher candidate fails to 

demonstrate a current and 

sufficient academic 

knowledge of the certified 

content areas to develop 

student knowledge and 

performance in those areas.  

 

No indicators performed.  

 

The teacher candidate 

demonstrates limited 

academic knowledge of the 

certified content areas.  

 

Check the indicators below 

that the candidate performed 

adequately. 

 

The teacher candidate 

demonstrates sufficient 

academic knowledge of the 

certified content areas to 

develop student knowledge 

and performance in the 

content areas.   

 

Check the indicators below 

to show the candidateôs 

strengths. 

The teacher candidate 

demonstrates exemplary 

academic knowledge of the 

certified content areas to 

develop student knowledge 

and performance in the 

content areas.  

 

The candidate performed all 

indicators below. 

 
Indicators:  

______   Communicates concepts, processes, and knowledge. 

______   Connects content to life experiences of students. 

______   Demonstrates instructional strategies that are appropriate for content and contribute to student learning. 

______   Guides students to understand content from various perspectives. 

______   Identifies and addresses studentsô misconceptions of content. 

 
 
 
 
STANDARD 2: THE TEACHER DESIGNS AND PLANS INSTRUCTION  

 

Directions: After repeated observations of the teacher candidate in teaching lessons, circle one of the rubric levels.  Then follow 

directions for that level with regard to the indicators 
1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 
The teacher candidate poorly 

designs/plans instruction that 

develops student abilities to 

grow through the instruction.   

 

 No indicators below are 

performed. 

 

The teacher candidate shows 

limited ability to design/plan 

instruction that develops 

student abilities to grow 

through the instruction.  

 

Check the indicators below 

that the candidate performed 

adequately. 

 

The teacher candidate 

demonstrates sufficient  

ability to design/plan 

instruction that develops 

student abilities to grow 

through the instruction.  

 

Check the indicators below 

to show the candidateôs 

strengths. 

The teacher candidate 

demonstrates exemplary 

ability to design/plan 

instruction that develops 

student abilities to grow 

through the instruction.  

 

The candidate performed all 

indicators below. 

 

Indicators:  

______  Develops significant objectives aligned with standards. 

______  Uses contextual data to design instruction relevant to students. 

______  Plans assessments to guide instruction and measure learning objectives. 

_______Plans instructional strategies and activities that address learning objectives for all  students. 

_____    Plans instructional strategies and activities that facilitate multiple levels of learning. 
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STANDARD 3: THE TEACHER CREATES AND MAINTAINS LEARNING CLI MATE  

 

Directions: After repeated observations of the teacher candidate in teaching lessons, circle one of the rubric levels.  Then follow 

directions for that level with regard to the indicators. 

1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 
The teacher candidate 

fails to create a learning 

climate that supports the 

development of student 

abilities to grow through 

the instruction. 

   

No indicators below are 

performed. 

The teacher candidate shows 

limited ability to  create a 

learning climate that develops 

student abilities to grow 

through the instruction.  

 

Check the indicators below 

that the candidate performed 

adequately. 

The teacher candidate 

demonstrates sufficient  ability 

to create a learning climate that 

develops student abilities to 

grow through the instruction.  

 

Check the indicators below to 

show the candidateôs strengths. 

The teacher candidate 

demonstrates exemplary 

ability to create a learning 

climate that develops student 

abilities to grow through the 

instruction.  

 

The candidate performed all 

indicators below. 

 

 

Indicators:  

_____  Communicates high expectations. 

_____  Establishes a positive learning environment. 

_____  Values and supports student diversity and addresses individual needs. 

_____  Fosters mutual respect between teacher and students and among students. 

_____  Provides a safe environment for learning. 

 

 

 

STANDARD 4: THE TEACHER IMPLEMENTS AND MANAGES INSTRUCTION  

 

Directions: After repeated observations of the teacher candidate in teaching lessons, circle one of the rubric levels.  Then follow 

directions for that level with regard to the indicators. 

 

1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 
The teacher candidate fails to 

introduce, implement, manage 

instruction that develops student 

abilities to grow through the 

instruction. 

    

No indicators below are 

performed. 

 

The teacher candidate shows 

limited ability to  introduce, 

implement, manage 

instruction that develops 

student abilities to grow 

through the instruction.  

  

Check the indicators below 

that the candidate performed 

adequately. 

 

The teacher candidate 

demonstrates sufficient  

ability to  introduce, 

implement, manage 

instruction that develops 

student abilities to grow 

through the instruction.  

 

Check the indicators 

below to show the 

candidateôs strengths. 

The teacher candidate 

demonstrates exemplary 

ability to introduce, 

implement, manage 

instruction that develops 

student abilities to grow 

through the instruction.  

 

The candidate performed all 

indicators below. 

 

 

Indicators:  

_______  Uses a variety of instructional strategies that align with learning objectives and actively engage students. 

_______  Implements instruction based on diverse student needs and assessment data. 

_______  Uses time effectively. 

_______  Uses space and materials effectively. 

_______  Implements and manages instruction in ways that facilitate higher order thinking. 
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STANDARD 5: THE TEACHER ASSESSES  AND COMMUNICATES LEARNING RESULTS  

 

Directions: After repeated observations of the teacher candidate in teaching lessons, circle one of the rubric levels.  Then follow 

directions for that level with regard to the indicators. 

1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 
The teacher candidate 

fails to assess learning 

and communicate 

results to students and 

others with respect to 

student growth resulting 

from the instruction.    

 

No indicators below are 

performed. 

 

The teacher candidate shows 

limited ability to  assess 

learning and communicate 

results to students and others 

with respect to student growth 

resulting from the instruction.    

  

Check the indicators below 

that the candidate performed 

adequately. 

 

The teacher candidate 

demonstrates sufficient  ability 

to  assess learning and 

communicate results to 

students and others with respect 

to student growth resulting 

from the instruction.    

 

Check the indicators below to 

show the candidateôs strengths. 

The teacher candidate 

demonstrates exemplary ability 

to assess learning and 

communicate results to students 

and others with respect to 

student 

growth resulting from the 

instruction. 

 

The candidate performed all 

indicators below. 

 

 

Indicators:  

______   Uses pre-assessments to establish baseline knowledge and skills for all students. 

______   Uses formative assessments to determine each studentôs progress and guide instruction. 

______   Uses summative assessments to measure student achievement. 

______   Describes, analyzes, and evaluates student performance data to determine progress of individuals and  

               identify differences in progress among student groups. 

______   Communicates learning results to students and parents that provide a clear and timely  

               understanding of learning progress relative to objectives. 

______   Allows opportunity for student self-assessment. 

  
    
 
 
STANDARD 6: THE TEACHER DEMONSTRATES THE IMPLEMENTA TION OF TECHNOLOGY  

 

Directions: After repeated observations of the teacher candidate in teaching lessons, or in other school situations where 

technology may be used,  circle one of the rubric levels.  Then follow directions for that level with regard to the indicators. 

1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 
The teacher candidate fails 

to use technology to 

support instruction or to 

enhance effectiveness as a 

professional teacher. 

 

No indicators below are 

performed. 

 

The teacher candidate makes 

limited use of technology to 

support instruction or to 

enhance effectiveness as a 

professional teacher. 

 

Check the indicators below 

that the candidate performed 

adequately. 

The teacher candidate 

demonstrates sufficient  use of 

technology to support instruction 

or to enhance effectiveness as a 

professional teacher. 

 

Check the indicators below to 

show the candidateôs strengths. 

The teacher candidate 

demonstrates exemplary use 

of technology to support 

instruction or to enhance 

effectiveness as a 

professional teacher. 

 

The candidate performed all 

indicators below. 

 

 

Indicators:  

______  Uses available technology to design and plan instruction. 

______  Uses available  technology to implement instruction that facilitates student learning. 

______  Integrates student use of technology into instruction to enhance learning outcomes and meet diverse student  

              needs. 

______  Uses technology to assess and communicate student learning. 

______  Ensures that personal use and student use of technology are ethical and legal. 



60 

 

 
STANDARD 7: REFLECTS AND EVALUATES TEACHING AND LEARNING.  

 

Directions: After repeated observations of the teacher candidate in teaching lessons, or in conference with the candidate about 

his/her practices in reflection, circle one of the rubric levels.  Then follow directions for that level with regard to the indicators. 

1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 
The teacher candidate fails 

to  reflect on and evaluate 

specific teaching/learning 

situations and/or 

programs.  

 

No indicators below are 

performed. 

 

The teacher candidate shows 

limited use of reflecting on and 

evaluating specific 

teaching/learning situations 

and/or programs. 

 

Check the indicators below that 

the candidate performed 

adequately. 

 

The teacher candidate 

demonstrates sufficient use of 

reflecting on and evaluating 

specific teaching/learning 

situations and/or programs. .    

 

Check the indicators below to 

show the candidateôs strengths. 

The teacher candidate 

demonstrates exemplary use 

of reflecting on and 

evaluating specific 

teaching/learning situations 

and/or programs. 

 

The candidate performed all 

indicators below. 

 

Indicators:  

______    Reflects on and accurately evaluates student learning using appropriate data. 

______    Reflects on and accurately evaluates instruction practice using appropriate data.  

______    Uses data to reflect on and identify areas for professional growth. 

 

 

STANDARD 8: COLLABORATES WITH COLLEAGUES AND/OR PARENTS AND/OR OTHERS  

 

Directions: After discussion with the cooperating teacher and/or other teachers, or the school principal, circle one of the rubric 

levels which best applies with regard to the candidateôs collaboration.  Then follow directions for that level with regard to the 

indicators 

1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 
The teacher candidate fails 

to collaborate with 

colleagues, parents, and 

other agencies to design, 

implement, and support 

learning programs for 

improved student learning. 

 

No indicators below are 

performed. 

 

The teacher candidate shows 

limited use of collaboration 

with colleagues, parents, and 

other agencies to design, 

implement, and support 

learning programs for 

improved student learning. 

 

Check the indicators below 

that the candidate performed 

adequately. 

 

The teacher candidate 

demonstrates sufficient  use of 

collaboration with colleagues, 

parents, and other agencies to 

design, implement, and support 

learning programs for improved 

student learning. 

 

Check the indicators below to 

show the candidateôs strengths. 

The teacher candidate 

demonstrates exemplary use 

of collaboration with 

colleagues, parents, and 

other agencies to design, 

implement, and support 

learning programs for 

improved student learning. 

 

The candidate performed all 

indicators below. 

 

Indicators:  

______  Identifies students whose learning could be enhanced by collaboration. 

______  Designs a plan to enhance student learning that includes all parties in the collaborative effort. 

______  Implements planned activities that enhance student learning and engage all parties. 

______  Analyzes data to evaluate the outcomes of collaborative efforts. 
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STANDARD 9:  EVALUATES TEACHING AND IMPLEMENTS PROFESSIONAL  DEVELOPMENT  

 

Directions: After conference with the teacher candidate and/or cooperating teacher about the teacher candidateôs implementation 

of  a professional development plan, circle one of the rubric levels which best applies.  Then follow directions for that level with 

regard to the indicato 

1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 
The teacher candidate fails 

to  evaluate his/her overall 

performance with respect 

to modeling and teaching 

Kentuckyôs learning goals, 

and does not implement a 

professional development 

plan.  

 

No indicators below are 

performed. 

 

The teacher candidate shows 

limited use of evaluation of 

his/her overall performance 

with respect to modeling and 

teaching Kentuckyôs learning 

goals for the purpose of  

implementing a professional 

development plan.  

  

Check the indicators below that 

the candidate performed 

adequately. 

 

The teacher candidate 

demonstrates sufficient  use of 

evaluation of his/her overall 

performance with respect to 

modeling and teaching 

Kentuckyôs learning goals for 

the purpose of, implementing a 

professional development plan.  

Check the indicators below to 

show the candidateôs strengths. 

The teacher candidate 

demonstrates exemplary use 

of evaluation of  his/her 

overall performance with 

respect to modeling and 

teaching Kentuckyôs learning 

goals, for the purpose of  

implementing a professional 

development plan.  

The candidate performed all 

indicators below. 

Indicators:  

______   Self assesses performance relative to Kentuckyôs Teacher Standards. 

______   Identifies priorities for professional development based on data from self- 

               assessment, student performance and feedback from colleagues.  

______   Designs a clear, logical professional growth plan that addresses all priority areas. 

______   Shows clear evidence of professional growth and reflection on the identified priority areas and impact on  

               instructional effectiveness and student learning. 

 
STANDARD 10: PROVIDES LEADERSHIP WITHIN THE SCHOOL OR COMMUNITY OR  PROFESSION 

 

Directions: After conference with the teacher candidate and/or cooperating teacher about the teacher candidateôs leadership role 

in the school, or community, or profession, circle one of the rubric levels which best applies.  Then follow directions for that 

level with regard to the indicators 

1 2 3 4 

NOVICE APPRENTICE PROFICIENT DISTINGUISHED 
The teacher candidate 

fails to  provide 

professional leadership 

within the school, 

community, and 

education profession to 

improve student 

learning and well-being. 

No indicators below are 

performed. 

The teacher candidate provides 

only limited professional 

leadership within the school, 

community, and education 

profession to improve student 

learning and well-being. 

  

Check the indicators below that 

the candidate performed 

adequately. 

The teacher candidate provides 

sufficient professional 

leadership within the school, 

community, and education 

profession to improve student 

learning and well-being. 

Check the indicators below to 

show the candidateôs strengths. 

The teacher candidate 

demonstrates exemplary 

professional leadership within 

the school, community, and 

education profession to 

improve student learning and 

well-being. 

 

The candidate performed all 

indicators below. 

Indicators:  

______    Identifies and selects leadership opportunities that enhance student learning and/or professional 

                 environment of the school. 

______    Develops a plan for engaging in leadership activities. 

______    Implements a plan for engaging in leadership activities. 

______    Analyzes student learning and/or other data appropriately to evaluate the results of planned and executed 

                leadership effort.
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