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Introduction

Woven throughout the Conceptual Framework of Bwgce tacherpreparation nit is the
concept of assessment as fabric of an effective teacher preparation uni¥e believe that an
effective teacher preparation unit must develop and maintain an assessment system that achieves
two major objectivesi. Provide credible performance data be progress and achievement of
each teacher candidate as relatedpecificorogram standardsnd EPSB standardsand 2,and

2. Provide feedback to the unit on the effectiveness of the program components and fumctions
achieving the specified prograntasdards.To these endsve have developed sysem of
continuous performance assessment for the BogeehierEducation Prograrno assure that the
vision we have articulated for the development of professional teaakelesaderswill be a

reality. This Continuous Assessment Plan (CAB) based on theéBoyce TEP Conceptual
Framework, coprised of the four foundatiocomponents of knowledge, skills, serviemd the
dispositions of a professional teaclver t h t he goal of devellhepi ng
Boyce Teacher Education Prograbontinuous Assessment Pla&n designedto monitor and
report over al | progresaghrongh theirparforchandeasedgpogram3he CAP

also will permit the collection and electronic storage of the data foysisalf the effectiveness

of theBoyce teacher preparation unit to effect necessary changes for improvement of the overall
program.

CAP Rationale

The Boyce CARs based on the belief that tkeowledge and skills of the teacher candidate are
the fowndation of the effective professional teacher, but thatdikpositions of the teacher
greatly determinesteacher behaviortoward the required acquisition and applicationsthaf
knowledge and skills of &hprofessional teaelh thus, the assessment betidentified Boyce
teacher preparation unit dispositionsgisen equalimportance to that of the knowledge and
skills assessmentd the CAP.For the purpose of dispositions assessmepthave adopted the
INTASC dispositions and have added our own digimn for servant leadership(These are
presentedn Table 1 of the Conceptual Framework as theelve Boyce Core Standards of
Expectationsand are aligned with thtNTASC standardsand thedisposition$ indicatorsfor
each standayrcand alsarealignedwith the Kentucky Teacher Standards for initial level teacher
preparation unitsand are shown in relation to the Professional Education courses where
assessments of the performance expectations and dispositions Wéelrase our treatment of
the assessent of teacher dispositions on the belief thaatvthe teacher values @primary
issue for dlaspects of effective teachingf course, the continuous growth of knowledge and
the development and application tefacherskills is absolutely necessarput we believe the
dispositions of the teacher candidate must be brought more into the astgssEess to assure

a wellrounded assessment of the teacher candidatéess the teachérasvaluesthat drive the
growth of knowledge, and the developmehpedagogicahnd professional educatskills, and
even the involvement in service and leadership, the resulting knowledge, skills, andreagvice
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likely lack enduring and deep roots of professionalism. This may be illustrated by the example
of teachimg the art of lesson planning to teacher candidd#sle this is an absolutely necessary
skill which must be overtly assessad is connected to the knowledge of what comprises good
lessons, the effective and professional teacher is driven by the tmposr values that
planning and organization are important for effective learning situatidhthe teacher does not
have these values, the labor of lesson planning may soon become drudgery and the tendency to
drift into teachingfrom past experiencbecomes the easier route. The teacher driven by the
value of planning has the motivation to continue effective lesson planning as the only option for
effective teaching.We therefore believe that tigeowth of the knowledge and thagplication of

skills and thedemonstration ofervice and leadership involvement arlly connected to the
dispositionsof the teacher candidaté&/e do not believe, however, that the dispositions of any
candidate are immutable. We believe that teacher candmdtegrow in knowledgeas they

value the continued growth in knowledgadthat they will change in thealues they hold for
effective teachebehaviors(skills) as they experience the student learning benefits of those
behaviors through teaching activities)dthus develop new habitgenerated by newly acquired
dispositions Just as knowledge and skills can grow and develop, so also can dispoditisns.

the intent and design of the Boyce TEP to identify the ingpm@t® dispositions and diretite
teacher canidate to develop the appropriate dispositions.

Assessment of Conceptual Framework Components

Using the above rationale we have developed a means for assessing teacher candidate
knowledge, skills, and dispositions throughout the teacher preparaticesprowhile also
assessing t he c andi dabte elsbélow presentsahow eathed dher s hi g
components of the Conceptual Framework are assessed throughout the experiences of the teacher
candidate, experiences that are both external to the TE&dsmihternal.While Table 1reflects

a comprehensive listing of all assessments, not all of these assessments are critical assessments
for entering into the database to determine 't

Table 2 below presents aeh of the Professional Education courses and the assessment
components of those courses aligned with each of the BCSE standlalde.2, therefore, gives

a more exact overview of how the assessment process is carriatemally. While each of the
Professional Education courses involves more assessments than shown, those that are shown are
the assessments that must be recorded as part
performance in meeting the standards for the Boyce teacharatiep unit.

Each of the targeted assessments are scored using the 4 level rubric adopted by the Boyce
Council on Teacher Educatig@ TE) and is the same scale used by KTIP for fiestr interns

(1-Novice; 2Apprentice; 3Proficient; 4Distinguished). The candi dateds rubr i
of the targeted assessments is recorded as part of the permanent record in the Boyce TEP
Electronic DatabaseThe desired rubric score for each
however,the mean score for the aggregass$essments is thagitical score and must bao

lower than2.5 by the final exit evaluation at the conclusion of Supervised Teaching The mean
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score is calculated arapplied as the final critical evaluation for exit from the TERandidates
who do notachieve the required.5+ arereferred to the CTE for recommendations for further
action on assessments where the candidate has scored below the required 3 and that therefore

resulted in the low mean score. Any candidate who fails to raise the mearositmr 5+ level
through the recommended action of the CTE will be denied program completion

Table 1: Alignment of Program Assessmentsvith Conceptual Framework Components

CF TEP External TEP Internal Assessments
Component Assessments
Prerequisite TEP TEP TEP
Assessments Checkpoint 1 Checkpoint 2 Checkpoint 3
For TEP Application for Application to TEP Exit
TEP Student
Teaching
*ACT, SAT, ED 200: Course | Gen. Ed. courseq ED 381: Course | S t.Teaching:
Praxis I: tests, Bible/Theo. assessments; KTS Rubric #1
EN 101 tests courses final Prof. Ed. final *Final GPA 2.50
SP 105 tests ED 210: course grade courses grade; *Final ST Gr-C
Gen. Ed. course | Completion of *KTS Standard #1| *TWS min.
Knowledge | tests; Bible/ technology Rubric sc. 3min.; | rubric scor85%;
Theo.course projects Gen. Ed. course | Praxis Il Score
tests; Grades
*Praxis Il Score.
*ACT, SAT, ED 200: writing | Prof. Ed. Course| ED 380 FE: Final GPA 2.5;
Praxis I: evaluation min. | FE evaluations; | Teaching skills: Final Supervised
Reading, Writing| gr a d e s o | *KTS Standards | *KTS Standards | Teaching grade,
score ED 210: 2-6 rubrics min. | 2-8 rubrics scores| mi n . i Co
EN 101 Writing | Minimum course | score3 ED 381: TWS min. rubric
Skills evaluations grade of Assessment of | score 85%;
SP 105 Speaking *Portfolio rubric assignments. KTS Rubrics 2
evaluations; min. score3 Prof. Ed. course | 8;
*PLT Score grades PLT Score
ED 200:Analysis| Thurstone Scate | ED 381 *Dispositions
of INTASC Preassessment; | *Dispositions Questionnaire
Dispositions; Score 85% Questionnaire final meanscore
. - *Dispositions minimum preassessment | 2.5;
Dispositions preassessment Rubric Score 2.5 | *Thurstone Scalg
Thurstone Scale minimum Min score 88%
ED 330 *Service | KEA-SP KEA-SP ED 480 *Service | .*KTS #10
Learning project | membership membership and| rubric 3 min.; Rubric
minimum rubric active leadership| ED 330 *Serv. Sc of 3 for
. score of 3 role Lng. rubric score | school service
Service/ expected. ED 480 *rubric | 3 min. role
Leadership Leadership scorg *KTS #10 rubric | Dispositions
of 3 min. score of 3 min, Question #11
Rubric Score3
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Table 2 below presents each of the Professional Education courses and the assessment

components of those courses aligned with each of the BCSE stantlalds.2, therefore, gies
a more exact overview of how the assessment process is carriatemally. While each of the
Professional Education courses involves more assessments than shown, those that are shown are

candi

the assessments that must be recorded as part of therdatafe ac ki ng al |
performance in meeting the standards for the Boyce teacher preparation unit.
Table 2: Professional Education Course Assessments
Aligned with Kentucky Teacher Standards (KTS)
Course KTS #1 KTS #2 KTS #3 KTS #4 KTS #5
ID
*Thurstone *Thurstone TWS *Thurstone *Thurstone
ED 200 Scale Pre Scale Pre LessonPlan; Scale Pre Scale Pre
Assessment Assessment *Thurstone Assessment Assessment
Scale Pre
Assessment
ED 210 Power Point w/
Lesson Plan
ED 220 CourseTests
Special Ed Team
ED 230 Portfolio Mini-Lesson
TWS Lesson TWS Lesson TWS Lesson
ED 310 Plan Plan Plan
ED 320 TWS Unit Plan
ED 330 TWS Unit Plan
ED 340 RubricsProject
Lesson Lesson LessonTeaching
Teaching Teaching KTS Rubrics 15
ED 380 | KTS Rubrics 15 KTS Rubrics 15
LessonTeaching
ED 410 Individualization
Lesson Teaching
ED 420 Strategies
Learning
ED 480 Outcomes
Analysis
*Disposition *Disposition *Disposition *Disposition *Dispositions
Ques. #1; Ques. #7; Que. #2; Ques. #4; Ques. #8;
ED 490, *Thurstone *Thurstone *Thurstone *Thurstone *Thurstone
495 Scale:Final; Scale:Final; Scale:Final; Scale:Final; Scde:Final;
*TWS Unit; *TWS Unit; *TWS Unit;

*KTS Rubri #1

*KTS Rubri#2

*KTS Rubric#3

KTS Rubric #4

*KTS Rubric#5
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(continued)

Table 2: Professional Education Course Assessments (Continued)

Aligned with Kentucky Teacher Standards (KTS)

Course KTS #6 KTS #7 KTS #8 KTS #9 KTS #10
ID (BCSE #12) (BCSE #11)
*Thurstone Phil. Of Ed; *Thurstone Phil. Of Ed; *Thurstone
ED 200 Scale Pre Scale Pre Scale Pre
Assessment *Thurstone Assessment *Thurstone Assessment
Scale Pre Scale Pre
Assessment Assessment
ED 210 Technology
Projects
Portfolio
ED 310 Lesson Plan
Collabaation
TWS Classroom Classroom
ED 320 Lesson Management Management
Plan Reflection Reflection
Service Service
ED 330 Learning Learning
Collaboration Project
PD Growth PD Growth Plan;
ED 340 Plan;
Teaching
Teaching Reflection
Reflection
Clinical Clinical
ED 381 Experience Experience
Portfolio Portfolio
ED 420 Lesson Lesson
Reflection Reflection
Service P D Leadership Service P D Leadership
ED 480 Leadership Plan Leadership Plan
Reflections Reflections
*Disposdtion *Dispositions 8Dispositions *Dispositions *Di spositions
Ques. #6; Ques. #9; Ques. #10; Ques. #9; Ques. #11;
ED 490,
495 *Thurstone *Thurstone *Thurstone *Thurstone *Thurstone
Scale:Final; Scale:Final; Scale:Final; Scale:Final; Scale:Final;
*KTS Rubric #6 | *KTS Rubric#7 | *KTS Rubric #8| *KTS Rubric#9 | *KTSRubric#10




KTS, INTASC, and BCSE Assessment
All assessment of the Elementary Education program is stariasdd. Table 3 below shows
the alignment of the standards with each of the program assesshrenghout the experiences

of the teacher candidates.

Table 3
Alighment of KTS Standards, BCSE, INTASC Principles, and Program Assessments
KTS # BCSE INTASC Program
Assessment
S
STANDARD 1: THE TEACHER 1. Knowledge of Content & Praxis Il,
DEMONSTRATES APPLIED Pedagogy- The teacher understands g‘e”d' Edf'COWSE
CONTENT KNOWLEDGE the central concepts, tools of inquiry, dégr:: p?;gef‘;m
IS%g:g?:{::gé"r;zsﬁa;\?ﬁezggr;fg::”d and structures of the discipline he or EL.Ed. Related
certified content areas to develop student| 1, 2, U2 UREIEIES EIE 2l GIGELE Relliig Stlﬁdgsgcdﬁu,\%}&
knowledge and performance in those areg 3 el that mal_<e these aspects of 110,120, 210, 220
subject matter meaningful for students. | pispositions:
1. Thurstone Scale
2. Dispositions
Questionnaire
KTS Rubric #1
STANDARD 2: THE TEACHER 7. Planning Instruction ED 380, E-portfolio
DESIGNS AND PLANS INSTRUCTION The teacher plans instruction based upon | [0 pians,
ggséiz‘;hset[]ggrs]'tg:sillﬁ:zgsto'”i;“d'on that o knowledge of subject matter, students, the Supervised
communicatio skills, apply core concepts, ! community, and curriculum goals. Dis Jsei?i%hr:gg’
become seibufficient individuals, become 1. Tﬂurstone'swe
responsible team members, think and sol 2. Dispositions
problems, and integrate knowledge Questionnaire
KTS Rubric # 2
STANDARD 3: THE TEACHER 2. Student Developmenf he teacher ED 380, ED 430
CREATES AND MAINTAINS understands how children learn and e il
LEARNING CLIMATE .~ = | develop, and can provide learning Teaching
lssggggr;ﬁ; ?jree\?;?(f'pﬂ:r?trglpgtgggqnite th opportunities that support a chilcs Performance
abilities to use communication skills, apply 2, 3, gltellcle'ctual, EuCiedlpeTstEnal Ei"eﬁ"d“éﬂggfie",fce
core concepts, become ssiffficient 5 eve opr_nent. ; and Supervised
individuals, become responsible team 5. Learning Environment The teacher use| teaching,
members, think and solve problems, and an undersinding of individual and group
integrate knowlege. motivation and behavior to create a learni| Dispositions:
environment that encourages positive sog - E?S‘”gtsci’t?gnssca'e
interaction, active engagement in learning ngstionnaire
and self motivation KTS Rubric #3
STANDARD 4: THE TEACHER 3. Diverse LearnersThe teacher TWS Unit,
IMPLEMENTS AND MANAGES understands how students differ in their | ED 220, 310, 320,
INSTRUCTION X 330, 380, 410, 420
TR R i approaches to learning and creates
[Vl Geatsiey Tl Mees i el i sl instructional opportunities that are adapte|  Supervised
instruction that develops student atiglé to < Teaching
use communication skills, apply core 3,4 Dispositions:

concepts, become selfifficient individuals,
become responsible team members, think
and solve problems, and integrate
knowledge.

4. Multiple Instructional Strategies
The teacher understands and uses a variety
of instructional strategies to encourage
student development of critical thinking,
problem solving, and performance skills

1. Thurstone Scale

2. Dispositions
Questionnaire

KTS Rubric #4




STANDARD 5: THE TEACHER

8. Assessment The teacher

ED 340, ED 380,

ASSESSES AND COMMUNICATES understands and uses formal and El’jvpserl;',?étéd
IfE?tEa'gL'\eer a?slgsssultla_;fing and communicatic informal assessment Strategi?s e Teaching,
results to students and others with respect to 8 evaluate and ensure the continuous Dispositions:
student ability to use communication skills, app) intellectual, social, and physical % 'I[')?urst?tri]enScale
core concepts, become ssiffficient individuals, development of the learner. : Qusgsotisonﬁaisre
become responsible team members, think and bri
solveproblems, and integrate knowledge. KTS Rubric #5
STANDARD 6: THE TEACHER 6. Communication and =0l
RAEMEPASEL?'QTTFC?NTSE Technology The teacher uses Praxis Il,
TECHNOLOGY knowledge of effective verbal, Philosophy of
The teacher uses techn0|ogy to Supports n0nverba|, and media Communication ﬁufoartr‘:o?up\iﬁﬁrﬁ
instruction; access and manipulate data; 12 techniques to foster active inquiry, Dispposiﬁons; o
enhance professional growth and collaboration, and supportive interaction | 1. Thurstone Scale
productivity; communicate and collaborate in the classroom 2. Dispositions
with colleagues, parents, and the Questionnaire
community; and conduct research. KTS Rubric #6
STANDARD 7: REFLECTS AND 9. Reflection and Professional r'if?eogttlfgr']'g
EI\E/QFLQL;I'IAI\-II—CES TEACHING AND Development The teacher is a TWS Unit
Epre—— reflective practitioner who continually reflection,
lh:csﬁgizggrz(iarzle/féz%?nan;tﬁ\z;?igjr?;e;nd /o 9 evaluates the effects of his or her choices ED 380,381,480,
F:O . g 9 and actions on others (students, parents, Dispositions:
— ' and other professionals in the learning ; Eh”rsu.’t’?e Scale
community) and who actively seeks out 3 I
.2 . Questionnaire
opportunities to grow professionally KTS Rubric #7
STANDARD 8: COLLABORATES 10. Collaboration, Ethics, and =0 Sl S
MULEEL Relationships -
COLLEAGUES/PARENTS/OTHERS Th h fp lationshibs with EEE
The teacher collaborates with colleagues, pare e teacher fosters relationships wit Supervised
and other agencies to design, implement! school colleagues, parents, and 'lg?aCh'r_‘tQ_lr _
support learning programs that develop studen|  1() | agencies in the larger community to L e
abilities to use communlga_tlon_skl_ll;, apply core support students' learning and well- 2- Dispositions
concepts, become safifficient individuals, el : : :
become responsible team members, think and €ing. Questionnaire
solve problems, and integrate knowledge. KTS Rubric #8
STANDARD 9: EVALUATES 9. Reflection and Professional rEefFI’eOgttlfgr']'g
;EAO?::g\ISciéAhT,S_IEAEbEEA()EIL\IJENT Development The teacher is a TWS Unit
e eed e evelliaies Temer o e reflective practitioner who continually reflection,
T =TT 11 evaluates the effects of his or her choices ED 380, 381,480,
P : p g2 and actions on others (students, parents, Dispositions:
feaehi i Kot ol Rl and other professionals in the learning L Thurstone Scale
theskills and processes necessary, and L) e v Ay SR el 2. Dispositions
implements a professional development 1y ¢ Y I Questionnaire
plan. opportunities to grow professionally KTS Rub.ric 49
STANDARD 10: PROVIDES 9. Reflection and Professional L R =
Eo Bl i T Development The teacher is a Memebership
The teacher provides professional leaders reflective practitioner who continually COTEE HE
within the school, community, and evaluates the effects of his or her teacErTi%ZrErs]gﬁns
education profession to improve student 11 choices and actions on others Supervised
learning and welbeing. (students, parents, and other Teaching,

professionals in the learning

community) and who actively seeks out

opportunities to grow professionally

Dispositions:

1. Thurstone Scale

2. Dispositions
Questionnaire

KTS Rubric #10
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Knowledge Assessment

Basic to all assessmt in the Boyce teacher preparation unit is the continuous assessment of the
teacher candi dat es & Taple 4 abbve). Reguirdd nniiak knewdedge is( Se e
assessed through the academic achievement test score submitted by the candidate in the
admissions process to the college. A minimum ACT, SAT, or Praxis | score is required (See
Four Stage System of Assessnietbw) for admission to the TEP. To further demonstrate the
continuous growth of knowledge the teacher candidate must maintamraum 2.5 cumulative

GPA through the first 30 credit hours of Boyce course work as a prerequisite for admission to the
TEP. This course work must include passing o
105, and the two prerequisite Professional Btloa courses, ED 200, and ED 210. The
assessments for measuring the growth of knowledge are regularly scheduled tests and final
exams.

After admission to the TEP, the candidate nmatntain the 2.fumulative GPA for all course

work to demonstrate cantied growth in knowledge and for admission to the Supervised
Teaching Stage of the TEP. This knowledge is in three areas of study: Liberal Studies, Biblical

and Ministry Studies, and Professional Education Studies. During Supervised Teaching the
candidaté s knowl edge of the area of endor sement [
used during observation of the candidateds t
knowledge in the endorsement area of teaching through knowledge demonstrageolamrimg

and implementation of the Teacher Work Sample. A minimum rubric level of 3 is required for

the KTS #1 Rubric, and for the TWS a minimum score of 85% is required from the Analytic
Scoring Rubric.

Finally, the ultimate measure ofthe candaldts knowl edge i s the passin
elementary education. Although, it is not a requirement for completion of the Boyce degree
program, students must report the Praxis Il score through the Boyce Teacher Education Program,
which becomes component of the Accountability System for folloyy on the Boyce graduates

and serves as a measure of the success of the program effectiveness

Skills Assessment

The skills required for the profession of teaching covers a wide range of skills, mgckilis of

pedagogy, communi cati on, service, and | eader
experience as a student at Boyce College, all of these skills are assessed to determine the
candi dateds qualificati ons sandpraectpoftbefceussasifoo n a |

each of the teacher education programs of study engage the teacher candidate in training and
development of these skills which are assessed for determination of a final course grade.

Methods of assessment for determgnint he t eacher candi dateds skil
standards, include evaluation of teaching in both simulated teaching, and also authentic
classroom settings during field experience associated with many of the courses and during
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student teachingCandidates are also required to demonstrate skills of communication through

both writing and speaking as part of course requirements, as well as part of the requirements for
admission to the TEP and to Supervised Teaching. The assessment of skillgcef sed

leadership are built into several of the required courses of study for all teacher education majors,

and are assessed as a major requirement of the Supervised Teaching experience, using the KTS
Rubric #10. Finally, the assessment of skills readt& culmination during the Supervised
Teaching experience when the teacher candidate is assessed for all skills of the KTS using
rubrics during the observation of the candi d:
Boyce teacher preparation ubitlieves that the Supervised Teaching semester should be a time

of i ntense assessment of professional t eache
daily assessment of the student teacher, and
asessments, the Boyce teacher candidate is thoroughly assessed in the skills of professional
teaching.

DispositionsAssessment

We recognize that the entire field of teacher education is only in the infant stages of placing
importance on the measurementeacher dispositions, and that the instruments we are using for
assessing dispositions need refinement and empirical testing for validity and reliability. Over
time we plan to refine both the dispositions measurement instruments and the process for thei
use to make the overall assessment of dispositions more effective. We have only laid the
foundation for that ultimate goal, but we intend to continue to develop the assessment of
dispositions as one of the key components of assessing teacher candidaeBoyce TEP
dispositions measurement instruments were developed from the guidelines presented by
Wilkerson and Lang (2007) from their research on assessing teacher dispositions.

The three measurement instruments for assessment of teacher candipesdialis may be

viewed in the appendix of this CAP document in Tables 4, 5, 6, 7, 8, and JirsThestrument

uses thelhurstone Scal€1928) (See Appendix, Tables 4, 5, and 6) of agreement/disagreement

to assess a t eacherrinopkend teather edugation brawn ifrenftilse 1& b o u t
INTASC principles and the dispositions indicators (See Appendix, Table 2), which we have
aligned with the Kentucky Teacher Standards (See Appendix, Table 1), and our own Boyce
teacher preparation unit stamds (BCSE) (See Appendix, Table 3). The alignment of these
standards is fully illustrated in the TEP Conceptual Framework.

The second dispositions assessmeiristrument, Dispositions Questionnairgee Appendix,

Table 7 and 8) is a series of questiongasponse tasks that require the teacher candidate to
respond in writing. Each of the questions
di spositions indicators for teacher prepar at
associated with a piécular standard.
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The third dispositionsinstrument Observations and Checklistwill be more fully developed

over the next one to two years and will be used in the observation of teacher candidates when the
teacher candidate is teaching a lesson inaathentic classroom setting. Examples of the
observation forms and checklists that may be used are sholrables 9.19.3 of the Appendix.

The purpose of this form of assessment i s to
behaviors in actualeaching situations. The observations and checklists will be focused on a
particular disposition as opposed to observing all behaviors during the teaching lesson. These
measures will be based on the frequency of affective characteristics or behavelesealsto a

specific disposition.

Administration of the Dispositions Measures

The first dispositions measure, thaurstone Scalef agreement/disagreement, is administered
during theED 200 Introduction toTeacher Educatiortourseand again later ithe ED 381
Clinical Experiencecourse. We believe the time lapse between the two courses will allow the
teacher candidate time to work on the development of dispositions that are indicated as weak on
the first ED 200 assessment.The second measure, tHRispositions Questionnaireis
administered on a wedk-week basis, a question or 2 at each of the sessions, duriB®t8el
Clinical Experiencecourse, and also later during the weekly sessions of the seminars of
Supervised Teaching. Again, the timpda between the two administrations allows the teacher
candidate time to strengthemeas of weak dispositions indicated from the first administration.
Discussions in the class sessions of the ED @ffkse and Supervised Teaching semimalls

focus on tle development of professional teacher dispositidhs. third measuré)bservations

and Checklid, is administered during observations of the teacher candidates in teaching
situations of the Field Experiences and Student Teaching. The results of tleesganaive
insights into the candidaieaffectivecharacteristicend actual teaching behaviansauthentic

teaching settingsFor each observation a post teaching session will be conducted to discuss the
candidates observed disposition behaviors.

Application and Use of the Results of the Dispositions Measures

The results of each of these measures will be shared with the teacher canditiatenstructor

of the coursan which theThurstone Scale and Dispositions Questionnaireadrainistered.
Guidance and counseling will bgiven to each candidate with regard tioe areas of weak
dispositions, either individually or in group sessions when approphmatee initial years of the
Boyce TEP, the results of the use of these instruments will beamgdor counseling and
guidance of those candidates who score poorly with regard to the intended dispositions
measurements. At this beginning stage of the Boyce, TEB not intended that tise
dispositionsmeasures will & used in a high stakes prosee. teacher candidates will not be
removed from the TEP because of low scores or weak dispositions aateéddimy these
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dispositions instruments.As the measures are useder timewith the teacher candidates,
analysis of the results will allow us perform statistical analyses and studies of the dispositions
instruments for more exact validity, reliability, and fairnesé/hen this has been achieved,
decisionmaking from the results of the dispositions measures will become more high stakes, or
some andidates will be advised to withdraw from the TEP, and low evaluations will be assigned
to courses in which the dispositions measures are administered. We do not plan for this high
stakes process to be in place until the validity, reiighiland fairnes of the dispositions
instruments have been statistically establishedur goal is that by the time of the first
graduating cohort (2022013), we will have dispositions measures that are sound in validity,
reliability, and fairness, and from that tin@th may be used in a more higtakes process.

Validity, Reliability, and Fairnessof the DispositionsTest Instruments

As we launch into thislispositions assessment of teacher candidates, we are aware that issues
related to psychometric integrityear at stake. By fipsychometrico
trying to measure functions that involve thin
are attempting to do this honestly. The statistical components that we must use to assist us in this
goal of psychometric integrity arealidity, reliability, and fairness. The very nature of
developing instruments with thesgatistical qualities requires time and actual use of the
instruments in a field testing situation. Both the time and field testiigpe accomplished

during the use of the instruments with the teacher candidates over the initial years of the Boyce
TEP, 20092013 During these years we will be gathering evidence that will support the high

stakes decisiemaking process that will b place in the years to come. That evidence will

come from valid measures that are also reliable and fair for all teacher candidates who are
evaluated.The development of these kinds of dispositions instruments poailr

Initial Credibility of Di spositions Instruments

While full evidence of the validity, reliability, and fairness of the dispositions instruments is still
forthcoming, certain elements of these are alrezgtgblished in the development of the test
instruments CAP Figure 1 below summarizes the psychometric evidence already collected in
the process of developing the two dispositions instruments offtliestone Scalend the
Dispositions Questionnaiy@ndtherefore serves as a summary of the initial credibility studies
for the use bthe two dispositions measure&s the table clearly shows,ast of the initial
credibility is related to thealidity of the instruments, with sonfairnesscovered, but with no
reliability. Plans to establish some reliability before actual administratif the instruments
include Rater Consistencwyhich will determine how consistently thestrument itemsneasure
dispositions as stated in the INTAS&andardsdispositionsindicators as rated by active
professionals in the field of educatiomhe rates will also be asked to rate the items for
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Afairnesso to determine if any bias may ex
(women, minorities, disabled personghis rating will be conducted during the 2609 school

year and revisions will @ made if necessary for those items which ec@rlow intesrater
reliability or are determined to be unfailthe revisions will be made before the first
administration of the instruments to teacleandidates. After several administrations of the
instrunments, item analysis of the measures to determine the validity of the test items will be
performed. Those items determined to be invalid for use in measuring the dispositions will be
replaced or removed from the instrument.

Credibility Task Validity Reliability Fairness
Determine Purpose,| Construcithe measurement of Item decisions based on
Use, Content teacher candidate dispositions purpose of assessing

disposition only

Guiding Principles | TEP Conceptual Framework
(SeeKTS andBoyce Core
Standards of Expectations

BCSE)

Alignment Process | Constructdomain specific Item decisions based on
connected to recognized INTASC, KTS, BCSE
standards criteria, not an any target

group other than teacher
candidates in general.

Standards Indicatorgy Content

Coverage Representativef each INTASC
principle relevantto the
indicators andeach standard
proportionaly represented

13



KTS, INTASC, and BCSE As&ssment
All assessment of the Elementary Education program is stardasds. Table 3 below shows

the alignment of the standards with each of the program assessments throughout the experiences

of the teacher candidated his table therefore summarizesw each of the standards as aligned
are assessed throughout the program.

Table 3
Alignment of KTS Standards, BCSE, INTASC Principles, and Program Assessments
KTS # BCSE INTASC Program
Assessments
STANDARD 1: THE TEACHER 1. Knowledge of Content & PedagogyThe Praxis I,
DEMONSTRATES APPLIED CONTENT teacher understands the cent@ieepts, Gen. Ed.Course
KNOWLEDGE tools of inquiry, and structures of the Grades for each
The teacher demonstrates a current and discipline he or she teaches and can creat dé?é%e pchl)gtra(;n
sufficient academic knowledge of the certifig learning experiences that make these aspg g, jies Cil?rSes:
content areas to develop student knowledge 1, 2, of subject matter meaningful for students. | mys Ed.: MU 110,120,
and performance in those areas 3 210, 220
Dispositions:
1. Thurstone Scale
2. Dispositions
Questionnaire
KTS Rubric #1
STANDARD 2: THE TEACHER DESIGNS 7. Planning Instruction ED 380, E-portfolio
AND PLANS INSTRUCTION The teacher plans instruction based upon | lesson plans,
The teacher designs/plans instruction that knowledge of subj matter, students, the TWS Unit, .
develops student abilities tse 3 7 | community, and curriculum goals. giusré)e(z)r:iltsigggeachlng,
communication skills, apply core concepts, J 1. Thurstone Scale
become seibufficient individuals, become 2. Dispositions
responsible team members, think and solve Questionnaire
problems, and integrate knowledge
KTS Rubric # 2
STANDARD 3: THE TEACHER 2. Student DevelopmeniThe teacher ED 380, ED 430
CREATES AND MAINTAINS LEARNING understands how children learn and develd TWS Unit,
CLIMATE and can provide learning opportunities thaf Teaching
The teacher creates a learning climate that supportachiids i ntel | ect u| Performance
- Evaluations of Field
supports the development of student abilitie personal development. Experience and
to use communication skills, apply core 2, 3, 5. Learning Environment The teacheuses | sypervised Teaching,
concepts, become sdiifficient individuals, 5 an understanding of individual and group | Dpispositions:
become responsible team members, think a motivation and behavior to create a learnin| 1. Thurstone Scale
solve problems, anititegrate knowledge. environment that encourages positive socig 2. Dispositions
interaction, active engagement in learning,| _Questionnaire
and self motivation KTS Rubric #3
STANDARD 4: THE TEACHER 3. Diverse LearnersThe teacher TWS Unit,
IMPLEMENTS AND MANAGES understands how studentffer in their
INSTRUCTION approaches to learning and creates ED 220, 310, 320,
The teacher introduces/implements/manage instructional opportunities that are adapted CEDL S a2 2
instruction thf'it d_evelopsiudent abilities to diverse_ learners _ _ Supervised Teaching
use communication skills, apply core concey 3, 4 | 4. Multiple Instructional Strategies The

become selgufficient individuals, become
responsible team members, think and solve
problems, and integrate knowledge.

teacher understands and uses a variety of
instructional strategies to encourage stude
developmenbof critical thinking, problem
solving, and performance skills

Dispositions:

1. Thurstone Scale

2. Dispositions
Questionnaire

KTS Rubric #4
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STANDARD 5: THE TEACHER

8. Assessmenthe teacher understands an

ED 340, ED 380,

ASSESSES ANDCOMMUNICATES uses formal and informal assessment TWS Unit, i
LEARNING RESULTS strategies to evaluate and ensure the Eupalilos Jemeiing
The teacher assess learning and communication 8 continuous intellectual, social, and physica ?Iiﬂoiggg:&ale
results to students and others with respect to stug development of the learner. o IR
ability to use communication skills, apply core 2. Dispositions
concepts, become sadfifficient individuals, become Questionnaire
responsible team membetkink and solve ;
propblems, and integrate eknowledge. KTS Rubric #5
STANDARD 6: THE TEACHER 6. Communication and TechnologyThe EN 101, 102,
DEMONSTRATES THE teacher uses knowledge of effective verbal SP 105, ED 210
IMPLEMENTATION OF TECHNOLOGY nonverbaland media communication Ferds U
The teacher uses technology to supports techniques to foster active inquiry, Ez'ulzzggzy ‘;f o
instruction; access dmanipulate data; collaboration, and supportive interaction in ImpromptupW?itiﬁg
enhance professional growth and productivi{ 12 the classroom Dispositions: '
communicate and collaborate with colleague 1. Thurstone Scale
parents, and the community; and conduct 2. Dispositions
research. Questionnaire
KTS Rubric #6
STANDARD 7: REFLECTS AND 9. Reflection and Professional E-portfolio
EVALUATES TEACHING AND DevelopmentThe teacher is aflective reflections,
LEARNING . practitioner who continually evaluates the | TWS Unit reflection,
The teacher reflects on and evaluates specit 9 effects of his or her choices and actions on Egi5382’83iﬁ(1)':§9'
teaching/learning situations and/or programs others (students, parents, and other 1 Thurs‘ion e Scale
professionals in the learning community) al 2 pispositions
who actively seeks out opportunities to gro|  Questionnaire
professionally KTS Rubric #7
STANDARD 8: COLLABORATES WITH 10. Collaboration, Ethics, and ED 480, ,490, 380,
COLLEAGUES/PARENTS/OTHERS Relationships 381,
The teacher collaborates with colleagues, parents The teacher fosters relationships with scho TWS unit
and other agencies tiesign, implement, and colleagues, parents, and agencies in the :
support learning programs that develop student larger community teupport students’ KEA-SP Membership,
abilities to use communl(_:a_tlon_skl_ll;, apply core 10 learning and welbeing. Syperv.ls.ed 'ITeachmg,
concepts, become sdfifficient individuals, become Dispositions:
responsible team members, think and solve L. Thurstone Scale
problems, and integrate knowledge. 2. Dispositions
Questionnaire
KTS Rubric #8
STANDARD 9: EVALUATES TEACHING 9. Reflection and Professional E-portfolio
AND IMPLEMENTS PROFESSIONAL DevelopmentThe teacher is a reflective reflections,
DEVELOPMENT practitioner who continually evaluates the | TWS Unit reflection,
The teacher evaluates his/her overall effects of his oher choices and actions on Disilzs?;?i?)’n?fl’%o’
perfor_mance with respect tp modeling and others (_studen_ts, parents, and other _ 1. Thurstone Scale
teachingKkent uckyoés | earn 9 professionals in the learning community) al » pispositions
skills and processes necessary, and implem who actively seeks out opportunities to gro|  Questionnaire
a professional development plan. professionally KTS Rubric #9
STANDARD 10: PROVIDES 9. Reflection and Professional TWS Unit, ED 480,
LEADERSHIP WITHIN DevelopmentThe teacher is a reflective KEA-SP
SCHOOL/COMMUNITY/PROFESSION practitioner who continually evaluates the Memebership
The teacher provides professional leadershi effects of his or her choices and actions on Expg:i)gr:iee tF;:tjhing
within the school, community, and education others (students, parents, and other e
profession to improve student learnisugd 11 professionals in the learning comnityh and Supervised Teaching,
well-being. who actively seeks out opportunities to gro| pispositions:

professionally

1. Thurstone Scale

2. Dispositions
Questionnaire

KTS Rubric #10

15




THREE CHECKPOINT SYSTEM OF ASSESSMENT

The overall system of assessment for all teacher candidates occurs in the three monitoring
checkpoints for each teacher candidate. Definite assessments are required for each teacher
candidate in each of the 3 checkgsi The assessments of each checkpoint serve as criteria for
determining the success of the teacher candidate for progressing to the next level of the program
and are linked to at least one of the KTS, INTASC, and Boyce Core Standards of Expectations
(BCSE), and are also linked to the four core components of knowledge, skills, dispositions, and
service of the Conceptual Framework of the Boyce teacher preparation unit. This assessment
process attempts to assure that each of the teacher candidate prognaleiers have met all
program standards and have acquired the necessary knowledge, developed the needed skills for
effective teaching, have demonstrated the required dispositions for the profession of teaching,
and have proven themselves to be servadeisa

The major components of the assessment plan include the following:

The major components of tlssessment plan incluttes following:
CAP Throughout the Three Checkpointsof the TEP

Checkpoint# 1 Assessment Criteriafor Admission to theTeacher Education Program
(TEP)

Knowledge Assessmest
1. Scholastic Aptitude Test
Option 1: Minimum ACT 20 Comprehensive Score or SAT 990
Option 2: Minmum Composite Score of 532 on Praxis |
Option 3:This option is a substitute for a minimum level scholastic aptitude te
score of Options 1 and 2 above. The teacher candidate may prove academi
capability by naintairing a cumulative GPA 08.0 out of a4.0 g/stem for all
course wek for 45 credit hours or more of Boyce College courses up to the tit
application to the TEP.
2. Course Requirements
1. Pass EN 101 and SP 105: Mi ni mum ¢
2. Pass ED 200 and 210: Mi ni mum gr ac
3. Passall General Education Cgrand Biblical and Theologicalourses taken
prior to TEP application.
Skills Assessmerg
1. Communication Skills: a. WritBhilosophy of Educatio(ED 200
b. Impromptu writingassessment
2. Compuer Skills: Develop and write artifacts foipertfolio (ED 210)
Dispositions Assessmeat
1. CompleteThurstone Scale of Dispositio(iSsD 200)
2. WriteAnalysis of INTASC DispositiofigED 200
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Checkpant # 2: Assessment Criteriafor Admission to Supervised Teaching

Knowledge Assessmest

1.

2.

3.

4.

Knowledge of Teachin@ontent andPedagogyPass alProfessional Education
courses with mi,andnaintan GPAaf®.6 mioihumf C o
Knowledge of the Teachg ProfessionCompleteED 381 Clinical Experience
assignments pass al |l Professional Educat.i
Teaching Are&Content KnowledgePass Praxis Il for endorsement afieat required
for supervised teaching admissibut is lequired for state certification)

Knowledge of Principles of Learning and Teaching: Pass PLTNestrequired for supervise
teaching admission but is required for state certification)

Skills Assessmerg

1.

8

Pedagogical €lls: Write lesson plans (TWS form&$ee AppendixTable 10 in all
teaching methods courseaBs Pr of essi onal Educat.i
grade. Complete all Field Experience assignmérmsofessional Education courses
with Field Experience requirements aBD 380 Field Expaence:Teaching the
teacher candidate is assessed during the course by both the cooperating Field
Experience teacher and the course instructor dE&80courselLesson planning
and implementation, collaborations, reflections, and classroom managamelfitpar
of the teaching of lessons in tB® 380course

Professional Education Skill€omplete clinical experience assignmdai3 381 Clinical
Experiencehe assignments are assessed by the course instiictar.t e fAr ef | e
the teachg of lessons in thED 380 Field Experience: Teachiwgurse.

Technology SkillsContinued development of the professionalbetfolio with reflections anc
artifacts from course assignments.

Dispositions Assessments

1.

2.

Dispositions Questionnair€€ompletedm the seminar sessionsBD 381 Clinical
Experience
Dispositions observations and ckists during teaching lessoon&field experience

Service Assessments

1.

2.
L

Complete service leadership assignment&bf480 Field Experience: ServicAll
teacher candamtes

Complete service learning projectlb 330 Teaching Soc. Studi€d:Ed. majors onl
Be active in KEASP. All teacher candidates

Checkpoint # 31 Assessment Criteria for TEP Exit

1.

Teaching Content #gsessmenDemonstrate knowledge of teaching areatent durin
teaching of lessons; four evaluations by the cooperating teacher and four by the
supervisor.

Knowledge of Asessment: Demonstrate knowledge of assessment during teact
lessons; four evaluations by the cooperating teacher andyahe college supervisc
Knowledge ofTeachingStrategies: Demonstrate knowledgeapipropriatedeaching
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strategies during teaching of lessons; four evaluations by the cooperating teach
four by the college supervisor.

Knowledge of Lesson PlanmgnDemonstrate knowledge of lesson planning during
teaching of lessons; four evaluations by the cooperating teacher and four by the
supervisr.

Knowledge of classroom management: In the codi3e430Classroom Managemet
develop knowledge of claseom management and discipline and design a classrc
management strategy.

Knowledge of Program of Studies and Kentucky Core Content: Demonstrated ir
planning and evaluated by the cooperating teacher.

. Knowledge of Unit Plan: Demonstrated in plannaighe TWS Unit(Appendix: Table

10) and evaluated by the college instructor of Supervised Teaching.

Knowledge of Technology: Demonstrated in the planning and teaching of lessor
the TWS Unit;Continued development offortfolio. Evaluated by the cladge
supervisor.

Skills Assessments

1.

2.

Teaching Skills Assessment: Demonstrate teaching skills during teaching of les:
four evaluations by the cooperating teacher and four by the college supervisor
Assessment Skills Assessment: Demonstrate assessmkntlskilg teaching of
lessons and TWS Unit (prssessment, formative assessments, and summative
assessment) four evaluations by the cooperating teacher and four by the college
supervisor.

Technology Skills Assessment: Demonstrate use of technology anlassl unit
teaching; Continuation of work omrtifacts of the gortfolio. Evaluated by the
Coordinator of Supervised Teaching

Leadership Skills: Demonstrate leadership in the classroom and in the school;
Evaluated by the college supervisor.

ClassroomMaage ment Skil | s: Demonstrated
proactive | earnerso and skills of cl
Supervised Teaching experienEwaluated by both the cooperating teacher on a ¢
basis and by the collegese r vi sor 6 s observations a

Dispositions Assessments

1.

2.

3.

4.

Dispositions Questionnair€€ompleted during seminar sessions of the Supervise:
Teaching course. Evaluated by the Supervised Teaching Supervisor.
ThurstoneScale of Teacher DispositionSecond administratioduring Supervised
Teaching seminars.

KTS RubricsCompleted during observations of the teacher candidate in the clas
and the school.

Observations and Checklists of INTASC Dispositi@wmsnpleted during observation
of the student teacher by the coopegteacher and the college supervisor

Service Assessments

1.

Service Leadership Assessment: Demonstrated by the student teacher in a schi
leadership role. Evaluated by thedeaof the program in the school.
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TEACHER EDUCATION PROGRAM ACCOUNTABILITY SYSTEM

The TEP Accountability $stem is an electronic database which will permit the collection and
electronic storage of vital data for analysis of the effectiveness @dpee teacher preparation

unit. The data to be stored includes teacher candidate demographic information and performance
data derived from the assessment components of the Continuous Assessment Plan as discussed
above. The table belowSee Figure 2§lefcts the vital information that will be collected for the

Boyce TEP Accountability System. This data when aggregated will provide for the unit insights
into both individual teacher candidate progress and achievements, and also vital information on
the efectiveness of the overall program to achieve the desired results of preparing teacher
candidates for the teaching profession. Since the accountability system will provide feedback on
the performance of the teacher candidates on each of the programdsaide®, BCSE, and
INTASC), insights will beprovided about where the unit needs to make necessary improvements

in achieving the goals set by the standards. Where teacher candidate assessment demonstrates
low performance on any standard, the unit maydateps to improve the program related to that
standard. Because the Boyce teacher preparation unit is a new program, no data has yet been
entered into the data base other than the admissions and basic demographic information on the
students who have decked teacher education as the desired major for the year2BQ09 As

data becomes available through the use of the assessment instruments on the teacher candidates,
the data as shown in the table headings will be entered.

CAP Figure 2: Boyce TEP Accantablity System Datadse

IDNum | Yr.Code| TermCde| ProgCde| Last, First Midd Addr_Line_1 City State
0910 FA C05 A
0910 FA C05 B
0910 FA C05 C
0910 FA C05 D
Acad.Test Pre- Exit FE | FE Il
Zip | Phone | email Score Thurst. Scale Pre| Thurst.ScaldPost | TEP GPA TEP GPA Eval. Eval
DispQuesPre Disp Ques:Post KTSRub.Sc.| TWSST Score| ST Grade| KTIPPass/Fail/NA
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Appendix

TABLE 1: Kentucky Teacher Standards Initial Level Performance

STANDARD 1: THE TEACHER DEMONSTRATES APPLIED CONTENT KNOWLEDGE

The teacher demonstrates a current and sufficient academic knowledge of the certified content areas to develop student

knowledge and performanéethose areas

1.1 Communicates concepts, processes, and knowledge
Accurately and effectively communicates concepts, processes and/or knowledge and uses vocabulary that is clear,
correct, and appropriate for students.

1.2 Connects content to life experierss of students.
Effectively connects most content, procedures, and activities with relevant life experiences of students.

1.3 Demonstrates instructional strategies that are appropriate for content and contribute to student

learning.

Uses instructionisstrategies that are clearly appropriate for the content and processes of the lesson and make a clear
contribution to student learning.

1.4 Guides students to understand content from various perspectives.
Provides opportunities and guidance for studemtohsider lesson content from different perspectives to extend their
understanding.

1.5 Il dentifies and addresses studentsd misconceptions of con
Identifies misconceptions related to content and addressegitiverg planning and instruction
STANDARD 2: THE TEACHER DESIGNS AND PLANS INSTRUCTION
The teacher designs/plans instruction that develops student abilities to use communication skills, apply core concepts, becom
selfsufficient individuals, become responsible team members, think and soblempsp and integrate knowledge
2.1 Develops significant objectives aligned with standards.
States learning objectives that reflect key concepts of the discipline and are aligned with local or state standards.
2.2 Uses contextual data to design instructiorelevant to students.
Plans and designs instruction based on conceptual (i.e., student, community, and/or culturalhssespneent data.
2.3 Plans assessments to guide instruction and measure learning objectives.
Prepares assessments that measurergtpdeformance on each objective and help guide teaching.
2.4 Plans instructional strategies and activities that address learning objectives for all students.
Aligns instructional strategies and activities with learning objectives for all students.
2.5 Plans instructional strategies and activities that facilitate multiple levels of learning.
Plans instructional strategies that include several levels of learning that require higher order thinking.
STANDARD 3: THE TEACHER CREATES AND MAINTAINS LEARNING CLIMA TE
The teacher creates a learning climate that supports the development of student abilities to use communication sdlls, apply
concepts, become sedtifficient individuals, become responsible team members, think and solve problems, and integrate
knowledge.
3.1 Communicates high expectations.
Sets significant and challenging objectives for students

ability to achieve these objectives.
3.2 Establishes a positive learning environment.
Establiies clear standards of conduct, shows awareness of student behavior, and responds in ways that are both
appropriate and respectful of students.
3.3 Values and supports student diversity and addresses individual needs.
Uses a variety of strategies and melthto support student diversity by addressing individual needs.
3.4 Fosters mutual respect between teacher and students and among students.
Treats all students with respect and concern and monitors student interactions to encourage students tottreat each o
with respect and concern.
3.5 Provides a safe environment for learning.
Creates a classroom environment tieboth emotionally and psically safe for all students.
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STANDARD 4: THE TEACHER IMPLEMENTS AND MANAGES INSTRUCTION
The teacher introdies/implements/manages instruction that develops student abilities to use communication skills, apply core
concepts, become seliifficient individuals, become responsible team members, think and solve problems, and integrate
knowledge.
4.1 Uses a varietyf instructional strategies that align with learning objectives and actively engage
students.
Uses a variety ofnstructional strategies that engage students throughout the lesson on tasks assigned with learning
objectives.
4.2 Implements instruction based on diverse student needs and assessment data.
Implements instruction based on contextual information and assessment data.
4.3 Uses time effectively.
Establishes efficienprocedures for performing nanstructional tasks, handling materials aughplies, managing
transitions, and organizing and monitoring group work so that there is minimal loss of instructional time.
4.4 Uses space and materials effectively.
Uses classroom space and materials effectively to facilitate stlesning.
4.5 Implements and manages instruction in ways that facilitate higher order thinking.
Instruction provides opportunity to promote higloeder thinking.

STANDARD 5: THE TEACHER ASSESSES AND COMMUNICATES LEARNING RESULTS
The teacher assess learning and comnatinic results to students and others with respect to student ability to use
communication skills, apply core concepts, becomessdffcient individuals, become responsible team members, think and
solve problems, and integrate knowledge.
5.1 Uses preasessments.
Uses a variety opre-assessments to establish baseline knowledge and skills for altsdents.
5.2 Uses formative assessments.
Uses a variety of formative assessments to determine
5.3 Uses summatig assessments.
Uses a variety oBummativeassessments to measure student achievement.
5.4 Describes, analyzes, and evaluates student performance data.
Describes, analyzes, and evaluates student performance data to determine progress of individaatgyand
differences in progress among student groups.
5.5 Communicates learning results to students and parents.
Communicates learning results to students and patbatprovide a clear and timely understanding of learning
progress relative to objects.
5.6 Allows opportunity for student selfassessment.
Promotes opportunities for students to engage in accuratesselsment of learning.

STANDARD 6: THE TEACHER DEMONSTRATES THE IMPLEMENTATION OF TECHNOLOGY
The teacher uses technologystgpports instruction; access and manipulate data; enhance professional growth and productivity;
communicate and collaborate with colleagues, parents, and the community; and conduct research.
6.1 Uses available technology to design and plan instruction.
Uses technologyto design and plan instruction.
6.2 Uses available technology to implement instruction that facilitates student learning.
Uses technologyto implement instruction that facilitates student learning.
6.3 Integrates student use of availableechnology into instruction.
Integrates student use of technology into instruction to enhance learning outcomes and meet diverse student needs.
6.4 Uses available technology to assess and communicate student learning.
Uses technology to assess and comugatsistudent learning.
6.5 Demonstrates ethical and legal use of technology.
Ensures that personal use and student ugeabinology are ethical and legal.
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STANDARD 7: REFLECTS AND EVALUATES TEACHING AND LEARNING
The teacher reflects on and evaésaspecific teaching/learning situations and/or programs.
7.1 Uses data to reflect and evaluate student learning.

Reflects on and accurately evaluates student learning using appropriate data.
7.2 Uses data to reflect on and evaluate instructional practice.

Reflects on and accurately evaluates instruction practice using appropriate data.
7.3 Uses data to reflect on and identify areas for professional growth.

Identifies areas for professional growth usiagpropriate data.

STANDARD 8: COLLABORATES WITH COL ELGUES/PARENTS/OTHERS
The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs tha
develop student abilities to use communication skills, apply core concepts, becesudfioaint individuals, become
responsible team members, think and solve problems, and integrate knowledge.
8.1 Identifies students whose learning could be enhanced by collaboration.
Identifies one or more students whose learning could be enhanced by collaboration ared @ro@ppropriate
rationale.
8.2 Designs a plan to enhance student learning that includes all parties in the collaborative effort.
Designs a plan to enhance student learning that includes all parties in the collaborative effort.
8.3 Implements planned actiities that enhance student learning and engage all parties.
Implements planned activities that enhance student learning and engage all parties.
8.4 Analyzes data to evaluate the outcomes of collaborative efforts.
Analyzes student learning data to evalihteoutcomes of collaboration and identifies next steps.

STANDARD 9: EVALUATES TEACHING AND IMPLEMENTS PROFESSIONAL DEVELOPMENT
The teacher evalwuates his/ her overall performance with respe
skills and processes necessary, and implements a professional development plan.
9.1 Self assesses performance relative to Kentuckyods Teacher
Identifies priority growth areas and strengths by thoroughly and accurately assessing currenapegfomall the
Kentucky Teacher Standards.
9.2 Identifies priorities for professional development based on data from sedissessment, student
performance and feedback from colleagues.
Identifies priorities for professional development based onfaataselfassessment, student performance and
feedback from colleagues.
9.3 Designs a professional growth plan that addresses identified priorities.
Designs a clear, logical professional growth plan that addresses all priority areas.
9.4 Shows evidence girofessional growth and reflection on the identified priority areas and impact on
instructional effectiveness and student learning.
Shows clear evidence of professional growth and reflection on the identified priority areas and impact on iastruction
effectiveness and student learning.

STANDARD 10: PROVIDES LEADERSHIP WITHIN SCHOOL/COMMUNITY/PROFESSION
The teacher provides professional leadership within the school, community, and education profession to improve student learni
and weltbeing.
10.11dentifies leadership opportunities that enhance student learning and/or professional environment
of the school.
Identifies leadership opportunities in the school, community, or professional organizations and selects one with the
potential for psitive impact on learning or the professional environment and is realistic in terms of knowledge, skill,
and time requirement.
10.2 Develops a plan for engaging in leadership activities.
Develops a leadership work plan that describes the purpose, sedggracipants involved and how the impact on
student learning and/or the professional environment will be assessed.
10.3 Implements a plan for engaging in leadership activities.
Implements the approved leadership work plan that has a clear timelinentd/actions and a clear description of how
impact will be assessed.
10.4 Analyzes data to evaluate the results of planned and executed leadership efforts.
Analyzes student learning and/or other data appropriately to evaluate the results of plannedwad Badership
efforts
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TABLE 2: Interstate New Teacher Assessment and Support Consortium (INTASC)
INTASC Standards with Dispositions Indicators

Standard 1: Subject Matter

The teacher understands the central concepts, tools of inquiry, and strutthesdiscipline(s) he or she

teaches and can create learning experiences that make these aspects of subject matter meaningful for

students.

1.20 Dispositions

1.21 The teacher realizes that subject matter knowledge is not a fixed body of facts butes emahpl
everevolving. S/he seeks to keep abreast of new idedsiaderstandings in the field.

1.22 The teacher appreciates multiple perspectives and conveys to learners how knowledge is developed
from the vantage point of the knower.

1.23 The teacher has enthusiasm for the discipline(s) s/he teachesandrsections to everyday life.

1.24 The teacher is committed to continuous learning and engages in professional discourse about subject
matter knowledge and children's leanof the discipline.

Standard 2: Student Learning

The teacher understands how children and youth learn and develop, and can provide learning

opportunities that support their intellectual, social and personal development.

2.20 Dispositions

2.21 The teachappreciates individual variation within each area of developments, shows respeet for th
diverse talents of all learners, and is committed to help them desadfaqwnfidence and

2.22 The teacher is disposed to use students' strengths as f@bgowth, and their errors as an
opportunity for learning.

Standard 3: Diverse Learners

The teacher understands how students differ in their approaches to learning and creates instructional

opportunities that are adapted to learners fromrdéveultural backgrounds and with exceptionalities.

3.20 Dispositions

3.21 The teacher believes that all children can learn at high levels and persists mdieiidren
achievesuccess.

3.22 The teacher appreciates and values human dyvesfsows respect for student's varied talents and
perspectives, and is committed to the pursuit of "imhliglly configured excellence."

3.23 The teacher respects students as individuals with differing personal and family backgrounds and
variousskills, talents, and interest.

3.24 The teacher is sensitive to commuaity cultural norms.

3.25 The teacher makes students feel valued for the potential as people, and helps them learn to value
eachother.

Standard 4: Instructional Strategies

The teacher understands and uses a variety of instructional strategies to encourage students' development

of critical thinking, problem solving, and performance skills.

4.20 Dispositions

4.21 The teacher values the development of students' ctiticking, independent problem solving, and
performance capabilities.

4.22 The teacher values flexibility and reciprocity in the teaching process as necessary for adapting
instruction to stuent responses, ideas and needs.

4.23 The teaatr values the use of educational technology in the teaching and learning process.
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Standard 5: Learning Environment

The teacher uses an understanding of individual and group motivation and behavior to create a learning

environment that encourages positbaeial interaction, active engagement in learning, and self

motivation.

5.20 Dispositions

5.21 The teacher takes responsibility for establishing a positive climate in the classroom and participates
in maintaining such aithate in the school asvehole.

5.22 The teacher understands how participation supports commitment, and is committed to the expression
and use of denapatic values in the classroom.

5.23 The teacher values the role of students in promoting each other's learning amdegdtbg
importanceof peer relationships in eftlishing a climate of learning.

5.24 The teacher recognizes the values of intrinsic motivation to studertshg growth and learning.

5.25 The teacher is committed to the continuous developofendividual students' abilities and
considerdow different motivational strategies are likely to encourage this development for each
student.

Standard 6: Communication

The teacher uses knowledge of effective verbal, nonverbamadth communication techniques to

foster active inquiry, collaboration, and supportive interaction in the classroom.

6.20 Dispositions

6.21 The teacher recognizes the power of language for fosterirgxpedfssion, identity development,
andlearning.

6.22 The teacher values many ways in which people seek to communicate and encourages many modes of
communication in the classroom.

6.23 The teacher is a thghtful and responsive listener.

6.24 The teacher appreciates the cultural dimeasibnommunication, responds appropriately, and
seeksd foster culturally sensitive communication by and among all students in the class.

Standard 7: Planning Instruction

The teacher plans and manages instruction based upon knowledge ofreabiggtstudents, the

community, and curriculum goals.

7.20 Dispositions

7.21 The teacher values both doerm and short term planning.

7.22 The teacher believes that plans must always be open to adjustment and revision based on student
needsard changing circumstances.

7.23 The teacher values planning as a collegial activity.

Standard 8: Assessment

The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the

continuous intellectual, social and phgadidevelopment of the learner.

8.20 Dispositions

8.21 The teacher values ongoing assessment as essential to the instructional process and recognizes that
many different assessment strategies, accurately and systematically used, are necessary for
monitoring and promoting student learning.

8.22 The teacher is committed to using assessment to identify student strengths and promote student
growthrather than to deny students access to learning opportunities.
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Standard 9: Reflectionand Professional Development

The teacher is a reflective practitioner who continually evaluates the effects of her/his choices and actions

on others (students, parents, and other professionals in the learning community) and who actively seeks

out opportuities to grow professionally.

9.20 Dispositions

9.21 The teacher values critical thinking and-deded learning as habits of mind.

9.22 The teacher is committed to reflection, assessment, and learningra®iny process.

9.23 The teacher is Wing to give and receive help.

9.24 The teacher is committed to seeking out, developing, and continually refining practices that address
theindividual needs of students.

9.25 The teacher recognizes her/his professional responsibility for engagimd) $Snpporting appropriate
professional practices for self and colleagues.

Standard 10: Collaboration, Ethics, and Relationships

The teacher communicates and interacts with parents/guardians, families, school colleagues, and the

community to suport students' learning and wélking.

10.20 Dispositions

10.21 The teacher values and appreciates the importance gfedtsof a child's experience.

10.22 The teacher is concerned about all aspects of child‘bswet] (cognitive, emotional, sociand
physical), and islert to signs of difficulties.

10.23 The teacher respects the privacy of studentsanfitlentiality of information.

10.24 The teacher is willing to consult with other adults regarding the education afiivglbf hethis
students.

10.25 The teacher is willing to work with other professionals to improve the overall learning environment
for students.
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TABLE 3: Boyce Core Standards of Expectations (BCSE)

1. Knowledge of Subject Matter- The teacher understands the central concepts of the subject
matter necessary for teaching in the endorsement(&E€3&.#1)

2. Knowledge of Human Development and Learning The teacher understands the nature of
learning, how students learn and develop,arip | i es t hat Kknowl edge to
total development(KTS #3)

3. Adapting Instruction for Individual Needs - The teacher understands the individual nature

of learning, and implements assessment and diverse instructional approaches to mmdeesnt s 6
diverse needs and experienqésL'S #4)

4. Multiple Instructional Strategies - The teacher understands and uses best practices
supported by current research to develop student lea(Kin§#4)

5. Classroom Motivation and Management Skills- The teacher understands principles of
motivation to learn, and techniques of classroom management to create a positive learning
environment for effective learnin@KTS #3)

6. Communication Skills - The teacher knows effective oral and written communicatidfs sk

and applies that knowledge through a variety of communication techniques to foster active
learning.(KTS #6)

7. Instructional Planning Skills - The teacher plans and prepares instruction connected to core
content, and the learning context, and basedknowledge of effective instructional strategies.
(KTS #2)

8. Assessment of Student Learning- The teacher understands the vital importance of
assessment in the instructional process and applies assessment strategies to promote student
performance and tdetermine teaching effectivene@sTS #5)

9. Professional Commitment and Responsibility- The teacher practices reflective skills for
selfevaluation of teaching effectiveness and is routinely engaged in purposeful mastery of the
art and science of tedoly. (KTS #7and #9)

10. Collaboration - The teacher interacts in a professional, effective manner with colleagues,
parents, and other member s of the ceédemunity
(KTS #8)

11. Servant Leadership- The teacher knosvand practices principles of leadership and seeks
opportunities to serve in leadership rol€3.S #10)

12. Technology - The teacher uses technology in the planning, delivery, analysis, and
assessment of learning and instruction andefs ethical uses téchnology. (KTS #6)
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Table 4below is designed to give comprehensive information abouflibestone Agreement

Scale howitist o be used (Column 2 ANew #, is the orc
the instrument), the item statemef@slumn 3) that the student must agree or disagree with, the

alignment of each of the items with the progr
expected correct response (column 5 AA or DO0)
ADfficulty Levelo, E = Easy, A=Average, D=Di f

TABLE 4: Thurstone Agreement Scale for Assessing Boyce Teacher Dispositions

New Standards AorD | Difficulty

# # Item Statement Assessed * *x Level ***

1 1 All children can learn. K-3.1,B-3, 1-3.21 A E

2 13 | When | give my best, most children will learn when given enough , K-3.1B-3, D D
help. [-3.21

3 7 |¢KS GSIFOKSNRa RFEe& Aa ofishdingto 2] K-2.4,2.53.1,B-3, D A
tailor instruction to individual children. 1-3.22

4 2 Understanding the central concepts of my teaching subject is K-1.1,1.4,1.5, B-1, A E
necessary. I-1.21

5 14 | Asateacher | need to understand most of the general concepts K-1.1,1.3,1.4, B-1, D D
and the basic structures of the discipline (subject) | teach to be an I-1.24
effective teacher.

6 8 The most important component of my teaching is the accuracy of K-1.2 D A
the knowledge | share, then allowing the student to apply it to B-1,
his/her own everyday life. [-1.23

7 9 The effective teacher not only knows the concepts of his/her K-1,7.3 A A
discipline of teaching but also is engaged in continuous learning B-1,
and revision of that knowledge. 1-1.24

8 3 Principles of learning apply to how all children learn. K-1.3,B-2,1-2.0 A E

9 15 If I apply the knowledge of how children learn and develop, most K-1 D D
children will experience a well-rounded development: spiritual, B-2,
intellectual, social, and emotional. |-2.21

10 10 If I apply the knowledge of the nature of learning, and how K1,2,3 A A
students learn and develop, each student can experience well- B-2,
rounded development. 1-4.22

11 4 I must know and use a variety of teaching strategies for effective K-2.5, B-4, A E
student learning. I-4

12 16 I must know and use a variety of teaching strategies that work K-2.4,2.5, B-4, D D
best for the majority of learners. 1-4.22

13 11 | There are many effective instructional strategies that may be K-2.5, 3.3, B-4, D A
used, so trying to use a variety of strategies is not practical for the I-4.
0dzaé G(GSIOKSNDRa& aOKSRdzZ So

14 5 Use of classroom management skills is necessary for effective K-3, B-5, A E
student learning. I-5.1

15 17 | The mostimportant part of creating a positive learning K-3.1,3.2, B-5, D D
environment in a classroom is using a variety of teaching 1-5.22 & 5.23
strategies in order to meet individual needs.

16 12 If I apply principles of motivation to learn, and effective classroom K-3, B-5, A A
management, | can create an atmosphere for active engagement I-5.23
in learning and student self-motivation.
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17 6 A teacher is an effective communicator. K-1.1,6.2, B-6, 1-6.21
18 18 If I know and apply effective communication skills and techniques, K-3.1,6.2, B-6, D
| can promote active learning for most of my students. 1-6.22
19 28 Using my knowledge of effective verbal, non-verbal, and media K-1.1,3.1,6.4, B-6, A A
communication techniques will lead to active student 1-6.22
involvement in the learning process.
20 19 Planning for instruction is important for the teacher who has not K-2.2,2.4,2.5, B-7 D D
had experience of writing lesson plans over the years. I-7.21
21 37 Daily planning for instruction is important for most teachers K-2, B-7,1-7.3 D) A
22 38 | The need to plan for instruction is dependent on the extent of K-2.2, D D
knowledge of the teacher in the subject or discipline of teaching. I-7.22, B-7
23 29 Lesson planning requires knowledge of the students, the subject K-2.2,2.5,B-7 A A
matter, the community, as well as the curriculum goals. -7
24 20 Effective instruction always involves assessment. K-4.2,5, B-8, 1-8.21 A E
25 39 | Anunderstanding and use of assessment strategies in the K-5, B-8, D D
instructional process promotes learning for the learners who are 1-8.22
lagging behind, and helps the teacher gauge the effectiveness of
the teaching.
26 30 If I use both formal and informal assessment techniques, | can K-5.1,5.2,5.3, B-8, A A
0SGGSNI SO fdk (S YR SyadnNB -8
27 31 | Without the application of assessment in the instructional process K-5.5, B-8, A A
teaching is ineffective. 1-8.21
28 21 | Asateacher | must practice reflective self-evaluation skills K-7.3,B-9 A E
for my own professional continuous improvement. 1-9.21,9.22
29 40 | Abeginning teacher must practice reflective self-evaluation of K-7,B-9, 1-9.25 D D
his/her teaching until he/she masters the art and science of
teaching.
30 32 If I expect to grow as a professional teacher, | must continually K-7.3,B-9 A A
evaluate the effects of my choices as a teacher. 1-9.22
31 22 | The effective teacher must practice collaboration to support ,K-8.1,8.2, B-10 A E
student learning. 1-10.24, 10.25
32 41 Fostering relationships with professional colleagues is what K-8.2, B-10 D D
collaboration is about. 1-10.25
33 33 Student learning and well-being is supported by teachers who K-8.3, B-10 A A
practice collaboration with colleagues, parents, and even agencies 1-10.22
of the community.
34 23 Every teacher is a leader. ,K-10.2,10.3, B-11 A E
1-9.25
35 | 42 |.SOFdzaS 27 (KS olASIAGIKRS NiI2a FNEROH K-10.1, B-11 D D
learning, participation in leadership roles must be limited. 1-9.24
36 34 | The effective teacher is open to new ideas in the school. K-10.2, B-11 A A
1-9.23,10.24
37 43 Effective teachers as leaders are usually creative problem solvers. ,K-9,10, B-11 D D
1-9.21;4.21, 4.22
38 24 Use of technology is a vital part of the teaching profession. K-6,1-6.2, B-12, A E
1-4.23
39 44 | Technology can be used in the planning, delivery, analysis, and ,K-6.1-6.3, B-12, D D
assessment of learning and instruction. 1-6.2;8.1
40 35 As a teacher | must use media communication techniques to K-6.2, B-12, A A
foster active inquiry, collaboration, and supportive interaction in 1-4.23;6.22
the classroom.
41 25 | Formal standardized testing is necessary and beneficial in the K-5.1,.3,B8 A E
overall process of assessment. 1-8.21
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45 In terms of mastery of the knowledge in my discipline of teaching, K-1.1,1.2,B-1 D D
42 I will gain that mastery through years of experience in teaching. [-1.24
43 36 | believe that all children can learn at high levels. ,K-3.1,B-2, 1-3.21 A A
44 26 | believe a teacher should regularly be engaged in both long-term K-2.2,B7 A E
and short-term planning. I-7.21
45 27 | believe a teacher should be committed to reflection about K-7.3,B9 A E
his/her teaching, to assessment as a necessity for effective [-9.22
teaching, and to personal learning as an ongoing process.

Expected Performance Level on Thurstone Dispositions ScalbBnimum 88% Correct (40 of 45 correct)

Developed by Al Hickey, All rights reserved

* B= Boyce Core Standard Expectation; K =Kentucky Teacher Standard; | =INTASC dispositions
indicators. Refer to the Conceptual Framework Table 1 for the full alignment of these standards.

**A =Agree; D = Disagree

NOTE: SeeTable5bel ow for an explanation for why each
ADiIi sagreeo.

*** E=Easy, meaning that most students should get this correct. Those who do not need to be
corrected immediately

D=Difficult, meaning that only the high disposition student or highly motivated teacher will get this
O2NNBOG @ ¢CKAa aGdzRSYyd KFra | aylGdz2Nyfad RAALRZRAAGA?Z
motivated to reach for the higher standard

A=Average, meaning many will get this correct while a significant number of others will not. Those

who miss this item are borderline low in this disposition, and will need to be trained and taught to
develop this disposition.
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Table 5is designed texplain why each of the itenaf the Thurstone Dispositions Scalase
determined to be of a certain ADIifficulty Lev
column 2 is the Key for the required correct response from the student, column 3ifisctiléeyd

level of each item, and column 4 is the explanation for rating the difficulty level as each one is

rated in column 3.

TABLE 57 Explanation of Thurstone DispositionsScale Scoring Decisions

Item # | Correct | Difficulty Explanation of Response
Response Level
1 A E This is a baseline fAdispositiono
100% of the candidatetauld agree with the statement.
2 D D Because of the phrase fimost child
goal ilsl tchhaitl diraen wi | | |l earno
3 D A A majority of candidates should disagree with this but others will be caught

the truth that the teacheroés day
individualizing instruction; however, the goal is always to taibstruction to
meet the needsf individual learnes.

4 A E All candidates should agree that knowledge of the central concepts of the
teaching subject is absolutely necessary; therefore 100% of the candidateg
should get this correct.

5 D D Thisisdific ul t because candidates may I
concepts is all that can be expected; however, it is necessary to know all 0
central concepts (not the general concepts) to be an effective teacher.

6 D A Some candidates will believ t h a't it is the stude
they | earn to their own |ives; ho
the studentsdéd to apply the knowl e
on their own. Most candidateslidbelieve the latter,

7 A A Some candidates will believe that once they have learned their subject are
growth in the knowledge of that subject is complete; however most will
understand that knowledge is exdranging and therefore the teacher ningst
continuously learning and revising the knowledge of the field.

8 A E Since a Aprincipled is an accepte
statement as a basic axiom of teaching; therefore 100% of the candidates
get this correct.

9 D D The candidate should believe that
of the principles of how children learn and develop; however, many will bel
that the teacher can only expect

10 A A Most candidates will believe that the learn@rari | | 0 e x poumdéde n
devel opment, not that +obneled daveloprgentfi
Some wi | | believe only that they
average difficulty.

1 A E It is a basic premise of effective teaching that teachers must know and use
variety of teaching strategies; therefore 100% of the candidates should agr
with this.

While it seems reasonable to teach to reach the majority o&lsaihis really

required that teachers teach to r
this majority idea and therefore agree with it but only the most perceptive v
12 D D di sagree and teach to reach #fall o
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13

Some candidates will believeatthe teacher is too busy to attempt to use m
different strategies and also some will believe they should use the teaching
strategies that best suit the teacher, not that best achieve the learning resu
however, most should get this correctand nfiacki s agr e e 0

14

Every candidate should believe that classroom management is vitally impg
to the learning results; therefore 100% of the candidates should agree with

15

Thisis difficult for a candidate because it is important to usaréety of
teaching strategies, BUT it is not thost importanf or fAcr eat i n
|l earning environmentao. Under st an
motivation and behavior is most important in creatingpsitive learning
environment.

16

Some candidates will believe that it is not necessary to know and apply
principles of motivation to learn in order to create an atmosphere for active
engagement of the learners; however, the majority should understand that
knowledge is necessary feffective classroom management and creating an
active engagement of the learners.

17

Every candidate should believe that effective communication skills is basic
an effective teacher; therefore 100% of the candidates should agree with t

18

The word fAmosto is what makes thi
candidates believe that is all that can be expected; however, effective
communication skills should result in learning by all of the learners.

19

Some candidates will believe tithe use of effective verbal and nreerbal
communication skills is not all that important for active student involvemen
the learning process; however, the majority should believe that they are
extremely i mportant to snngdentso

20

Most students will believe that teachers who have had much experience in
teaching will no longer need to plan lessons for teaching and will therefore
fagreeod with this statement; howe
that plannings a perpetual process and that the need to prepare lessons n¢
ends. Planning is not just for those teachers who have not had experience
teaching over the years, but for all teachers all the time.

21

Some candidates will believe that not alidbers have to plan for their
teachingéthey are natur al teacher
candidates will know that planning is for all teachers.

22

This is difficult and most wil] f

more knavledge of the subject the teacher has the less that teacher will ne
plan for teaching; however, knowledge of the subject does not make a goo
teacher by itself. Planning for the instruction is ALWAYS necessary, even
the most knowledgeable teacher

23

Some candidates will believe that knowledge of all of these is not necessa
lesson planning; but most will know that the more that is known about the
context of the teaching the more effective the planning will be.

24

Assessment isugh a basic premise of effective teaching that all candidates
should agree with this; therefore 100% of the candidates should agree with

25

Only the most committed and knowledgeable candidates will see that this

statement is weak because it fees only on the assessment need for those

learners who are lagging behind; therefore the majority will agree with this
be wrong. The candidates must believe that assessment is necessary for
all learners todarn and grow to their maximum.
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26

Some students will disagree with this believing that it is not necessary to u
Aformal 06 assessments to help the
however, most candidates will see the value in using the formal and inform
assessments evaluate student learning.

27

Some candidates will disagree with this statement because they believe
assessment is performed at the en
teaching process; however, most will believe that assessmentriirruoos
process throughout the teaching.

28

Since assessment is so integral to the teaching process, all candidates sh¢
fagreeo with this statement; ther
this.

29

This statement is difficult becaet many candidates believe that a teacher wi
one day arrive at the point of near perfection and will therefore not need to
reflect about their teaching in order to improveerefore many will agree with
this statement and be incorrect.

30

Some cadidates believe it not necessary to continually evaluate the effects
their choices they will therefore disagree with this statement; however, mo
candidates will see the value in a continuous process of reflection for grow|
and agree with the statenten

31

Because collaboration is a basic standard for effective teacher training, all
candidates should agree with this statement; therefore 100% of the candid
should agree with this.

32

Since most candidates will relate collaboration soleti their professional
colleagues, a majority of candidates will agree with this statement; howewvs
the bigger picture, collaboration must also include parents and others.

33

Some candidates will not understand the need to collaborate with egénttie
community and will therefore disagree with this statement. Many will also
agree making this statements average in difficulty

34

Itis a primary standard of the KTS to help teachers become leaders; there
100% of the candidates should egwith this.

35

Leadership is not in conflict wit
studentsd | ear n; in fact, |l eader s
however, most candidates separate the concept of leadership froastgream

and will therefore agree that being a leader is in conflict with the teaching r,

36

Some candidates are likely to disagree with this since they may view new i
as disruptive change in the stability of the school; however, the willisgioe
be open to new ideas is a quality of an effective leader, and teachers must
effective leaders; Most candidates will agree with this statement making it
average difficulty concept.

37

An effective teacher aproblemsbher btgust
Asometi meso,; however, most candi
problem solvers and will therefor
problem solvers, failing to understand how important the quality is for
leadership.

38

Since the knowledge and use of technology is a basic standard for effectiv
teacher training, 100% of the candidates should agree with this statement.

39

Candidates will agree with this b
shaul d be stated as fAmust 0. Whi | e
it as an absolute necessity in all phases of the teaching/learning process.
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40 A A Some candidates will not believe
will therefore disgree with this statement; however, media and technology
must be used for all the ends mentioned if the teacher is to be effective.

41 A E Since formal standardized testing has proven to be an effective part of the
overall assessment process, 100% oftdraidates should agree with this
statement.

42 D D Most candidates believe they will master their subject content by teaching

years; however, mastery of the content of the teaching area is only achievg
the teacher remains current with the reskeanot by ever achieving final
mastery of the content.

43 A A Some candidates believe that some learners cannot learn on high levels
regardless of how hard they try; however, most candidates realize that eve
learner has unlimited potential. Sinceshwill agree with this statement, it is
an average difficulty concept.

44 A E Planning, both long term and short term, are basic to effective teaching;
therefore, 100% of the candidates should agree with this statement.
45 A E Professional developmeista key standard for all teachers; therefore, every

candidate should be involved in whatever it takes to grow and develop
professionally Therefore, 100% of the candidates should agree with this
statement.

Table 6 below is the student version of tlieurstone Dispositions Scaldsat will be

administered to the student. No teacher candidate will ever see Table 4 or Table 5 above because
they contain information that would invalidate the administration of the measure to the candidate

if the candidate &d seen the two tables.

TABLE 6: Thurstone Scale StudentVersion-Assessment of Teacher Candidate

Dispositions
Thurston Agreement Scale for Measuring Teacher Candidate Dispositions
(Student Version)
Teacher Candidate: ID #

Education Major:

Directions: This assessment instrument is a survey of your consistency with the dispositions indicators of
the Boyce Core Standards of Expectations, that are aligned with the Kentucky Teacher Standards, and
the national INTASC (Interstate New Teacher Assessment and Support Consortium) principles. Your
responses will help you identify any beliefs/attitudes that are contrary to expectations for teacher
dispositions as set by state and national standards and which Boyce College has adopted. Your
responses will be aggregated with those of other teacher candidates and analyzed so that we can
improve our teacher preparation unit programs. The survey should take you about 15 minutes to
complete; however, give serious thought to each statement below to determine if you agree or disagree
with each one.
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nature of the statements. Therefore answer honestly about what you believe. Some of the items will

be more difficult than others, so read carefully and answer from the heart. If any part of the statement

82dz RAAFINBS 6AGKST G(KSy @ 2yimagde didethéthotyht MNIhe holes 5 ¢

statement> G KSy OANDf S aG!' ¢ F2NI ! ANBS¢ o

# Item Statement Response

1 | All children can learn. A D

2 | Understanding the central concepts of my teaching subject is necessary. A D

3 | Principles of learning apply to how all children learn. A D

4 | I must know and use a variety of teaching strategies for effective student learning. A D

5 | Use of classroom management skills is necessary for effective student learning. A D

6 | Ateacher is an effective communicator. A D

7 [¢KS GSI OKSNIDa RI @& Aa 4£LoSshdingtb ®ilfrinstracBon A| A D
to individual children.

8 | The most important component of my teaching is the accuracy of the knowledge | A D
share, then allowing the student to apply it to his/her own everyday life.

9 | The effective teacher not only knows the concepts of his/her discipline of teaching A D
but also is engaged in continuous learning and revision of that knowledge.

10 | If I apply the knowledge of the nature of learning, and how students learn and A D
develop, each student can experience well-rounded development.

11 | There are many effective instructional strategies that may be used, so tryingtousea | A D
variett 2F &GN GS3IASa A& y2i LINI OGAOIf

12 | If I apply principles of motivation to learn, and effective classroom management, |
can create an atmosphere for active engagement in learning and student self- A D
motivation.

13 | When | give my best, most children will learn when given enough help. A D

14 | Asateacher | need to understand most of the general concepts and the basic A D
structures of the discipline (subject) | teach to be an effective teacher.

15 | If I apply the knowledge of how children learn and develop, most children will A D
experience a well-rounded development: spiritual, intellectual, social, and
emotional.

16 | I must know and use a variety of teaching strategies that work best for the majority A D
of learners.

17 | The most important part of creating a positive learning environment in a classroom A D
is using a variety of teaching.

18 | If I know and apply effective communication skills and techniques, | can promote A D
active learning for most of my students.

19 | Planning for instruction is important for the teacher who has not had experience of A D
writing lesson plans over the years.

20 | Effective instruction always involves assessment. A D

21 | Asateacher | must practice reflective self-evaluation skills for my own professional A D
continuous improvement.
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22 | The effective teacher must practice collaboration to support student learning. A D

23 | Every teacher is a leader. A D

24 | Use of technology is a vital part of the teaching profession. A D

25 | Formal standardized testing is necessary and beneficial in the overall process of A D
assessment.

26 | | believe a teacher should regularly be engaged in both long-term and short-term A D
planning.

27 | | believe a teacher should be committed to reflection about his/her teaching, to A D
assessment as a necessity for effective teaching, and to personal learning as an
ongoing process.

28 | Using my knowledge of effective verbal, non-verbal, and media communication A D
techniques will lead to active student involvement in the learning process.

29 | Lesson planning requires knowledge of the students, the subject matter, the A D
community, as well as the curriculum goals.

30 | If luse both formal and informal assessment techniques, | can better evaluate and A D
SyadaNBE (GKS aiddzRSydaqQ 2@0SNIftf € SINYyA

31 | Without the application of assessment in the instructional process teaching is A D
ineffective.

32 | If I expect to grow as a professional teacher, | must continually evaluate the effects A D
of my choices as a teacher.

33 | Student learning and well-being is supported by teachers who practice collaboration | A D
with colleagues, parents, and even agencies of the community.

34 | The effective teacher is open to new ideas in the school. A D

35 | As ateacher | must use media communication techniques to foster active inquiry, A D
collaboration, and supportive interaction in the classroom.

36 | | believe that all children can learn at high levels. A D

37 | Daily planning for instruction is important for most teachers A D

38 | The need to plan for instruction is dependent on how knowledgeable the teacher is A D
in the subject or discipline of teaching.

39 | Anunderstanding and use of assessment strategies in the instructional process
promotes learning for the learners who are lagging behind, and helps the teacher A D
gauge the effectiveness of the teaching.

40 | A beginning teacher must practice reflective self-evaluation of his/her teaching until | A D
he/she masters the art and science of teaching.

41 | Fostering relationships with professional colleagues is what collaboration is about. A D

42 |Becauseof i KS (Sl OKSNRDa NBalLRyairoAftAiide G4 A D
participation in leadership roles must be limited.

43 | Effective teachers as leaders are usually creative problem solvers. A D

44 | Technology can be used in the planning, delivery, analysis, and assessment of A D
learning and instruction.

45 | In terms of mastery of the knowledge in my discipline of teaching, | will gain that A D

mastery through years of experience in teaching.
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TABLE 7: Dispositions Questiomaire for Assessing Teacher Candidate Dispositions

Dispositions Questionnaire Master Table

The questions below are used in the intermediate and final dispositions assessment of Boyce teacher
candidates. Each question is aligned with one of the INTASC principles, the Kentucky Teacher Standards
(Initial Level), and the Boyce Core Standards of Expectations (BCSE) as indicated by the identification
number in the first column of the table. During the seminar meetings of the ED 381 Clinical Experience
course, and later during the seminar sessions of the Supervised Teaching semester, the questions are
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according to the rubric as shown beneath each question. Possible evidence for evaluating each level of
the rubric is indicated in the boxes for each level. The teacher candidate is assigned a score from the
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recognized standards (KTS, INTASC, BCSE). When each candidate exits the Boyce TEP, he/she is
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Patterns of student responses will also be used to determine strengths and weaknesses of the overall
Boyce TEP. Where dispositions appear consistently weak over aggregated scores of any of the
dispositions, the Boyce TEP will be reviewed for revision.

Aligned Standards

1. Disposition Question for Pursuit of Knowledge

(Candidate values the need to grow in knowledge as an end in itself)

INTASC-1.21,
KTS-1,
BCSE-1

Select a central concept of your teaching discipline.
subjects, such as in elementary grades, choose any one subject you will be teaching.
Then list at least 5 central concepts that are important in the teaching of the
knowledge or skills of that discipline. Finally, tell why each one of the listed concepts
is important for students to learn for that subject area.

If you will be teaching several

Rationale:If the teacher candidate has not pursued knowledge in his/her studies, the assumption is made for this
question that the student will be shallow in conceptual understanding of the subject area, and be unaware of the
central concepts of the teaching discipline.

SCORING RUBRIC

3-ON TARGET

2-BELOW TARGET

1-OFF TARGET

The candidate is on target for the
disposition: Demonstrates a grasp of the
central concepts of the teaching area
and of the possible methods for
teaching the concepts. Knows the
subject; has been committed to the
pursuit of knowledge in the teaching
discipline.

The candidate is below target for the
disposition: Weak in the knowledge of
the subject and central concepts of the
subject. Knows some major concepts;
knows why some are major, but others
not central to the subject. Has been only
average in the pursuit of knowledge as a
student.

The candidate is off-target for the
disposition: Concepts listed are not
central to the subject, or has not listed
any or less than 5.  Does not take study
seriously or has a poor grasp of the
subject; has not been committed to the
pursuit of knowledge in the teaching
discipline.
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Aligned 2. Disposition Question for Understanding How Children Learn
Standards (Candidate values the need to understand what is known about the way learning occurs)

INTASC- |te3z2Ga] e

use.

LINBaSyida GKS fSFENYyAy3a ORFOSLE LIV
221222, |AYRAGARdzZ £ €SI NYSNAO® CANBRUZ RSaONROS oKI
KTS-1,2,3 | learner who is in this zone, with reference to a specific learning skill or concept. Finally, tell how
BCSE-2 you think the learner should be taught t2 Y2 @dS FTNRBY UKFUO dal 2y S¢E
learning for that skill or concept. Be specific about the teaching method or strategy that you would

LY IRRAGAZY G2 =xeée3da20al1eQa
familiar with about how children learn. Then cite recognized teaching methods to illustrate how
this theory is applied to help children learn.

ARSI & | 02dzi you 8¢

Rationale: If the teacher candidate knows that learning transpires in definite ways, he/she will seek to
understand what knowledge is available about learning theory and will be attempting to apply the theories with

actual teaching methods that use recognized learning theory.

SCORING RUBRIC

3-ON TARGET

2-BELOW TARGET

1-OFF TARGET

The candidate is on target for the
disposition: Understands Vygotsky, and
knows other learning theory as well.
Fully appreciates the need to
understand how learning transpires
and what teaching methods apply the
theory or theories.

The candidate is below target for the | The candidate is off-target for the
disposition: Has some grasp of | disposition: Not aware of Vygotsky or
Vygotsky but not clear in its application | other theories of learning; hence, has little
to teaching practice; knows some | or no knowledge of how children learn.

learning theory but vaguely, and
recognizes the connection between a
teaching method and how children

learn.
Aligned 3. Disposition Question for Awareness of Diversity
Standards (Candidate is aware of the diverse nature within and between leargjer

INTASC- |&a/ KAt RNBY RAFTTFSNI Ay GKS gl & GKS& S| Nyeéxo9
3.22,3.23, | awareness and knowledge of diverse learning modalities and of developmental psychology. Then
KTS-1,2,3,4 | explain how you would use the concept of differentiated instructionto meet the diverse learning

BCSE-3 needs of a classroom of learners.

Rationale: If the candidate is aware that not all children learn the same way and within the same time period,
he/she will be able to discuss the different modalities of learning and that some children cognitively develop earlier
than others. The candidate will also recognize that emotional and social development affects learning.

SCORING RUBRIC

3-ON TARGET 2-BELOW TARGET 1-OFF TARGET

The candidate is on target for the | The candidate is below target for the | The candidate is off-target for the
disposition: ~ Understands  different | disposition: Knows that children differ in | disposition: May not believe that learning
modalities (visual, auditory, psycho- | their learning but is not sure why that is | is much different from learner to learner
motor) of learning; is aware of the | true; vague on the specifics of learning | and has little or no understanding of the
effects  of  child development | modalities and of developmental levels | different modalities of learning nor of the
(cognitively,  emotionally,  socially, | and rates. Does not clearly relate the | differences in development that affect
spiritually) on learning and knows the | different areas of development (cognitive, | learning.

need to differentiate instruction | emotional, social, spiritual) to learning
because of these differences. growth.
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Aligned

4. Disposition Question for the Need to Use a Variety

Standards of Instructional Strategies
(Candidate values the usef a variety of teaching strategies to meet the diverse needs of the learners)
INTASC- Explain why it is important for teachers at all grade levels to have understanding of and use a wide
4.22, variety of teaching strategies. Then describe a classroom learning situation that would demand that
KTS-1 you use a variety of instructional strategies to allow all the students to learn to their maximum
BCSE-4 capacity. Finally, tell what specific methods or strategies (by name) you would use to get the best

learning results.

Rationale If the teacher candidate does not see the connection between the learning modalities (learning styles)
and needs of the students for critical thinking, problem solving, and different performance skills, and specific teaching
strategies, he/she will not understand the necessity of knowing and using a variety of teaching strategies. Knowing
different instructional strategies is part of the disposition because they do see the need to learn as many strategies as

possible for use to connect to the different learning modalities when needed.

SCORING RUBRIC

3-ON TARGET

2-BELOW TARGET

1-OFF TARGET

The candidate is on target for the
disposition: Knows that the diverse
learning modalities and needs of students
for critical thinking, problem solving, and
performance skills require knowledge and
use of a variety of teaching strategies;
knows specific strategies to use that
would appeal to the different modalities
and meet the needs.

The candidate is below target for this
disposition: Has some knowledge of
the diversity of learning modalities
and needs of the learners for critical
thinking, problem solving, and
performance skills, but does not
connect the teaching strategies to the
learning modalities and needs.

The candidate is off-target for the
disposition: Has little or no knowledge of
the student needs for critical thinking,
problem solving, or performance skills and
makes no connection of the diverse
learning modalities and needs of the
learners to the instructional strategies
appropriate to meet the needs and appeal
to the learning modalities.
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Aligned 5. Disposition Question for the Value of Motivation
Standards and Atmosphere for Learning
(Candidate believes it is vitally necessary to create a positive learaitmyosphere in the classroom)
INTASC- |[9ELX FAY 6KIFG &2dz 6St ASOS Aa YSIyld o0& aONBI
5.20, principles of classroom management that will enhance the learning atmosphere and lead to a
KTS-3 GO02YYERFAGSI NYSNBRE dzy RSNI 82dzNJ 4GS OKAYy 3@
BCSE-5

Rationale If the teacher candidate values the principles of individual and group motivation and behavior, he/she will
see the need to create a community of learners who are socially interactive, actively engaged, and self-motivated.

SCORING RUBRIC

3-ON TARGET 2-BELOW TARGET 1-OFF TARGET
The candidate is on target for the | The candidate is below target for the | The candidate is off-target for the
disposition: Describes principles of | disposition: Knows that the classroom | disposition: Does not understand how to

classroom management that enhance
individual and group motivation and
behavior to create a learning
atmosphere of a community of learners
that encourages positive interaction,
active engagement and self-motivation;
sees the classroom as an interactive
community of learners who are
individually engaged and self-motivated.

environment does have an effect on the
A0dRSyGaQ tSENYAyY
much knowledge about the principles of
classroom management that create a
community  of learners who are
interactive, actively engaged and self-
motivated.

create an atmosphere that promotes
individual and group motivation and
behavior; and does not reveal knowledge of
classroom management that would create a
community of learners.

Aligned 6. Disposition Question for the Value of Communication
Standards Skills for Teaching Effectiveness
(Candidate believes the ability to communicate in various ways is important for effective teaching)
INTASC- Explain why communication is such a vital component for effective teaching and learning. In your
6.22, explanation discuss the different ways to communicate in order to create active inquiry, collaboration,
KTS-1,3 | and supportive interaction in the classroom.
BCSE-6

Rationale If the teacher candidate recognizes the value of all the different modes of communication for teaching
effectiveness, he/she will present a full range of communication techniques, to include verbal, non-verbal, and media
for use in teaching to foster active inquiry, collaboration, and supportive interaction in the classroom.

SCORING RUBRIC

3-ON TARGET

2-BELOW TARGET

1-OFF TARGET

The candidate is on target for the
disposition: Recognizes fully the
vital role of the use of all forms of
communication
Specifically refers to verbal, non-
verbal, and media techniques to
foster student learning.

The candidate is below target for the
disposition: Recognizes the value of
communication techniques for student
learning, but fails to understand the full
range of verbal, non-verbal, and media
techniques for effective teaching; cites
some forms, but not all that are available.

The candidate is off-target for the disposition:
Does not see the value of communication
techniques for student learning; knows
communication is needed in the classroom
but does not go beyond the verbal
communication techniques to include non-
verbal and media.

techniques;
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Aligned

7. Disposition Question for the Value of Planning and Organizatior

Standards as a Valuable Teacher Trait
(Candidate vales planning and organization as a vital teaching skill)
INTASC- Describe your general habits of study and organization. In your description relate the methods you
7.21,7.23, | habitually use in your study, being sure to include time allocations for different subjects of study,
KTS-1,2 | Place of study, and specific techniques you have found are helpful in promoting maximum learning for
BCSE-7 you. Also, cite specific evidence that you have the habit of planning for things in general in your life

on a daily basis or at least on a weekly basis. Finally, tell how your personal habits of study,
organization, and planning will affect your role as a teacher.

Rationale If the teacher candidate has fostered personal habits of study, organization, and planning, these habits
will carry over to value study, organization, and planning in his/her professional teaching career.

SCORING RUBRIC

3-ON TARGET

2-BELOW TARGET

1-OFF TARGET

The candidate is on target for the
disposition: Has developed personal habits
of study, organization, and planning that
will be easily transferred to the need for
these in the teaching profession.
Recognizes the sacrifice of time and effort
to study, organize, and plan to be a
successful professional teacher.

The candidate is below target for the
disposition: Has some habits of study,
organization, and planning, but has not
cultivated them as a way of life. Knows
that teachers must be organized and plan
but fails to see the connection between
personal habits and the transfer to the
teaching profession.

The candidate is off-target for the
disposition: Has not developed habits
of study, organization, and planning in
any consistent way. Cannot relate
these habits to the same habits in the
teaching profession.

Aligned 8. DispositionQuestion for the Value oAssessment
Standards in the Instructional Process
(Candidate values assessment as a central component of effective teaching and learning)
INTASC- What is the role of assessment in the teaching/learning process? In your answer, first give a clear
8.20, definition of assessment, then tell how you will use assessment in your own teaching. Finally, tell the
KTS-4,5 basic purpose of all assessment strategies.
BCSE-8

Rationale If the teacher candidate cannot connect the need to assess as a continual process of teaching, and does
not understand that assessment is more than determination of a final grade at the end of instruction, he/she will be
unable to recognize the full range of the contexts of assessment (the individual learner, the school, the community,
and the match between the performance goals and where the learner presently is), and will fail to connect
assessment to performance goals of the instructional process.

SCORING RUBRIC

3-ON TARGET

2-BELOW TARGET

1-OFF TARGET

The candidate is on target for the
disposition: Clearly  defines  and
understands the role of assessment in the
teaching/learning process. Sees the full
range of assessment as pre-assessment,
formative  assessment, and  post
assessment and the wuses of each.
Connects assessment clearly to the
performance  objective(s) of  the
instruction.

The candidate is below targetfor the
disposition: Defines assessment but
not as a continuous process. May
include some components of pre-
assessment, formative assessment,
and/or post assessment, but does not
see their total value. Makes little or
no connection between assessment
and the performance objective(s) of
the instruction.

The
disposition: Has no clear or meaningful
definition of assessment other than for
G3INF RSa¢ o
continuous with pre-assessment, formative
assessment, and post assessment.
not connect the performance objective(s)
to assessment.

candidate is off-target for the
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Aligned 9. Disposition Question for the Value of Reflection
Standards for Improvement of Teaching
(Candidate values reflection as a vital practice for growth and effectiveness in teaching)

INTASC- Tell about a particular success or failure you have experienced in your own personal life. In the
9.21,9.22,9.23, | aftermath of the experience what did you do in order to assure that you would or would not do

KTS-5, 7 the same things again, if similar circumstances arose for you. Do you think you learned anything

BCSE-9 valuable from your experience? Tell why or why not. Explain how the answer to this question

relates to your professional improvement as a teacher?

Rationale If the teacher candidate has formed habits of reflecting about the successes and/or failures in the
experiences of life, the candidate will transfer that habit to the teaching profession successes and/or failures and will

grow professionally as a result.

SCORING RUBRIC

3-ON TARGET

2-BELOW TARGET

1-OFF TARGET

The candidate is on target for the
disposition: Has practiced habits of
reflection through experiences in life that
resulted in actions to change or maintain
certain behavior. Knows that reflection is
a value that has benefitted personal
growth. Clearly sees the need to be
reflective for professional growth as a
teacher.

The candidate is below target for the
disposition: Has understood the need
to be reflective some time but it has
not formed as a habit Has
experienced growth through some
reflective behavior. Does not see the
necessity of making reflection a vital
habit in the teaching profession but
will use it sometimes.

The candidate is off-target for the
disposition: Has not practiced reflection
much at all and in fact may see it as an
unnecessary activity with no benefit for
growth through the use of it. Does not
see using it to any advantage in the
teaching profession.

Aligned 10. Disposition Question for the Need for Collaboration
Standards (Candidate values the need for collaboration with others for meeting the needs of learners)

INTASC- In your classroom of students, you are having a consistent behavior problem with a certain student.
10.21, The student is under another teacher for part of the day so you do not have to contend with the
10.24, problem all day, but it is becoming a major source of distraction to your teaching and to the other
10.25, students. Thus far you have attempted to correct the misbehavior during your teaching time but it
KTS-6 continues to reoccur even after repeated attempts to disqipline 'Ehe student during a single,tgaching,

BCSE-10 lesson. Describe what action y2dz ¢2dzE R Gl 1S Ay Fy |dadSYLW

misbehavior. Be specific in the steps you would take and how you would deal with this problem.

Rationale If the teacher candidate recognizes that the personal attempts to deal with the misbehavior have failed,
he/she will seek help through collaboration and conferring with other professionals or even with the parents or

guardians.

SCORING RUBRIC

3-ON TARGET

2-BELOW TARGET

1-OFF TARGET

The candidate is on target for the
disposition: Recognizes the need to seek
help from others by way of collaboration
with either other teachers, parents, or
even by engaging other students. Knows
that collaboration is not admitting failure
but that others have valuable insights to
offer that may benefit.

The candidate is below target for the
disposition: Hints at the possibility of
seeking help from others, but does not
naturally see collaboration as a viable
solution. Tends to be too independent
of others and thus is not a collaborator,
especially if the situation may not be so

desperate.

The candidate is off-target for the
disposition: ~ Sees the situation as one
he/she must deal with alone. Does not
remotely refer to seeking any outside help
thus does not tend to be a collaborative
teacher.
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Aligned

11.Disposition Question for the Attitude of Servant Leadership

Standards (Candidate has an attitude of serving others as the basis for leadership as a teacher)
INTASC- You are about to begin your second year of teaching and you have begun to think about what your

6.23,9,10 | major purpose for being a teacher should be and how that purpose would affect your overall

KTS-8,10 | activities as a teacher. Describe what you decide about your purpose for being a teacher. You
BCSE-9 have also been asked to serve as the director of a program to get some parents more involved in

the daily teaching activities as aides or assistants in the classrooms of all teachers in your school

0dzZAf RAYy 3o
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classroom.
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Rationale If the teacher candidate does not see the purpose of teaching in the context of being a servant and
leader in the school and community where he/she teaches, the idea of taking advantage of the opportunity to
serve the school and community outside the classroom will be negative or a distraction to the profession as a

GiGSHOKSNE Ay (GKS OftlaaNer2Yo®
SCORING RUBRIC
3-ON TARGET 2-BELOW TARGET 1-OFF TARGET

The candidate is on target for the
disposition: States that the role of a
teacher is primarily as a servant and
leader in the school and community;
d2Sa y24 LISNOSAGZS
as confined to the classroom, but does
see the classroom teaching as part of
her role as servant and leader. Sees the
servant and leader role beginning with
serving and leading the children in the
classroom but extending to the school
and community.

The candidate is below target
for the disposition: Does not see
the purpose of being a teacher
as being a servant or leader
outside the classroom. Agrees
reluctantly to the responsibility
of getting involved outside the
classroom, but does not see this
as a role of the need to serve or
be a leader in the school or
community.

The candidate is off-target for the
disposition: Makes no reference to
being a servant or leader as part of
the purpose for being a teacher.
Disagrees  with  taking  any
responsibility outside the classroom
because it would interfere with the
role of classroom teaching. Does
not see teaching as related to
leadership or service in or outside
the classroom.
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Aligned

12.Disposition Question for the Value of the

Standards Use of Technology for Learning
(Candidate knows technology must be used appriately in the advancement of learning in schools)
INTASC- You are aware that technology has a major influence and impact on your students outside the
6.22,4.23 | school in their daily lives. You have observed that very little prodding is necessary to get students
KTS-9 to use the available technology in their personal lives. However, you do not see much use of
BCSE12 technology in the actual learning process on a day-to-day basis in the schools. Describe your

reactions to this disparity between the use of technology in and outside the schools. Do you
believe it is impractical to make much use of technology in schools or do you believe it needs to be
used to a greater extent? Tell how you plan to use technology in your own teaching. Be specific in
your answer, either because you support more technology use or because you believe it is not so

useful or is often impractical.

Rationale:If the teacher candidate believes in the value of technology in the planning, delivery, analysis, and

assessment of leaning, he/she will take the position that all forms of technology have their strategic use and that
efforts should be made to bring technology into the school setting whenever it can make learning more effective
and to enhance the overall functions of the school and teacher.

SCORING RUBRIC

3-ON TARGET

2-BELOW TARGET

1-OFF TARGET

The candidate is on target for the
disposition: Perceives that technology has
a wider use in schools than is presently
being used. Applies technology to
planning, delivery of instruction, analysis
of learning results, and assessment of
learning, and even applies it to the school
as a whole. Sees technology as more than
just stand-alone computer use.

The candidate is below targetfor the
disposition: Thinks that technology
has its place in teaching but depicts it
as limited to the classroom, not the
whole of the school operations, or
vice-a-versa. Thinks technology is
limited to computers in the
classroom or school, not other forms
of technology.

The candidate is off-target for the
disposition: Thinks technology should be
limited in its use to what the teacher can
do with it to make teaching easier. Sees
no real learning advantage for students
to use technology.
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TABLE 8: Dispositions QuestionnaireTeacher Candidate Version

Dispositions Questionnaire

Directions : The writing tasks of this questionnaire are designed to measure your consistency
with national, state and Boyce Teacher Education Program standards for the preparation of
professional teachers. These questions specifically assess your dispositions for the teaching
profession as stated in the INTASC principles, the Kentucky Teacher Standards (KTS), and the
Boyce Core Standards of Expectations (BCSTE). Your responses will be used to help you identify
any beliefs that are contrary to these standards of expectations. Your responses will also be
pooled with the responses of other Boyce teacher candidates so that we can improve our
teacher preparation unit here at Boyce College. You will be completing one or two questions at
each of the sessions that we meet, and should require no more than 30 minutes each session.

We request that you respond honestly in your written response to each of these. Read each
guestion and answer from your heart. Be as specific as possible. If you have access to a word
processor we prefer that you use it in writing your responses. Please use a separate sheet of
paper to answer each question. Please number your response to match the question number.

Dispositions Assessment Qsion #1

Select a central concept of your teaching discipline. If you will be teaching several subjects,
such as in elementary grades, choose any one subject you will be teaching. Then list at least 5
central concepts that are important in the teaching of the knowledge or skills of that discipline.
Finally, tell why each one of the listed concepts is important for students to learn for that
subject area.

Dispositions Assessment Question #2

+ed320a1e LINBaSyida GKS f SI Ny ANKEE AO2yi O SRE O Sit k2l LAY S
AYRA@GARdzZEE €SI NYSNARO® CANARGSE RSAONAOGS 4KI(G KS
learner who is in this zone, with reference to a specific learning skill or concept. Finally, tell

how you think the learner shouldbe i | dzZ3 KG (G2 Y2@S FNRBY GKIFG &l 2y¢

of learning for that skill or concept. Be specific about the teaching method or strategy that you
would use.

LY FRRAGAZ2Y G2 +e320a1eQa ARSI & I otRedgiyouf S NY A Y
are familiar with about how children learn. Then cite recognized teaching methods to illustrate
how this theory is applied to help children learn.
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Dispositions Assessment Question #3

G/ KAf RNBY RATFTFSNI Ay (KS tafementisivrifs Bak trué Simg Mauré X 9 E LI |
awareness and knowledge of diverse learning modalities and of developmental psychology.

Then explain how you would use the concept of differentiated instructiorto meet the diverse

learning needs of a classroom of learners.

Dispositions Assessment Questidid

Explain why it is important for teachers at all grade levels to have understanding of and use a wide
variety of teaching strategies. Then describe a classroom learning situation that would demand that you
use a variety of instructional strategies to allow all the students to learn to their maximum capacity.
Finally, tell what specific methods or strategies (by name) you would use to get the best learning results.

Dispositions Assessment Questidth

Explainwhaty2 dz 6 St AS@S Aa YSIyid o6& GONBFGAy3I | O02YYdzy Al
principles of classroom management that will enhance the learning atmosphere and lead to a
GO2YYdzyAle 2F fSIFENYSNERE dzy RSNJ @2dzNJ G SI OKAy 3o

Dispositions Assessment Questidit

Explain why communication is such a vital component for effective teaching and learning. In your
explanation discuss the different ways to communicate in order to create active inquiry, collaboration,
and supportive interaction in the classroom.

Dispositins Assessment Questiah/

Describe your general habits of study and organization. In your description relate the methods you
habitually use in your study, being sure to include time allocations for different subjects of study, place
of study, and specific techniques you have found are helpful in promoting maximum learning for you.
Also, cite specific evidence that you have the habit of planning for things in general in your life on a daily
basis or at least on a weekly basis. Finally, tell how your personal habits of study, organization, and
planning will affect your role as a teacher.

Dispositions Assessment Questi#t®

What is the role of assessment in the teaching/learning process? In your answer, first give a clear
definition of assessment, then tell how you will use assessment in your own teaching. Finally, tell the
basic purpose of all assessment strategies.
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Dispositions Assessment Questiat®

Tell about a particular success or failure you have experienced in your own personal life. In the
aftermath of the experience what did you do in order to assure that you would or would not do the
same things again, if similar circumstances arose for you. Do you think you learned anything valuable
from your experience? Tell why or why not. Explain how the answer to this question relates to your
professional improvement as a teacher?

Dispositions Assessment Questiéi0

In your classroom of students, you are having a consistent behavior problem with a certain student. The

student is under another teacher for part of the day so you do not have to contend with the problem all

day, but it is becoming a major source of distraction to your teaching and to the other students. Thus

far you have attempted to correct the misbehavior during your teaching time but it continues to reoccur

even after repeated attempts to discipline the student during a single teaching lesson. Describe what
FOGA2Yy @2dz ¢2dA R GF1S Ay Fy FGGSYLW G2 ad2L) GKS
steps you would take and how you would deal with this problem.

Q)¢

Dispositions Assessment Questiatil

You are about to begin your second year of teaching and you have begun to think about what your

major purpose for being a teacher should be and how that purpose would affect your overall activities

as a teacher. Describe what you decide about your purpose for being a teacher. You have also been

asked to serve as the director of a program to get some parents more involved in the daily teaching

activities as aides or assistants in the classrooms of all teachers in your school building. How do you

OKAY]l GKAA NBalLRyaAoAfAde g2dd R FAG &2dzNJ RSGSNXYAY
to do with this request to take responsibility outside the classroom.

Dispositions Asessment Questiod12

You are aware that technology has a major influence and impact on your students outside the school in
their daily lives. You have observed that very little prodding is necessary to get students to use the
available technology in their personal lives. However, you do not see much use of technology in the
actual learning process on a day-to-day basis in the schools. Describe your reactions to this disparity
between the use of technology in and outside the schools. Do you believe it is impractical to make
much use of technology in schools or do you believe it needs to be used to a greater extent? Tell how
you plan to use technology in your own teaching. Be specific in your answer, either because you
support more technology use or because you believe it is not so useful or is often impractical.
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TABLE 9.17 Affective Behavior Checklist for Diversity

Teacher Candidate

Valuing of Diversity in the Classroom

Observer

Date

yes no
yes no
yes no
yes no
yes no
yes no
yes no
yes no
yes no
yes no

LyadNuzOdAaz2yay
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Treats students equally with pleasant demeanor
Treats all students with respect
Addresses different learning styles enthusiastically
Instructs all students with patience and understanding
Provides a positive climate
Uses different teaching strategies to address individual needs
Provides for special needs learners in specific ways
Demonstrates understanding of different ethnicities

Uses teaching illustrations of diverse races, or cultures
Modifies instruction for different learning style willingly

TABLE 9.27 Tally Sheet for Affective Behavior of Diversity

Teacher Candidate

Valuing of Diversity in the Classroom

Observer

Date

Location

Instruction: During observation make a tally mark for each time a behavivgsrved.

Effective Attitude

# of Effective
Observations

# of Ineffective
Observations

Ineffective Attitude

Is responsiveand has a
pleasant demeanor
toward a child from
protected population,
LEP, or low SES.

Ignores, frowns, or fails
to respond t@ child from
protected population, LEP
or low SES.

Speaks witlrespectto a
child a child from
protected population,
LEP, or low SES.

Speaks withdisrespectto
a child from protected
population, LEP, or low
SES.

Modifies instruction for
different learnng styles
willingly .

Usessamestrategies for
all learning styles or
shows annoyance when
needing to adapt.

Welcomes opinions
representing diverse
views.

Belittles opinions
representing diverse
views.

Seeksconsensusamong
students

Allows singlegroup or
studentdomination




TABLE 9.371 Affective Behavior Checklist for Professionalism

Professbnalism in the School
Teacher Candidate

Observer
Date Location
Il nstructions: Check 6Yeso for all behavi
yes no Dresses appropriately for school dress code
yes no Dresses appropriately for school events
yes no Arrivam time or earlier
yes no Respects school colleagues
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TABLE 10Teacher Work Sample (TWS) Guide

Boyce College Teacher Work Sample: Overview
A completed Teacher Work Sample (TWS) is one of several culminating activities leading to a degree in
teacher education at Boyce College.. Concepts and terms from the TWS are imbedded into every
Professional Education course, and portions of the TWS are assigned throughout the program curricula..
A well-conceived, fully implemented TWS is an integral component of the Supervised Teaching

experience and must be submitted as part of the electronic portfolio.

Analytic Scoring Rubric for Boyce TEP Teacher Work SamyI€)T

Teaching Proces Goal for Teacher Candidate Performance Points
Learning Context | The candidate describes a specific learning context, including
community, school, classroom, teacher, and student characteristics, 15
which might affect student learning.
Learning Goal & | The candidate sets a learning goal and multiple learning objectives that
Objectives offer variety and are appropriate to the learning context, challenging to 15
students, and aligned with Kentucky@ standards for student learning.
Assessment Plan | The candidate plans appropriate assessment strategies for each
learning objective to evaluate student learning before, during, and 15
after instruction.
Design for The candidate designs instruction for specific learning objectives, taking 15
Instruction into account the entire learning context.
Instructional The candidate makes instructional changes based on analyses of
Decisions assessments before and during instruction, These assessments may be 5
simple observationsof si dzZRSy G NBF QG A2y a 2 NJ
Analysis of The candidate uses assessment results to profile student learning and
Student Learning | presents an analysis of student progress for each learning objective. 15
Reflections & The candidate reflects on his or her instruction and student learning to 10
Self Evaluation | improve teaching practice.
Competent The candidate communicates about his or her teaching through the 10
Communication | written TWS document that reflects clarity of thought and competence
in written English.
Total 100

Format

Your Teacher Work Sample should reflect your knowledge and skills in teaching as well as in

communicating about your teaching, through written expression. Please use the required Boyce College
style for the mechanics of writing, abbreviations, headings, series, quotations, footnotes, and
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references. Use 11-12 point font and one inch margins and tabs, and since this document is not being
prepared for publication, single space the lines.

Write your TWS clearly and concisely in Standard English and attend closely to your concept
development, grammar, and mechanics. Concept development includes thesis, coherence, clarity,
support, and transitions. Grammar includes parallelism, agreement, verb tense, and word choice.
Mechanics include spelling, punctuation, and capitalization. Use computer software to check spelling
and grammar. This is a necessary yet not sufficient step to accomplish this objective. Therefore, also
print, proofread, and edit a hard draft, and then enter the edits into the final draft on your computer
before you submit your final TWS for your electronic portfolio.

Section 11learning Context
Goal for Teacher Candidate Performance: Learning Context

The candidate describes a specific learning context, including community, school, classroom,
teacher, and student characteristics that might affect student learning.

Objectives & Scoring Guide: Learning Context

Objective for Teacher Candidate Performance Poins
The candidate describes specific community characteristics that might affect student learning. 2
The candidate describes specific school characteristics that might affect student learning. 2
The candidate describes specific classroom characteristics that might affect student learning. 2
The candidate describes characteristics of the classroom teacher and herself or himself that might affect 2
student learning.
The candidate describes specific student characteristics that might affect student learning. 7

Guidelines: Learning Context
Instructional Implications: Community, School, Students, and Physical Environment, Schedules
Describe the general socio-economic status of the community where your school is located and

RN} ¢ AYyFSNByOSa FTNRY (GKA&a | o02dzi GKS LRaarotS AYLN

teach this unit. Describe the school, including its age and physical appearance; number of students;
number of teachers; support personnel; administration; student to teacher ratio; media and educational
resources (e.g, computer lab, library, teacher resource room); parent involvement; enrichment
activities; sports; and extracurricular activities. How might the school as you have described it above,
affect the learning of the students in any way, positive or negative. What is the composition of your
students in the classroom? How many students are in the classroom? What are the genders by number?
Do you have any that are repeating the grade? What is the ethnicity breakdown of the students? Do
you have a significant number of disadvantages students in you classroom? Do you have special needs
learners (LD, ADHD, autistic, etc.)? If so, how many, and what are the IEPs (if any) for these students?
How will these student characteristics and the dynamics of the classroom affect the possible learning
outcomes during the instruction of the unit? What is the physical environment of the classroom and
how will that affect the instruction? How is the room arranged, and will you need to do any rearranging
to accommodate the instruction? How about the lighting, the room temperature, and the resources
available to you for performance of the teaching? Will any of this affect the instruction and/or the
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student learning outcomes? Does the room arrangement allow you the freedom to do grouping if
necessary? What is the school schedule during the teaching of the unit? For example, are there any
interruptions of the instruction by recess, or lunch, or students who are taken from the room for special
resource learning during the instruction of the unit time? How will any of this affect the learning
outcomes?

Section 21 earning Goal and Objectives
Goal for Teacher Candidate Performance: Learning Goal and Objectives
The candidate sets a learning goal and multiple learning objectives that offer variety and are
F LILINBLINRA I GS G2 GKS fSIENYyAy3a O2yGSEGEZ OKIFffSy3aay3
student learning.

Objectives & Scoring Guide: Learning Goal and Objectives

Objective for Teacher Candidate Performance Points
The candidate sets a learning goal that identifies levels and areas of learning that address the grade-level 3
curriculum and the specific students.
The candidate sets multiple learning objectives that will lead the students to achieve the learning goal. 5
The candidate sets learning objectives that describe areas and levels of learning that are appropriate to the 5

students, grade level, and multiple learning activities.
¢KS OFYRARIGS |tA3aTya SI OKCoteEbniytfoyr3sedmedtS OG A @S 61 2

Guidelines: Learning Goals and Objectives

Appropriate Learning Goal

Contemplate the big pictureand determine the overall goal you want your students to meet
through their participation in this unit of activity. State the goal in clear terms that would be understood
easily by your students. Avoid wordiness. Explain how this goal addresses one or more crucial
components2 ¥ (G KS OdzNNA Odzf dzY F'yR K2¢g AdG Aa FLIINBPLINRIFGSZ
Multiple Objectives That Lead to the Goal

Determine what your students will need to know and do to reach the goal you have set. State
each type of knowledge or skill as a separate objective.
Objectives Match Learner Context, Grade Level, and Learning Activities

Consider each aspect of the learning context you described in Section | to assure that each
objective is appropriate for your specific community, school, classroom, classroom teacher, and
students. Pay particular attention to the achievement levels, prior knowledge, and learning styles of
your students, and how these objectives lend themselves to appropriate learning activities.
Objectives Align with Core Conteinfor Assessment

Show the alignment of each objective with Kentucky=s Core Content for AssessmeWrite the
code and the Core Content indicator directly below each objective. Avoid | kit@hen sinké alignment;
include only the most important and applicable indicator(s) for each objective.
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Section 3 Assessment Plan
Goal for Teacher Candidate Performance: Assessment Plan
The teacher candidate plans appropriate assessments for each learning objective to evaluate
student learning before, during, and after instruction.

Obijectives & Scoring Guide: Assessment Plan

Objectives for Candidate Performance Points
The candidate plans and implements an appropriate pre-assessment and presents the results in a table and
chart. 3
The candidate uses pre-assessment results to plan, select, or design appropriate formative assessment and
post-assessment strategies for assessing each learning objective. 3
The candidate develops reliable - 34 SaaYSyd aidN} GS3AsSa G2 SOt dz G 9
learning objective. 3
The candidate plans assessment and scoring procedures that will yield valid results for determining progress
toward the learning objectives. 3
The candidate plans adaptations in assessment procedures to meet the needs of each student. 3

Guidelines: Assessment Plan

Pre-assessment

Develop a pre-assessment strategy that is aligned with your unit goal and objectives. Administer
the pre-assessment well in advance of implementing your instructional unit. Develop a table and chart
that reflect the pre-assessment results.
Assessment Plan Overview

Develop a table that will reflect an overview of the assessment plan. Include four columns in the
table with these headings: Learning Objective(s), Type of Assessment, AssesBioremat and
Adaptations The purpose of the first two columns is to depict the alignment between the learning
objectives and the planned assessments. The Assessmerfformatcolumn should summarize the type of
assessment (e.g., objective test, essay response, authentic performance, checklist, running record,
project) to be used to assess the learning objectives. The Adaptationscolumn should explain any
procedures that will be used to meet the individual needs of the learners in the administration of the
assessment(s). Make certain that the planned assessments are appropriate for the level of objective
intended to be assessed. For example, knowledge objectives might best be assessed by questions which
require the learner to respond with the correct knowledge; whereas, skills objectives might best be
measured by requiring the learner to practice or demonstrate the learned skill; and thinking skills, such
as analyzing or evaluating, might best be assessed through some writing activity that requires that
thinking process.
Reliable and Valid Assessment

Describe each of the assessment strategies (pre-assessment, formative assessments, post-
assessment) that you will use to evaluate learning for each of the learning objectives. Does your
method(s) of assessment measure what you intend for it to measure? Does your pre-assessment and
post assessment instrument measure reliably the same construct or all of the same objectives or
learning outcomes? Verify your judgments by collaborating with a practicing professional teacher.

1. Justify why you are choosing each of the assessment strategies.

2. If the pre-assessment and post-assessment are not the same, explain how each assesses

the same knowledge or skills. If they do not measure the same learning objectives, the
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conclusions you make cannot be reliable, i.e. the results cannot be consistent from one
measure to the next.
3. Make sure to plan enough items for the test measure(s) to be valid. If you do not have
enough items or enough opportunities for the learner to demonstrate learning, the test
measure may not be measuring what you wish for it to measure.
4, Explain how the assessment items or procedures are a valid assessment of the stated
learning objectives they are designed to measure.
Valid Assessment and Scoring Procedures
Describe the scoring procedures for each of the assessment strategies. Explain how you will use
FaaSaaySyid NBadz Ga (G2 RNIg @GFfAR O2yOf dzaAz2ya | 02 dz
use to determine learner progress. The criteria may be include a mastery scale, rubric, raw scores,
percentage scores, gain scores, performance rating scale, observation checklist, anecdotal record, or a
combination of any of these. Regardless of the chosen criteria, be sure to determine in advance of the
pre-assesa YSY (i K2g @2dz gAff YSIadaNBE (GKS aiddzRSyidaqQ €SIk NJ
recording learner responses (e.g., rubric, checklist, rating scale), include it in the Appendices and explain
its use in the description of this section..
Adaptations in Assessment Administration Procedures
Based on the learning context for differences in student learning characteristics, describe any
and all planned adaptations for the administration of each of the assessments. If you plan to use a
different procedure for some of the learners, describe precisely that adaptation.

Section 4 Design for Instruction

Goal for Teacher Candidate Performance: Design for Instruction
The candidate designs instruction for specific learning objectives, taking into account the entire
learning context.

Obijectives & Scoring Guide: Design for Instruction

Obijectives for Teacher Candidate Performance Points
The candidate clearly describes how pre-assessment data inform content level and choice of key
teaching/learning activities. 5
The candidate plans appropriate teaching strategies that align with the learning objectives and utilizes a
variety of teaching strategies and resources to facilitate student learning. 4
The candidate discusses how certain contextual characteristics will impact instruction and student learning. 4
The candidate integrates appropriate technology and highlights how it will enable teaching and learning or
provides a clear rationale for not using technology. 2

Guidelines: Design for Instruction

Interpretation and Application of Pre-assessment Data
Discusswhatthepre-r a8 SaavyYSyd RFGF adza3Sad 2N NB@SIt | o2
weaknesses in relation to the learning objectives. Then show how the inferences you draw from the pre-
assessment data guide you to select appropriate level(s) of content and learning strategies. If you had
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already made plans for the instruction or parts of it, what changes were required as a result of the pre-
assessment results?

Plan for Instruction

Draw upon your knowledge of professional theories, principles, best practices, and research to
design a block planthat shows the topic of each learning activity and the learning objective(s)
addressed. Be certain that your plan includes a variety of teaching strategies and resources. Then, write
a narrative that explains the block plan by presenting the scope and sequence (the flow) of the activities
and provides clear rationales for your choices of activities. Explain how your plan reflects recognized
F LILINR I OKSA0@2NO DS a2 LINS OKAYy3T F2N GKS fSFENYAy3 20
Impact of Learning Context

Identify the contextual characteristics (especially special student needs) you are addressing, as
you plan for instruction. Is there any individual student or group of students you are making
adjustments in your plan for the instruction? Describe the possible impact of each identified
characteristic and how your instructional plan deals with it.
Use of Technology

Explain how you will use technology during instruction. Discuss how it will contribute to
teaching and learning. If you cannot use technology, provide justification.

Section 51nstructional Decisions

Goal for Teacher Candidate Performance: Instructional Decisions
The candidate makes instructional decisions and changes based on analysis of the teaching,
student learning, and the learning context.

Objectives & Scoring Guide: Instructional Decisions

Objective for Teacher Candidate Performance Paoints
The candidate makes sound instructional decisions for changes in the instructional procedures to address
individual student or group performance. 2
The candidate connects instructional decisions for changes to achievement of the learning objective(s). 3

Guidelines: Instructional Decisions

Instructional Decisions Informed by Student Performance

Discuss two changes you made in terms of content level, pacing, sequencing, instructional
strategy, classroom management, etc., in response to individual student or group performance or need,
as indicated by formative assessment data or instructional feedback during instruction. Were the
modifications effective? Discuss the impact of the modifications.

Instructional Decisions and Learning Goals
Discuss how each of the instructional decisions for change of instructional procedure
contributed to the realization of any of the unit learning objectives.
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Section 6:Analysis of Student Learning

Goal for Teacher Candidate Performance: Analysis of Student Learning
The candidate uses assessment results to profile student learning and presents an analysis of
student progress for each learning objective.

Objectives & Scoring Guide: Analysis of Student Learning

Objectiesfor Teacher Candidate Performance Points
The candidate graphically presents the results of the assessments clearly and accurately for each learning
objective, comparing the pre-assessment data and the post-assessment data. 4
The candidate analyzes assessment results from the data for both the whole class and two subgroups, using the
criteria identified in the Assessment Plan. 4
The candidate interprets and draws meaningful and appropriate conclusions that are based upon analysis and
interpretation of assessment results. 5
The candidate presents evidence that clearly demonstrates the affective impact of the learning on student
attitudes and/or behavior resulting from the overall instructional unit or any segment thereof. 2

Guidelines: Analysis of Student Learning
Graphic Presentation of Assessment Results
To analyze the progress of your whole class, create a table using computer technology that
shows pre- and post-assessment data on every student on each of the learning objectives. Then create a
graphic (chart) summary that shows the extent to which your students made progress (from pre- to
post-) toward the learning criterion that you identified for each learning objective, in the Assessment
Plan section.

Analysis of Student Learning

Whole Group. Using the assessment data, analyze and describe student progress for the whole
class, along each learning objective, according to the criteria you identified in the Assessment Plan
section. For example, if your criterion for one or more of your objectives was a rubric, how many of the
students showed learning progress to the higher levels of the rubric? If you used a mastery, partial
mastery, no mastery scale, how many of the students increased their mastery of the criterion set for
each objective?

Sub-Groups. Select any two groups (male vs. females, special needs vs. non-special needs, two
different ethnic groups or individuals, etc) to compare for progress on each learning objective. Describe
group similarities and differences in achieving the criterion set for each objective. Did one of the sub-
groups do better than the other(s) on any objective? Explain possible reasons for similarities and
different.

Interpretation of Assessment Results

Pull back from the details of your assessment results and discuss what your students learned
during this unit of instruction. How well did they accomplish your learning objectives? What new
knowledge and skills did they demonstrate? Will there be any transfer of what they learned to other
studies in future lessons?
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Section 7Reflection and SelEvaluation

Goal for Teacher Candidate Performance: Reflection and Self-Evaluation

The candidate reflects on his or her instruction and student learning to improve teaching
practice.

Objectives & Scoring Guide: Reflection and Self-Evaluation

Objectives for Teacher Candidate Performance in Reflection and Self-Evaluation Points

The candidate reflects on the need for changes in the learning objectives, instruction, and assessments to

improve student learning. 5
The candidate reflects on implications for professional development resulting from the experience of
planning and teaching this unit of instruction (the TWS). 5

Guidelines: Reflection and Self-Evaluation
Reflection on Modifications to the Unit of Instruction
Reflect back over the entire unit, both the planning process and the actual instruction, and
assessments, and discuss any changes that you now believe would improve student learning. These
modifications may relate to the learning objectives, assessments (pre-, formative, or post-), or the
instruction and/or planned learning activities.

Reflection on Implications for Professional Development

What has the planning and implementation of this unit of instruction revealed to you about
yourself? Consider these questions as you reflect on this issue: What strengths and/or weaknesses
emerged with regard to... your planning skills and abilities for a lengthy unit of instruction? ...your
knowledge of assessment and developing assessment criteria? ...your knowledge of the subject area
covered by this unit? ...your ability to select effective learning activities related to specific learning
objectives? ...your teaching skills for affecting learning? ...your ability to attend to the attitudes and
behaviors of the students during instruction? ...your ability to meaningfully analyze and interpret
assessment results to determine student learning? ...your ability to manage the learning environment
(classroom management skills) to keep learning on track?

Identify any three of these areas of consideration and present evidence for your personal need
for improvement in these areas that emerged from this unit planning and instruction. Finally, describe
specific steps you would take to meet the goal of improving in these areas.
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TABLE 11: Kentucky Teacher Standards Rubrics
STANDARD 1:: THE TEACHER DEMONSTRATES APPLIED CONTENT KNOWLEDGE

Directions: After repeated observations of the teacher candidate in teaching lessonspeigfléhe rubric levels. Then follow

directions for that level with regard to the indicators

1

2

3

4

NOVICE

APPRENTICE

PROFICIENT

DISTINGUISHED

The teacher candidatails to
demonstrate a current and
sufficient academic
knowledge of the certified

The teacher candidate
demonstratebmited
academic knowledge of the

The teacher candidate
demonstratesufficient
academic knowledge of the

The teacher candidate
demonstrategxemplary
academic knowledge of the

certified contenareas

content areat develop
student knowledge and
performance in those areas.

No indicators performed.

Check the indicators below
that the candidate performed
adequately.

certified contenareasto
develop student knowledge
and performance in the
content areas.

Check the indicators below
to show the 4
strengths.

certified contenareaso
develop student knowlge
and performance in the
content areas.

The candidate performed all
indicators below.

Indicators:

Communicates concepts, processes, and knowledge.
Connects content to life experiences of students.
Demonstrates instructiosidategies that are appropriate for content and contribute to student learning.

Guides students to understand content from various perspectives.

ldentifies

and

addresses

student so

STANDARD 2: THE TEACHER DESIGNS AND PLANS INSTRUCTION

Directions: After repeated observations of the teacher candidate in teaching lessongneiofléhe rubric levels. Then follow

directions for that level with regard to the indicators

mi sconceptions

1 2 3 4
NOVICE APPRENTICE PROFICIENT DISTINGUISHED
The teacher candidapmorly | The teacher candidaglows | The teacher candidate The teacher candidate

designs/plans instructigdhat

limited ability to design/plan

develops student abilities to
grow through the instruction|

No indicators below are
performed.

instructionthat develps
student abilities to grow
through the instruction.

Check the indicators below
that the candidate performed
adequately.

demonstratesufficient
ability to design/plan
instructionthat develops
student abilities to grow
through he instruction.

Check the indicators below
to show the d
strengths.

demonstrategxemplary
ability to design/plan

instructionthat develops
student abilities to grow
through the instruction.

The candidate performed all
indicators below.

Indicators:

Develops significant objectives aligned with standards.

Uses contextual data to design instruction relevant to students.

Plans assessments to guide instruction and measure learning objectives.
Plans instructional strategies and activities that address learning objectives for all students.
Plans instructional strategies and activities that facilitate multiple levels of learning.
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STANDARD 3: THE TEACHER CREATES AND MAINTAINS LEARNING CLI MATE

Directions: After repeated observations of the teacher candidate in teaching lessonspeigfléhe rubric levels. Then follow
directions for that level with regard to the indicators.

1 2 3 4

NOVICE APPRENTICE PROFICIENT DISTINGUISHED
The teaber candidate The teacher candidashows | The teacher candidate The teacher candidate
fails to create a learning | limited ability to create a demonstratesufficient ability demonstratesxemplary
climatethat supports the | learning climatehat develps | to create a learning climatieat | ability to create a learning
development of student | student abilities to grow develops student abilities to climatethat develops studen
abilities to grow through | through the instruction. grow throughthe instruction. abilities to grow through the
the instruction instruction.

Check the indicators below | Check the indicators below to

No indicators below are | that the candidate performed| s how t he ¢ andi | The candidate performed al
performed. adequately. indicators below.
Indicators:

Communicates high expectations.

Establishes a positive learning environment.

Values and supports student diversity and addresses individual needs.
Fosters mutual respect between teacher amhehsstand among students.
Provides a safe environment for learning.

STANDARD 4: THE TEACHER IMPLEMENTS AND MANAGES INSTRUCTION

Directions: After repeated observations of the teacher candidate in teaching lessongnpeiofléhe rubric levels.Then follow
directions for that level with regard to the indicators.

1 2 3 4
NOVICE APPRENTICE PROFICIENT DISTINGUISHED

The teacher candidatails to The teacher candidaglows | The teacher candidate The teachecandidate
introduce, implement, manage | limited ability to _introduce, | demonstratesufficient demonstratesxemplary
instructionthat develops student implement, manage ability to introduce, ability to introduce,
abilities to grow through the instructionthat develops implement, manage implement, manage
instrudion. student abilities to grow instruction hat develops | instructionthat develops

through the instruction. student abilities to grow | student abilities to grow
No indicators below are through the instruction. through the instruction.
performed. Check the indicators below

that the candidate perfoed Check the indicators The candidate performed al

adequately. below to show the indicators below.

candi dateds

Indicators:
Uses a variety of instructiondrategies that align with learning objectives and actively engage students.
Implements instruction based on diverse student needs and assessment data
Uses time effectively.
Uses space and materials effectively.
Implemers and manages instruction in ways that facilitate higher order thinking.
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STANDARD 5: THE TEACHER ASSESSES AND COMMUNICATES LEARNING RESULTS

Directions: After repeated observations of the teacher candidate in teaching lessonspeigfléhe rubric évels. Then follow
directions for that level with regard to the indicators.

1 2 3 4
NOVICE APPRENTICE PROFICIENT DISTINGUISHED
The teacher candidate | The teacher candidaghows | The teacher candidate The teacher candidate
fails toassess learning | limited ability to assess demonstratesufficient ability | demonstrateexemplary ability
and communicate learning and communicate to assess learning and to assess learning and
resultsto students and | resultsto students and others| communicate result® communicate result® students
others with respect to | with respect to student growtl students and others with respq and others with respect to
student growthesulting | resulting from the instruction.| to student growth resulting student
from the instruction. from the instruction. growth resulting from the
Checkthe indicators below instruction.
No indicators below are| that the candidate performed| Ched the indicators below to
performed. adequately. show t he c¢ andi| The candidategrformed all
indicators below.

Indicators:
Uses preassessments to establish baseline knowledge and skills for all students.
Uses formative assessments to determine each studentds
Uses summatiassessments to measure student achievement.
Describes, analyzes, and evaluates student performance data to determine progress of individuals and
identify differences in progress among student groups.
Communicates learningsults to students and parents that provide a clear and timely
understanding of learning progress relative to objectives.
Allows opportunity for student sedfssessment.

STANDARD 6: THE TEACHER DEMONSTRATES THE IMPLEMENTA TION OF TECHNOLOGY

Directions: After repeated observations of the teacher candidate in teaching lessons, or in other school situations where
technology may be used, cirdaeof the rubric levels. Then follow directions for that level with regard éandicators.

1 2 3 4
NOVICE APPRENTICE PROFICIENT DISTINGUISHED
The teacher candidatails | The teacher candidateakes | The teacher candidate The teacher candidate
to use technologio limited use of technologto demonstratesufficient use of demonstratesexemplary use
support instruction or to | support instruction or to technologyto support instrumon | of technologyto support
enhance effectiveness as| enhance effectiveness as a | or to enhance effectiveness as { instruction or to enhance
professional teacher. professional teacher. professional teacher. effectiveness as a

professionaléacher.
No indicators below are | Check the indicators below | Check the indicators below to
performed. that the candidate performedf s how t he c andi | The candidate performed al
adequately. indicators below.

Indicators:
Uses available technology to design and plan instruction.
Uses available technology to implement instruction that facilitates student learning.
Integrates studamse of technology into instruction to enhance learning outcomes and meet diverse student
needs.
Uses technology to assess and communicate student learning.
Ensures that personal use and student use of technology araethieghl.
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STANDARD 7: REFLECTS AND EVALUATES TEACHING AND LEARNING.

Directions: After repeated observations of the teacher candidate in teaching lessons, or in conference with the candidate about
his/her practices in reflection, cirabe of the rubrc levels. Then follow directions for that level with regard to the indicators.

1

2

3

4

NOVICE

APPRENTICE

PROFICIENT

DISTINGUISHED

The teacher candidatails
to reflect on and evaluate

The teacher candidashows
limited use of reflectingn and

specific teaching/learning
situations and/or
programs.

No indicabrs below are
performed.

evaluating specific
teaching/learning situations
and/or programs.

Check the indicators below thz
the candidate performed
adequately.

The teacher candidate
demonstratesufficientuse of
reflectingon and evaluating
specific teaching/learning
situations and/or programs. .

Check the indicators below to
show the candi

The teacher candidate

demonstrategxemplary use

of reflecting on and
evaluating speific

teaching/learning situations

and/or programs.

The candidate performed al

indicators below.

Indicators:

Reflects on and accurately evaluates student learning using appropriate data.
Reflects on and accurately evaluates ingiruptactice using appropriate data.
Uses data to reflect on and identify areas for professional growth.

STANDARD 8: COLLABORATES WITH COLLEAGUES AND/OR PARENTS AND/OR OTHERS

Directions: After discussion with the cooperating teacher andfeemteachers, or the school principal, cite of the rubric

|l evel s which best applies with regard to the candthedateds
indicators
1 2 3 4
NOVICE APPRENTICE PROFICIENT DISTINGUISHED

The teacher candidatails
to collaborate with
colleagues, parents, and
other agencie® design,
implement, and support
learning programs for
improved student learning

No indicators below are
performed.

The teacher candidaghows
limited use of cdaboration

The teacher candidate
demonstrates sufficientise of

with colleagues, parents, and
other agencies to design,
implement, and support
learning programs for
improved student learning.

Check the indicators below
that the candidate performed
adequately.

collaborationwith colleagues,
parents, and other agencies to
design, implement, and suppo
learning programs for improve
student learning.

Check the indicators below to
show the candi

The teacher candidate

demonstratesxemplaryuse

of collaboration with

colleagues, parents, and
other agencies to design,

implement, and support
learning programs for

improved student learning.

The candidate performed al

indicators below.

Indicators:

Identifies students whose learningldde enhanced by collaboration.

Designs a plan to enhance student learning that includes all parties in the collaborative effort.

Implements planned activities that enhance student learning and engage all parties.
Analyzes data &valuate the outcomes of collaborative efforts.
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STANDARD 9: EVALUATES TEACHING AND IMPLEMENTS PROFESSIONAL DEVELOPMENT

Directions:Af t er conference with the teacher candidate and/ or coop
of a professional development plan, ciralee of the rubric levels which best applies. Then follow directions for tivat lgith
regard to the indicato

1 2 3 4

NOVICE APPRENTICE PROFICIENT DISTINGUISHED
The teacher candidatails | The teacher candidaghows The teacher candidate The teachecandidate
to_evaluate his/hepverall | limited use of evaluationf demonstratesufficient use of | demonstratesxemplary use
performancewith respect | his/her overall pdormance evaluation 6his/her overall of evaluation of his/her
to modeling and teaching | with respect to modeling and | performance with respectto | overall performance with
Kentuckyés Ilteaching Kent { modelingandteaching respect to modeling and
and does not implement a goals for the purpose of Kentuckybds | eadteaching Kent
professional development| implementing a professional | the purpose of, implementing g§ goals, for the purpose of
plan. development plan. professional development plan implementing a professional

development plan.
Check the indicators below to
No indicators below are | Check the indicators belowthg s how t he ¢ andi| The candidate performed al
performed. the candidate performed indicators bw.
adequately.

Indicators:

Self assesses performance relative to Kentuckyods Teacher
Identifies priorities for professional development based on data frem self

assessment, student performance and feedback from colleagues.

Designs a clear, logical professional growth plan that addresses all priority areas.

Shows clear evidence of professional growth and reflection on the identified priority areas and impact on

instructional effectivenessd student learning.

STANDARD 10: PROVIDES LEADERSHIP WITHIN THE SCHOOL OR COMMUNITY OR PROFESSION

Directions:Af t er conference with the teacher candidate and/ or coop
in the school, or commuryit or profession, circleneof the rubric levels which best applies. Then follow directions for that
level with regard to the indicators

1 2 3 4
NOVICE APPRENTICE PROFICIENT DISTINGUISHED

The teacher candidate | The teacher candidageovides | The teachecandidate provides| The teacher candidate
fails to provide only limited professional sufficient professional demonstrategxemplary
professional leadership| leadershipwvithin the school, leadershipwithin the school, professional leadershipithin
within the school, community, and education community, and education the school, community, and
community, and professiorto improve student | profession to improve student| education profession to
education professioto | learning and welbeing. learning and welbeing. improve student learning and
improve student well-being.
learning and welbeing. Check the indicators below to

Check the indicators belowthg s how t he candi
No indicators below are| the candidate performed The candidate performed all
performed. adequately. indicators below.
Indicators:

Identifies and selects leadership opportunities that enhance student learning and/or professional
environment of the school.

Develops a plan for engaging in leaship activities.

Implements a plan for engaging in leadership activities.

Analyzes student learning and/or other data appropriately to evaluate the results of planned and executed
leadership effort.

l
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